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ABSTRACT 

This manual presents ideas and methods for vocational 
personnel to use in informing male and female studsnts about future 
trends and nee. u ^ for equity in the work force through education and 
training. The following topics are discussed: the persistent equity 
challenge and changing labor force/family demographics; the gender 
equity awareness process (traditional attitudes, effects of gender 
bias, change agents/strategies); planning (understanding legislative 
intent; \eeds assessment; suggestions for administrators, counselors, 
and in£ .uctors; administrative support; identification of areas of 
desired impact; obtaining resources; coordination with contracted 
equity specialists); career development (roles of the gender-fair 
counselor and gender equity coordinator, resources, career 
assessment, instructor and administrator roles); strategies for 
improving sex equity in vocational-technical programs (counselor 
roles, curriculum development, strategies, curriculum 
materials/ideas, activities); esources; and joint planning 
(discrimination; coordinatior linkage, and joint planning; barriers 
to coordination; planning steps/processes) . Included in the section 
on resources are a list of 24 agencies; contacts for 17 Texas sex 
equity projects; and annotated lists of 148 books/articles, 9 films, 
and 112 videos. A glossary, effective practices identified in a 1993 
workshop, group workshop activities, and examples of strategies 
field-tested by a panel of experts are appended, and 28 references 
are listed throughout the manual. (MN) 
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I. INTRODUCTION 

by Charlotte A. Bullard 



The purpose of this manual is to present ideas and methods for vocational 
personnel to inform students, both male and female, about the future trends and needs 
for equity in the work force through education and training. The future will be different 
and we as educators must change with the work force of the future. Equity through 
education and training is a means to 

accomplish these goals. im^^^^^^^^^^h^— 

It is still a rarity to see females in &piify--Moving beyond 

discrimination; equalizing reforming 

nontraditional jobs, and an even and improving; based on concepts of 

fairness, justice, and freedom from 

greater rarity is the participation of I favoritism. 

males in what are traditionally *i***i^iima^mmmmmmmmmmmmmmmmm^mMmm 

considered female occupations. With the projection of 80 percent of the work force in 
the year 2000 being minorities and females, many of us recognize the need to help both 
women and men develop the skills needed to qualify for and succeed in whatever jobs 
are available. 

Nontraditional Occupation-Those not 
traditionally held by members of one gender. 
For example, carpentry is a nontraditional 
occupation for women. 

This is true especially in light of 

1 



Equity in the work force is the key 
to the United States remaining 
competitive in research and technology. 



projections for the next twenty years that show the number of high school graduates 
dropping dramatically and a L ;h number of college professors retiring. According to 
John More, deputy director of the National Science Foundation, "We have relied on the 
white male population historically for the science and engineering work force. We will 
have to look to women and under-represented minorities in the future." 



Census Bureau 'igures show more women than men working in low-paying jobs 
(less than $12,500 a year for a family of four in 1990). While the percentage of males 
working in low-paying jobs is rising at a faster rate, according to a report by the 
American Society for Training and Development, the United States had an oversupply of 
workers and a shortage of jobs throughout most of this century. However, now as the 
century is closing, that trend is reversing. The Society has determined that "there is 
likely to be too few well-educated and well-trained workers to satisfy the nation's 
economic needs." 




bmtd m tmknm or fetrmimess. 



Reader Fa&nes*; Trettiag people of both 
gettder* In 'Urn same «utwet% 



Therefore, in order to meet the needs of the United States in the next decades, 
we must train workers for meaningful and equitable work with equitable wages 



Sex bias: Behaviors and 
attitudes that imply that 
one sex is better than the 
other. 



regardless of gender, in whatever career they may choose. 
Even though we generally think of training females in 
traditionally male occupations, we should also think of the 
challenge of training males in traditionally female 
occupations. 

In an article titled "Boys Will Be. . .Men," Fredric Hayward of Sacramento, a former 
teacher, says that we have ". . .done little to prepare boys to live out nontraditional roles, or 
to prepare the world to accept a boy who chooses a nontraditional path." He charges that 

gender equity workshops teach ". . .equal rights means women's 
rights," and, "Though anything appropriate for a boy is now 
appropriate for a girl, the reverse is not yet true." 

We need to take Mr. Hayward's charges seriously, 
remembering that gender equity aspires to human liberations - to a 
time when jobs, attitudes, hobbies, ideas, social etiquette, parenting 
and all the other activities of life are not restricted or denied on the 
basis of sex, but rather are a pallet of experiences to select from, 
regardless of sex. 



Sex Equity: 
the 

existence of 
conditions 
that give 
girls and 
boys, 

women and 
men, the 
same 
opportu- 
nities and 
choices to 
advance 
themselves 
in 

education, 
training, 
and careers. 



We must all work together to achieve equity. 

THE PERSISTENT EQUITY CHALLENGE 

The need for considering nontraditional options is one 
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outgrowth of the continuing efforts to achieve 

sex equity in education and employment. 

Legislative mandates have been providing 

support for sex equity for more than two decades. 

An early example is the Equal Pay Act of 1963 
which prohibited discrimination in salaries and 
fringe benefits on the basis of sex. Other 
examples include Title IX of the Educational 
Amendments of 1972 and The Education 
Amendments of 1976, The 1972 Amendments 
prohibit discrimination against students and 
employees in virtually all programs and 
activities of education agencies and institutions 
receiving federal financial assistance. The 1976 
Amendments provide funds to achieve sex 

equity in vocational education and 
support programs designed to reduce 
sex bias and discrimination and 
encourage males and females for 
nontraditional occupations. 
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The Carl D. Perkins Vocation Education Act of 1984 brought renewed attention 
to the issue. Now the current Perkins Act, PL 101-392 (Perkins II), shows that all other 
funds provided for sex equity, other than subsection (b), be used as stated in Section 222: 



"only for 

programs, services, comprehensive career guidance and counseling 
and activities to eliminate sex bias and stereotyping in secondary 
and postsecondary vocational education; 

preparatory services* and vocational education programs, services 
and activities for girls and women, aged 14 through 25, designed to 
enable the participants to support themselves and their families, and 

support services for individuals participating in vocational education 
programs, services, and activities described in paragraphs (1) and (2) 
including dependent-care services and transportation." 

* "Preparatory services means services, programs, or activities designed to assist individuals who are not 
enrolled in vocational education programs in the selection of, or preparation for participation in, an 
appropriate vocational education training program. Preparatory services include, but are not limited to - 
(1) Services, programs, or activities related to outreach to, or recruitment of, potential vocational 
education students; (2) Career counseling and personal counseling; (3) Vocational assessment and testing; 
and (4) Other appropriate services, programs, or activities." [Authority: 20 U.S.C. 1225(a)] 



(i) 

(2) 
(3) 



DEMOGRAPHICS: CHANGING LABOR FORCE/CHANGING FAMILY 

The labor force is not what it used to be; neither are families. Changes have 
occurred so rapidly that many have outdated notions about the world of work and the 
world of families. The real world is reflected in current demographics and projected 
trends. ' 



One of the greatest changes has been in women's labor force participation since 
World War II, particularly for women between the ages of 25 and 54. Most women work 
outside of the home today, including mothers of small children. As recently as 1970, the 
Bureau of Labor Statistics found sharp differences in participation rates among women 
classified by marital status and the presence and age of children. This 
greater participation is reflected in an increase in women's earnings as a proportion of 
men's earnings, particularly for younger women. 

Currently one in every six families is maintained by a woman, and more families 
than ever are relying on women's earnings. For this reason, raising women's status in the 
labor market has been called the family issue of the nineties. Although approximately 
half of the American work force is comprised of females, most women still enter 
traditionally female jobs. For example, in 1990, 60 percent of professional women 
worked in nursing and teaching. Though women are rapidly moving into "male" 
occupations, they are starting from such a low base that the number of females in most 
of these jobs is still small. An increasing number of men also are taking up traditionally 
female occupations, but those who do, earn more than women in the same jobs. 



So, how far have we come? Numbers tell part of the story: 



• Number of women working fdl-time in 1970: 21,929,000 

• Number of women working full-time in 1990: 40,011,000 

• Median annual income of full-time working women, 1970: 
$5,323 

• Median annual income of full-time working women, 1990: 
$19,822 

• Median annual income of full-time working men, 1990: 
$27,678 

• Percentage of minimum-wage earners ($4.25 /hr.) who are 
women, 1990: 67 

• Percentage of top jobs held by women at Fortune 500 
companies, 1990: 3 

• Percentage of female vocational school students enrolled 
in programs leading to traditionally female jobs, 1990: 70 



As we attempt to look at the hard statistics of females working today, the 
conclusion must be that women's knowledge and their willingness to share that 
knowledge in the workplace are critical to the nation's future and should be rewarded so 
that all of us may benefit. 

Based on the followup conducted on postsecondary technical program completers 
(July 1989 through June 1990) and reported April 1, 1992, it was found that less than 20 



percent of the students who compleced nontraditional technical/vocational programs 
were employed in occupations nontraditional to their gender. However, only less than 13 
Pe rc <? n t of all females contacted by the followup were in nontraditional employment. 



FOLKS, WE HAVE A LONG WAY TO GO! 
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II. AWARENESS PROCESS 
by Lynda Barksdale 



Society has conditioned men and women, as well as boys and girls, to assume 
expected roles in home, educational, employment and general social settings, thus 
affecting attitudes under which we all have learned to operate. Traditionally, males and 
females have experienced different treatment due to their sex. Many of these 
experiences are subtle, but have dramatic limiting effect on an individual's total and life- 
long fulfillment. 

The damaging effects of gender stereotyping, in relation to career and life choices 
for both men and women, have been well documented in the literature. Gender bias 
affects females in terms of low self-esteem, lowered educational and career aspirations, 
low economic status, and unrealistic personal expectations. 

Gender bias affects males in terms of rigid role expectations, career choice, family 
relationships, and health issues. Doubts are often cast on a man in a nontraditional 
area. There is the suspicion - real or perceived - that a man in a woman's profession 
has selected or has been forced to select that position because he could not qualify for a 
"man's profession." 

Although sex-fairness issues affect males, women are more often the victims of 
barriers that limit or prohibit them from realizing their full potential. Women now 
represent about 45 percent of the labor force, but are still making only 72 cents for every 
dollar a man earns. Fifty percent of female-headed families have incomes that fall in the 



bottom fifth of income distribution. Even though women are entering the work force in 
droves because they are choosing to work they, like men, are looking for employment 
that provides personal satisfaction, a sense of fulfillment, and a salary that will provide 
for a family's economic needs. 

More than two million women per year are entering two-year colleges in search of 
skills and credentials for entry or re-entry into the labor force. Educators and counselors 
are struggling to re-orient institutional resources to better serve these women. If 
educators respond with fairness, commitment, and understanding, the women seeking 
help will gain the courage and confidence to move ahead with their plans by exploring 
the most appropriate career options that offer the greatest personal and financial 
rewards. 

Choices are shaped by many forces and many people including vocational 
educators, academic instructors, administrators, parents, spouses, peers, employers, 
significant others in the individual's environment, others in the community at large, and 
the individuals themselves. Since all of these entities are agents of change, programs and 
activities need to be continually refocused to re-educate individuals to survive in the 
twenty-first century. Career development must include a knowledge of different 
occupations and changing male/female roles, and an understanding that career 
aspirations need not be limited by sex-role stereotypes. 

Leaders and counselors in educational institutions have a responsibility to help 
develop programs to ensure that both sexes be provided more options for life-long 
planning. Also, programs should be promoted that will create equitable schools in which 
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all students, male or female, can thrive. Sex-bias and sex-role stereotyping affects 
personal development and relationships, and everyone involved in this educational 
process must understand that sex-role stereotyping and sex bias limit learning 
opportunities and achievement. 

Traditionally, counselors attempt to meet students' career education needs on an 
individual basis. While this approach has its place in order to meet the needs of large 
numbers of students in a rapidly changing world, counselors have had to adopt a broader 
vision and a more activist approach. Counselors can be most effective if they actively 
involve all educational staff and others who impact the client in the guidance process, 
providing leadership and program coordination, as well as direct client contact. 

There are several specific strategies which can enhance the process of changing a 
lifestyle effectively and which can be used by all who provide guidance. Those strategies 
include: 

1. Providing attention, both individually and in groups, to those 
entering the job market in fields non-traditional for their gender so 
they will realize that they are not alone or the first to take such a 
step; 

2. Providing current, accurate, non-biased information about 
themselves and the world of work through testing of aptitudes, 
interests, and personality traits along with accurate labor market 
information. Other informational needs include educational 
requirements and educational possibilities, including credits for work 
experience as well as readily accessible continuing education 
courses; and 

3. Creating an awareness of sex-role stereotyping to expand the 
occupational and educational choices of all students. 

Other factors to consider in developing strategies for effective sex fairness 
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activities or elimination of gender-biases include: 

** Sex fair education benefits students of both sexes; 

* * Sex fair education is no! synonymous with women's studies; 

* * Sex fair education is not a political movement; 

* * Sex fairness is the responsibility of every educator; 

** Sex fairness involves changing personal behaviors and attitudes; 

* * Sex fairness eliminates bias and discrimination; 

* * Sex fairness includes awareness of prejudice issues. 

Since today's economic and sociological conditions are forcing both men and 
women to question attitudes and values that have served them effectively in the past, 
they may feel frustrated concerning employment opportunities available to them based 
on traditional standards. As both sexes adapt to new survival demands of the 1990's, 
these attitudes and career values are often replaced with alternative or nontraditional 
occupations. 

As educators strive to eliminate these inequities in education both through 
instruction and counseling, they must be aware that women who have interest in 
nontraditional careers such as electronics, drafting, machining, engineering, and welding; 
and men who pursue careers in nursing, legal assisting and cosmetology are among the 
"risk-takers" in our society. In order to achieve in their nontraditional career choices, 
they must be prepared both academically and psychologically to withstand the pressures 
of family, public, and co-workers. 

"There is much to suggest that what women workers seek in their work parallels 
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in general terms with what men seek in their work." (Walshok, 1981, p. xv) We all want 
the feelings of productivity, of competence and of making a worthwhile contribution to 
the family, community and self. Only through the elimination of "women's work" and 
"men's work" are these goals possible. 
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III. PLANNING 

by Margaret Lindsey 
Since the passage of the 1976 Amendments to the Vocational Education Act of 
1963, states have had the responsibility to develop and carry out activities and programs 
to eliminate sex bias, stereotyping, and discrimination in vocational education, including 
home economic programs, and to assure equal access to such programs for both women 
and men. Much more work needs to be done if schools are to be viewed as places of 
equal opportunity for all students. Although equity is a value which is deemed important 
in school improvement, sex equity is one aspect which is sometimes overlooked, ignored, 
or under-emphasized. Secondary vocational administrators, postsecondary vocational 
deans/directors or designated responsible persons must reaffirm the importance of sex 
equity by taking a stronger leadership role in the development of successful school 
practice as they relate to sex equity. The following strategies should be considered as a 
means of better planning for and/or improving sex equity programs in secondary and 
postsecondary vocational education. 

UNDERSTANDING THE LEGISLATIVE INTENT 

As used here, planning is an administrative function essential to making decisions; 
decisions that will be required in developing, implementing, and evaluating programs, 
services and activities to meet an identified need of an organization or institution. As a 
result, a thorough knowledge of the Carl Perkins Act PL 101-392 (Perkins II), and its 
requirements with regard to sex equity is necessary for persons responsible for such 
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program planning. The Education Amendments of 1976 were the first federal legislation 
to provide funds to achieve sex equity in vocational education and required and 
supported programs, services, and activities designed and conducted to: 

(1) reduce sex bias and sex discrimination in vocational education; 

(2) encourage males and females to prepare for employment in nontraditional 
occupations; and 

(3) provide support services necessary for individuals to participate in and succeed 
in nontraditional vocational education programs. 

The current Perkins Act allows that all other funds provided for sex equity, other than 

subsection (b), by used in Section 222: "only for 

(1) programs, services, comprehensive career guidance and counseling and 
activities to eliminate sex bias and stereotyping in secondary and 
postsecondary vocational education; 

(2) preparatory services and vocational education programs, services and 
activities for girls and women, aged 14 through 25, designed to enable the 
participants to support themselves and their families, and 

(3) support services for individuals participating in vocational education 
programs, services and activities described in paragraphs (1) and (2), including 
dependent-care services and transportation." 

Additional requirements for programs or services designed to remove sex bias and 
stereotyping and to provide equal access to vocational programs and services are 
addressed in the Results-based Monitoring Instrument currently being piloted by the 
Texas Education Agency as well as in the monitoring instruments used by the Texas 
Higher Education Coordinating Board. These indicators should help to determine if 
secondary and postsecondary institutions are in compliance with state and federal laws. 

One definition of a program, according to Webster, is a "plan or system upon 

15 



action may be taken toward a goal.:" Therefore, Sex Equity Programs would be those 
which set forth plans to meet the goals designated by law and the plans would address 
those components as specified by law. Such programs are characterized as follows: 
1. Funded Projects/District Plans 

a. Equity programs must have trained staff. 

b. An assessment must be made to determine students' needs. 

c. An assessment must be made to determine staff needs. 

d. A survey must be made to determine if instructional materials and 
resources used are free from sex bias and stereotyping, 

e. An assessment must be made to identify resources needed. 

f. Equity programs must be developed based on the desired impact of the 
program. 

g. Equity programs must have complete administration and staff support 
for implementation. 

h. Equity programs must include recruitment activities for nontraditional 
careers and vocational programs which are free of sex bias and 
stereotyping. 

i. Programs must have evaluation plans. 

j. Programs should include coordination with other service agencies. 

k. The sequencing of the courses for the curricula of each student must be 
reviewed to ensure both content and instructional materials are sex fair. 

1. Equity programs must provide activities and materials to develop an 
understanding of barriers and limitations imposed by sex bias and 
stereotyping. 

m. Equity programs must provide information on nontraditional careers 
for one's gender without bias or stereotyping. 

n. Equity programs must provide materials and activities which relate 
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career choices with cultural sensitivity. 

o. Equity programs must provide classroom environments which are bias-free 
for students. 

p. Enrollment trends must be monitored. 

q. Equity must be promoted to parents and community members through 
advisory committees, task forces, newsletters, etc. 

r. When awareness/orientation classes and/or activities are provided, they 
must include nontraditional career information. 



. Staff 

a. Program directors must be aware of their own attitudes and biases in 
order to prevent perpetuating sex bias and stereotyping. 

b. Teachers must be trained to use classroom procedures and instructional 
activities which are free of sex bias and stereotyping. 

c. Counselors must be trained to focus on counseling and guidance needs 
of students for life patterns, roles and careers which provide economic 
independence and life management training free of bias and stereotyping. 

. Developmental Guidance and Counseling 

a. Career Exploration: 

(1) Provisions must be made to encourage students to make academic, 
career, and personal decisions based on individual abilities, 
information, interests, and need rather than on the basis of gender. 

(2) Students must be provided information on work force trends. 

(3) Provisions must be made to encourage students to take courses that 
lead to economic self-sufficiency. 

b. Nontraditional Awareness: 

(1) There must be a plan of operation which encourages students to enroll 
in nontraditional careers. 
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(2) Opportunities must be made available for students to become aware of 
nontraditional options at the elementary/middle school levels. 



(3) Students enrolled or who plan to enroll in nontraditional classes 
and/or activities must be provided support groups and contacts with 
role models and counselors. 

c. Materials: 

(1) Counseling materials including tests, assessments, and inventories must 
be reviewed to ensure they are fre.. of bias and stereotyping. 

(2) Career counseling materials must be current and reflect new, 
emerging, and nontraditional occupations. 

d. Placement - Placement activities which include assistance for entry into the 
work force and/or additional postsecondary training must be provided for 
students enrolled in and/or completing programs nontraditional to their 
gender. 

4. Student Services 

a. Preparatory services must be available as needed for students in 
nontraditional programs or activities for their gender. 

b. Vocational programs for skill training must be available. 

c. All supplementary services provided for students who are members of special 
populations must be available for students participating in nontraditional 
programs or activities which are nontraditional for their gender, and/or 
programs and activities for the elimination of sex bias and stereotyping. 

d. Dependent care must be provided when needed. 

e. Transportation must be provided when needed. 

« 

f. Support services other than d and e. 
NEEDS ASSESSMENT 

Based on the assumption that secondary vocational administrators, postsecondary 
vocational deans/directors, or designated responsible persons understand what the law 
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entails with regard to a sex equity program, the next step in the planning process is to 
determine if a need exists. For the purpose of this manual, the real question is "What is 
the need for an organized program for informing students about nontraditional careers?" 
and, "To what extent is the institution in compliance with Title II of the Education 
Amendments of 1976 as they relate to the sex equity provisions of the Carl D. Perkins 
Vocational and Applied Technology Education Act of 1990?" Such a needs assessment 
should target several specific populations including administrators, counselors and 
teachers. 

To state that all students will have equal access to vocational programs is 
insufficient. Are students, especially females, provided information that will encourage 
them to consider taking advantage of the equal access provision? The assessment is not 
to determine the compliance of administrators, counselors and instructors with the equal 
access requirement. The assessment must be made to determine if students' needs for 
equal access information and the counselor, and instructors' needs for activities free of 
sex-stereotyping and sex discrimination are being met. 

Following are three lists of suggested assessment activities that may be used to 

identify the need for a program to inform students about nontraditional careers: 

SUGGESTIONS FOR ADMINISTRATORS 

* Gather statistical information on the following for 1988-89, 1989-90, 1990-91 and 
1991-92: 

-total number of students enrolled in local programs 

-number of students who majored in or pursued traditional careers or courses 

(include percentages by sex and age) 
-number of students (include percentages by sex and age) who majored in or were 

enrolled in nontraditional careers or courses 
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-projected worker supply and demand for 1990-1995 (from the Texas Employment 
Commission, State Occupational Information Coordinating Committee or local 
Quality Work Force Planning Committee) by job title 

-categories for number of workers expected to be trained through secondary 
programs, government training programs, proprietary schools, postsecondary 
institutions from similar information sources are previously listed 

-projected number of workers to move into the state 

-facilities and equipment to determine ability to meet the needs of existing and 

projected programs which should include sex equity actions 
-number distribution by sex of institutional employees 



Examine the following student information, computed according to sex of students: 

-student placements and compensation in work-study programs 
-the number of counselors assigned to students 
-the program completion rates 

-the number of job placements of students in occupations for which trained 
-the number of students placed in wurk-study, apprenticeships, cooperative work 

positions and placement locations 
-the number of students who are continuing their studies at higher levels 

Encourage instructors/faculty personnel to evaluate their own sex-fair teaching 
behaviors, using self-assessment and student feedback questionnaires. 

Survey attitudes of the groups listed below toward sex bias in vocational programs and 
nontraditional job opportunities: 



-local school boards/trustees 
-personnel directors 

-secondary and postsecondary administrators 

-employees 

-employers 

-faculty/staff 

-students 

-parents 

-community leaders 
-professional groups 
-civic organizations 



Analyze data by sex by comparing the current status of students with the projected 
needs and goals of the programs offered. 
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* Disseminate needs assessment and program status findings to all appropriate school 
personnel, students, parents, employers, employees, media and interested community 
groups. 



SUGGESTIONS FOR COUNSELORS 

* Conduct a needs assessment of all students interested in enrolling in a nontraditional 
career course or program of study. 

* Periodically conduct assessments for biases in counseling practices, utilizing feedback 
from students, parents and employers. 

* Review records to identify patterns of bias on the basis of students' ages,k sex and 
economic status. 

SUGGESTIONS FOR INSTRUCTORS 

* Periodically assess classroom teaching practices by obtaining feedback from students 
and parents. 

* Determine whether existing programs give equal emphasis to the achievement of both 
females and males. 

* Examine programs for differential performance standards, graduation requirements, 
work groups and assignments for either sex. 

* Systematically review all existing instructional materials for evidence of sex bias. 

Prior to conducting the needs assessment, a survey may be conducted of 
administrators, counselors and instructors. The primary purpose of the survey is to 
create an awareness of the purpose of the needs assessment. The forms for the survey 
are presented in the ACTIVITIES section of Chapter V. of this manual. 

The findings of the needs assessment will determine to what extent there is a 
need for an organized program or effort to inform students about nontraditional careers. 
The findings will also provide the basis for developing a rationale or statement of need 
for the program. 
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ADMINISTRATIVE SUPPORT 

Without the support of the administration, it would be fruitless to plan or attempt 
any activity that requires the efforts of more than one individual within the institution. 
In order to obtain administrative support, the secondary vocational administrator, the 
postsecondary vocational dean/director, and/or the designated responsible person will 
need to share information relative to the need for the program or activity with his/her 
superior. In some schools, administrative support will be essential in order to conduct an 
official needs assessment. The administrator can then assign the responsibility for 
conducting an assessment and development of a rationale to determine the need for an 
organized equity program in vocational education to appropriate personnel. When the 
assessment is completed and the statement of need or rationale is developed, it can be 
presented to the administrator making the assignment. 

After obtaining the necessary administrative support, a task force should be 
created to develop equity with services and activities designed to meet the identified 
needs. Persons invited to serve on the task force should be committed to the idea of 
equity and be willing to spend the time necessary to develop a comprehensive sex equity 
program for vocational education. 

IDENTIFICATION OF AREAS OF DESIRED IMPACT 

The results of the needs assessment will identify the areas in which the impact is 
most needed (i.e., administrative policies, curriculum materials, faculty development, 
guidance services, etc.) After the areas of desired impact have been identified, a specific 
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program of services and activities can be designed. In many cases, it may be found that 
impact in some areas may be achieved by planned infusion of a concept of knowledge 
into an existing activity or lesson. 

As the activities are identified for the equity program, it will be necessary to 
identify whether there is a need for new materials and personnel. In many cases, the 
materials are readily available and are inexpensive or free while in most cases, new 
personnel will not be needed. A program designed to meet the equity needs of a large 
institution may need only a portion of someone's time to coordinate all of the planned 
activities. The strategies presented in this section are estimated to require approximately 
ten percent of an individual's time for coordination and direction. 

OBTAINING RESOURCES 

The design of the program and the planned activities will determine the kind and 
amount of resources needed. Examples of resources will be discussed in a later section 
of this manual. 

In many cases, the resources needed for the planned activities are currently 
available without cost within the community. For the implementation of a new program, 
it will be necessary for one person to be assigned the responsibility of developing, 
implementing, coordinating and evaluating the program. This assignment might be given 
to a curriculum director or vocational counselor within the institution. 
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COORDINATION WITH CONTRACTED EQUITY SPECIALIST 

Federal vocational education funds have been used by the Texas Education 
Agency to contract for sex equity projects designed to provide secondary schools with 
equity specialists' services throughout the State. Most of the contracted projects are 
housed in regional education service centers. They maintain lending libraries of sex 
equity materials, sponsor and/or conduct workshops on sex equity issues for public 
school personnel, work with special advisory committees and, upon request, provide 
schools with a multitude of other special services designed to eliminate sex bias and 
stereotyping in secondary vocational education. Many postsecondary institutions across 
the State have successfully competed for sex equity projects. The contracted projects 
employ equity specialists. They coordinate the institutions' sex equity programs through 
a variety of activities, services, and resources. These specialists are a unique resource 
and certainly should not be overlooked when sex equity programs are being developed at 
the local level. 
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IV. CAREER DEVELOPMENT 

by Dr. Vickie R. Geisel 
The Texas economy of the twenty-first century mandates that an educational 
system, wherein all students will develop essential skills that will enable them to live and 
work in a changing future, be aware of a board range of traditional and nontraditional 
career opportunities, and recognize the need for strong academic foundations. These 
skills will enable all student completers to prepare further via college, four year 
university, and/or apprenticeship and on-the-job training for their chosen career. The 
need to redefine the structure of traditional career counseling services from supportive, 
crisis-oriented, quasi-administrative groups of services to a comprehensive developmental 
career guidance and counseling program which is proactive, preventive, goal-oriented, 
sequentially planned and accountable has been the focus of national developments. 

THE ROLE OF THE GENDER-FAIR COUNSELOR 

To move from the limiting gender-role system of the past to the synergy of the 
future, career guidance and counseling specialists need to help students make changes. 
The gender-fair counselor of today is successful in empowering people to manage their 
careers and effect a career development transformation in society. 

Gender-fair counselors are knowledgeable regarding career information and 
skilled in applying socialization processes and developmental issues. They also 
understand the philosophy that is the basis for facilitating understanding of self and 
student/client, client self-development and student/client change. The gender-fair 
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counselors are very knowledgeable of professional roles and ethical standards that 
monitor the delivery of counseling services. Gender-fair counselors promote equitable 
treatment of females and males across multiple roles and settings. Gender-fair 
counselors will assist society in the future to gain these characteristics: 

1. Females and males will be able to make choices and decisions according to 
their interests, talents, values, and activities rather than by gender. 
Females and males will be allowed to develop multi-potentialities which 
both sexes possess. Children will experience gender-fair child rearing at 
home and equity in education, counseling, and curriculum at school. 

2. Distributi >n of females and males in education and work will be more 
equitable. 

3. Instead of females being "less than" and males "greater than," they will have 
more solid relationships because they will be able to relate as equals. 

4. Females and males will gradually give up their stereotypes. People will not 
be labeled, and assumptions due to gender, race, age, disability, or ethnic 
group will be stopped. They will learn to relate on the basis of their 
humanness. 

5. Greater opportunity to develop their potential and dignity will exist for 
youth, racial and ethnic minorities, the economically disadvantaged, the 
disabled, and the aging. 



If gender-fair counselors become conscious of the past gender-role system and its 
impact on the career development of women and men and can envision male/female 
synergy of the future, then they can commit themselves to developing gender-fair 
counseling strategies and programs. These effects will change the quality of work, 
learning, and family life to an integrated whole and an improved quality of life for all. 

Gender-fair counselors play an important role in the facilitation of career 
development. They can also impact the career choice or decision by their own values 
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and biases on development, especially career development. 

During the next few years counselors will witness dramatic changes in the ways 
young people are socialized in terms of self-concepts, family, and occupational roles. 
Gender-fair counselors and other influential professionals must be prepared to respond 
to these social changes. They must be ready to deal with those people, young and old, 
who will be affected by changes in social, occupational, and personal roles. 

Gender-fair counselors need to combat years of gender-typed socialization and 
practices. They need to be aware of role conflict and assist males as well as females to 
examine all of their options. Females and males need to be provided with the necessary 
support and assistance needed to stimulate and realize their diverse interests. 

The gender-fair counselors of today need to encourage the client/student to 
make considered and informed judgments about the lifestyles in which they will be 
engaged. The counselor's need to guide the students to critically examine their 
attitudes along with society's prevalent gender-role myths. Counselors must help the 
students to understand and prepare for future stress and pressures which women and 
men are experiencing in a fast-changing society. 

Before counselors can become more effective in helping students to recognize 
gender-role stereotyping, they must first identify their own biases and attitudes toward 
career options. It is difficult for counselors to recognize and appropriately 
deal with biases if they share the same biases as their students. If counselors believe 
that "the woman's place is in the home' 1 or that "no woman wants an outdoor 
construction job," then they will be ineffective in the promotion of gender equity. 
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Gender-fair counselors need to become aware of bias in their own attitudes and 
behaviors embedded through their own unconscious socialization, in guidance materials, 
and in gender typing of occupations and subjects. They need to develop new goals in 
their counseling techniques which will be appropriate for eliminating the old sex-role 
system. Several suggested changes in counseling goals, strategies, and techniques are as 
follows: 

1. To focus on life patterns and roles as well as careers in guiding all students 
to prepare for economic independence and family roles. 

2. To equally guide all students to become aware of their own career 
socialization and to develop more fully their own potential. 

3. To guide students/clients to be in control and to create their own futures 
through examining all possibilities, identifying social needs, and creating 
entrepreneurial activities that help meet those needs and not just prepare 
them to fit into a diminishing pool of available occupations. 

4. To assist students to work toward role integration in a society in which 
work, family, ecological, consumer, and spiritual values a r . changing. 

5. To guide all students to become more aware of their own career 
socialization and to develop more fully their own potential. 

6. To guide females to be in control and to create their own futures through 
examining all possibilities, identifying social needs, and creating 
entrepreneurial activities that help meet those needs and not just prepare 
them to fit into a diminishing pool of available occupations. 

7. To assist all students to work toward role integration in a society in which 
work, family, ecological, consumer, and spiritual values are changing. 

8. To assist all students in seeing their occupation as only one part of career 
and to reflect on work values in relation to other life values. 

9. To assist all students to move beyond the gender-role stereotypes which 
limit the range of options they are willing to consider and choose. The 
greatest challenge for gender-fair counselors in the future will be to help 
individuals cope with and manage the changes in their lives. 
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10. To develop counseling strategies which discard gender stereotypes. 

11. To be prepared to listen to and counsel females and males who are 
considering a number of alternatives, both inside and outside the home, 
and to help them choose the alternative most consistent with the quality 
and style of life they prefer and most consistent with their emerging self- 
concept. 

12. To be aware of a female's and male's developmental stage and of "where 
she or he is coming from" as a person. 

13. To provide counseling sessions which include analysis of possible conflicts 
and problems of entering nontraditional careers. 

14. To provide students with current information with which to explore 
nontraditional career options. 

15. To ask and encourage students to clarify their values with respect to gender 
role stereotyping. 

16. To provide nontraditional role models and mentors as resource people 
when students express interest in nontraditional careers. 

17. To encourage and support nontraditional career, academic, and/or 
personal choices. 

18. To create a counseling environment in which the student/client feels safe 
to address gender issues. 

19. Integrate technological resources which enhance the delivery of gender-fair 
counseling services. 

20. Assume responsibility for confronting colleagues who exhibit gender-biased 
attitudes and sex-discriminatory behaviors. 

21. Exemplify gender-fair attitudes and behaviors in personal, professional, and 
public interactions. 

22. Establish and utilize a referral system sensitive to gender issues. 



Recruitment Strategies 

Gender-fair counselors who are assigned responsibilities for recruitment in 

29 

in 



technical education or counsel with students who are undecided about their futures need 
to possess the following characteristics and responsibilities: 

1. Fulfill a "counselor" role while interacting with ail types of individuals. 

2. Listen to, analyze, and synthesize information, and provide available 
alternatives for entering nontraditional careers. 

3. Promote the overall benefits of technical education through nontraditional 
career education. 

4. Commit to people and to technical education. 

5. Follow through immediately with resource materials on nontraditional 
careers. 

6. Encourage individuals to think broadly about their decisions and explore 
nontraditional careers. 

7. Believe in and advocate gender equity. 

8. Explore definitions and examples of gender-role stereotyping in career 
counseling and career education. 

9. Survey current career interest inventories for gender bias. 

10. Enlist the community support of a variety of models of nontraditional roles. 

11. Distribute career and salary facts about nontraditional workers. 

12. Analyze gender-role stereotyping in program brochures; develop and/or 
revise to show equal opportunity. 

13. Collect gender-equity career information relating success stories. 

14. Develop a gender-equity marketing and advertising plan. 

15. Advocate for change in society's and employer's attitudes. 

16. Support services and groups for students in gender-biased programs. 

17. Instructors, staff, and employees recruited as role models and mentors. 
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18. Develop gender-equity career exploration programs. 

19. Utilize career assessment instruments that are biased-fair. 

20. Provide gender-equity awareness workshops and seminars. 

Identification of Barriers 

For every individual there will usually exist short and long-term barriers to staying 
in school, enrolling in a nontraditional skill class, or working in a particular occupation. 
Some barriers can be eliminated through financial assistance, work/cooperative training, 
vocational grants, institutional resources and funds, and community networking. Gender- 
fair counselors need to be able to explore and make the student aware of the possible 
barriers which could affect an occupational choice. Some barriers or difficulties 
encountered by students enrolled or attempting to enroll in nontraditional classes are the 



following: 




1. 


Financial 


2. 


Scheduling of classes 


3. 


Single parent problems with children 


4. 


College versus work 


5. 


Family problems 


6. 


Child care 


7. 


Food stamps versus part-time work 


8. 


Studying and testing for older learners 


9. 


Peer acceptance of major 


10. 


Income included in grant application 
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11. Perceived lower grades because of gender 

12. New and unfamiliar terminology 

13. Applying for financial aid 

14. Lack of support from family 

15. Health issues, self and family 

16. Transportation 



Perceptions of Why Females and Males Do Not Enroll in Nontraditional Programs 

1. Feel intimidated 

2. Afraid they will not be accepted 

3. Feel they cannot do the work 

4. The socialization of females and males 

5. Peer Pressure 

6. Lack of current and appropriate career information 

7. Discouraged by counselors and instructors 

8. Lack of academic background, such as math 

9. Lack of family support 

10. Difficult to get into the programs 

11. Do not want to get dirty 

12. Fear of not being feminine or masculine 

13. Do not want to be different 

14. Fear of change 
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15, Physical limitations 

16, Do not want to compete with opposite gender 

17, Feel they will not advance on the job 

Gender-fair counselors need to assist the students/clients in knowing if the 
barriers are too great to overcome and to be realistic about their decisions. If several 
barriers can be eliminated by the institution, the gender-fair counselors need to work 
with the administrators to provide support services so that future enrollment of gender 
equity students is only a temporary postponement. Some alternatives and support 
services that may eliminate barriers for students enrolled in nontraditional programs are 
listed as follows: 

1. Dependent care assistance (one of the biggest barriers) 

2. Academic support, e.g., tutoring 

3. Gender equity development/placement information and 



assistance 




4. 


Internships in training area 


5. 


Personal counseling 


6. 


Job acquisition skills 


7. 


Financial aid 


8. 


Transportation assistance 


9. 


Off-campus classes 


10. 


More reference books 


11. 


Scholarships for students in nontraditional programs 
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12. Mentor program 

13. Gradual enrollment in classes 

14. Seminars/workshops dealing with nontraditional careers 

15. Support groups 

16. Designated office and contact person 

Cares; Development for Women 

The influence of internal and external factors on a woman's career development 
has been widely discussed. The gender-role system has limited women's educational and 
occupational options, social and intellectual development, and economic status over the 
life span due to this lack of career information, adult models, and sense of self-direction. 
The female stereotype becomes internalized and reinforced by society, causing it to 
continue into adulthood. Some of the factors which have been combined 
into a deficit model that limits women's options and keeps them from developing their 
human potential are the lack of the following: 



1. 


Work orientation 


2. 


Planning orientation 


3. 


Role models 


4. 


Self-esteem 


5. 


Mathematics/science and athletic training 


6. 


Economic independence 


7, 


Managerial skills 


8. 


Messages other than the Cinderella syndrome of being submissive, 
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dependent, invisible, and passive 



In counseling women considering a non-traditional career, gender-fair counselors 
need to be very aware of and sensitive to how women have been stereotyped and 
programmed. Counselors need to realize that some women's lives have been defined by 
the family and the family life cycle, whereas men's lives have been defined by work and 
career success. 

Women have different needs in their career development and personal 
development processes. Counseling approaches for female clients include the following: 

1. Help females think of themselves as persons, to affirm their sense of 
personal worth, to face and work through their identity or role conflicts. 

2. Assist females to consider a wide range of occupational options in addition 
to the traditional stereotyped ones. Do not be shocked when a woman 
wants to be a welder or draftsperson. 

3. Facilitate communication with women in those atypical fields as well as 
typical ones. 

4. Help females think through and plan for multiple roles as workers and 



6. Assist females to choose a career in accordance with their values, abilities, 
motivation, and preferences from a variety of patterns. 

7. Help females to clarify values if based on misinformation. 

8. Be aware of a female's developmental stage and "where she is coming 
from" as a person and a woman. 

9. Help young women to think in terms of short-term and long-term goals. 

10. Help females develop independent behavior, self assertiveness, and the 
ability to channel energies toward a goal and self-confidence. 



parents. 



5. 



Assist females with learning the process of decision-making. 
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11. Encourage vicariously experiencing a number of career options through 
guided fantasy and the directed reading of biographies and career-related 
fiction. 

12. Develop counseling strategies which discard or eliminate gender 
stereotypes, not just exchange them. 

13. Encourage females to have higher expectations and to expect more 
successful performance. Males generally have higher expectations and 
expect more successful performance, and boys expect to perform better on 
a given task than girls. When a woman fails at a job or task, she did not 
have the skills necessary. When a man fails at a job or task, the task or 
job was too difficult. 

14. Encourage females to work independently. 

15. Help females to trust their own individual decisions. 

16. Encourage females to develop more fully an internal individual standard 
for excellence. 

17. Encourage females to stay in math and science classes. 
Career Development for Men 

The career development of men has been studied longer and more intensively 
than women's. More career development texts and interest inventories are written by 
men and prorate from a premise of men and career. Some of the male stereotypes as 
perceived by society include: 

1. Be leaders 

2. Be strong and athletic 

3. Develop mechanical, analytical, and mathematical 
abilities. 

4. Be competitive, autonomous problem solvers 

5. Strive for career success which equals self worth 
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6. Strive for personal achievement. 

Men today are beginning to examine their own lives from a communal 
perspective, as women have done for long time. The male lias suffered due to gender 
stereotyping. Research has documented the stress that stereotyping places on boys and 
men. It is not by accident that our male population has had a higher mortality rate than 
women in the past. 

Mike Wallace of "Sixty Minutes" stated that men feel compelled not only to 
achieve, but to keep out-doing themselves just to maintain their sense of self-worth. 
From the early years, boys are taught the lessons of intense competition 

Males are expected to acquire prestige and status for themselves and their 
families, respect among peers, and are generally known as being the main providers. 
Men have been expected in the past to be the primary wage earners of their families; 
however, this is changing as the demographics of the head of household is changing. 
Boys grow up knowing this and as a result may not feel free to pursue career alternatives 
which have lower salaries or entail great risks, even though such careers may provide a 
great deal of satisfaction. The creative arts are often rejected by males because they feel 
the monetary risks are too great. Failure is feared because success at work reinforces 
their masculinity and sense of worth. On the other hand, success is feared because it 
does not always mean happiness and satisfaction in life. 

Behaving in the prescribed masculine manner limits a male in developing 
traditionally accepted "feminine" qualities such as warmth, emotionality and patience. 
Behaving in one's prescribed gender role norm means suppressing any interest one might 
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have in career fields which have been socially identified with the other gender. 

Researchers are also beginning to look at men's lives in some new ways-balancing 
of work, relationships, and leisure; the negative consequences of male socialization; 
male/female employment combinations (dual career); mid-life career shifts and pre- 
retirement; and gender-role strain. 

The following recommendations have been made concerning counseling males: 

1. Assess the gender-role conflict and strain in males and the degree that 
gender-role conflicts limit their emotional, interpersonal, and physical lives. 

2. Assist males to think through and plan for multiple roles as workers and 
parents. 

3. Assist males to explore their fear of femininity and gender-iole conflict 
patterns through consciousness-raising experiences. 

4. Encourage males to develop and include their sensitivity and nurturing 
qualities in their life-planning goals. 

5. Provide educational and preventive programming to assist those 
experiencing gender-role conflict and strain. 

6. Help males to understand their attitudes and values toward gender-role 
changes. 

Freeing males from rigid gender-role constraints perpetuated by stereotypes and 
socialization through gender-fair counseling should be a major goal of gender-fair 
counselors. 

RESOURCES 

Students need information about nontraditional careers. Suggestions for the 
counselor providing information include the following: 
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1. Occupations in high local demand, employing companies, labor market 
information, and opportunities for a non-traditional career. 

2. Job advancement, potential salary, training required, work environment 
that shows gender equity is emphasized. 

3. Materials encouraging gender-biased careers. 

4. Role models or mentors available to discuss the positive side to choosing a 
gender-biased career. 

5. Role models or mentors available to discuss the struggles, barriers and 
challenges of choosing a gender-biased career. 

6. Allowing the student to visit a few classes and/or work sites where the 
majority of the class is one gender. 

7. Having students interview or shadow someone who has chosen a gender- 
bias career. 

8. Being cognizant of training and job availability within local and regional 
area. 

9. Emphasizing nontraditional training by removing roadblocks, both 
imaginary and real. 

The goal of gender-fair counseling is to assist the student to make a career 

decision and to investigate the advantages and rewards of a gender-bias career. 

CAREER ASSESSMENT INSTRUMENTS 

In selecting career assessment instruments, sample copies need to be obtained and 
examined thoroughly to determine whether or not they will meet the needs of their 
particular students and situation. The following list of commonly used vocational 
assessment instruments for postsecondary students can be used as a general guide to 
determine which tests might be appropriate for possible adoption. The instruments listed 
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are not inclusive of all career assessment instruments available but examples of 
instruments that deal with career development and are appropriate for the college 



student. 




1. 


ACT Career Planning Program (CPP) 


z. 


Adult Career Concerns Inventory (ACCI) 




Adaptability lest 


A 
4\ 


Assessment of Career Decision Making (ACDM) 


5. 


Career Assessment Instruments (CAI). 


0. 


career Decision ocaie (L,Do; 


n 
/. 


Career Development Inventory (CDI) 


Q 

o. 


Career Maturity Inventory (CMI) 


V. 


Career rath strategy 


1 n 
1U. 


College Major Card Sort 


1 1 


Employment Readiness Scale 


10 


Kuder Career Development Inventory 


13. 


Major-Minor-finder (M-M-F) 


14. 


Motivated Skills Card Sort (MSCS) 


15. 


Myers-Briggs Type Indicator (M-BT) 


16. 


Ohio Work Values Inventory 


17. 


U.S. Employment Service Interest Inventory 



* Adapted from: Whitfield, E. A., Kapes, J. T., & Mastie, M. M. (1988). User's matrix of career 
Assessment instruments. In J. T. Kapes & M. M. Mastie (Eds.). A Counselor's Guide to Career 
Assessment Instruments (2nd ed.) (Appendix C). Alexandria, VA: The National Career Development 
Association. 
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The following list of vocational assessment instruments may be used as a guide for 
secondary students: 



Combination Merest and Aptitude 

ACT Career Planning Program (CPP) 
*APTlCOM 

Aptitude Based Career Decision/Interest Based Career Decisions 
(ABCD/IBCD) 

Career Assessment Battery (CAB) 
Career Survey 

Differential Aptitude Test/Careers Interest Inventory 
Individual Career Exploration (ICE) 

* Micro-Computer Evaluation and Screening Assessment (MESA) 
Micro D.O.T. 

Occupational Aptitude Survey and Interest Schedule (OASIS) 
System for Assessment and Group Evaluation/Compute-A-Match 
(SAGE) 

Vocational Interest, Experience, and Skill Assessment (VIESA) 
World of Work Inventory (WOWI) 
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Paper-And-Pencil Aptitude 

Bennett Hand Tool Desterity Test 

Bennett Mechanical Comprehension Test 

Career Ability Placement Survey (CAPS) 

Differential Aptitude Test V (DAT) 

Discorver What You're Best At 

Flanagan Aptitude Classification Test (FACT) 

Minnesota Clerical Text 

Purdue Perceptual Motor Survey 

Revised Minnesota Paper Form Board Test 

USES General Aptitude Test Battery (GATB) 

Performance Aptitude 

w JL ■ - 

*Bennett Hand Tool Dexterity Test 

Career Ability Placement Survey (CAPS) 

Career Orientation Placement and Evaluation Survey(COPES) 

* Crawford Small Parts Desterity Test 
*Flanagan Aptitude Classification Test (FACT) 

* 'Ludlow Evaluation of Lifting and Carrying (LELAC) 
"McCarron-Dial System (MDS) 

Microcomputer Evaluation and Screening Assessment (MESA) 

* Minnesota Rate of Manipulation Test (MRMT) 
"Minnesota Spatial Relations Test 
"Perceptual Memory Test 

Prevocational Assessment Screen (PAS) 
"Purdue Pegboard 
Test of Spatial Analysis 

"Vocational Skills Assessment and Development Program 
Work Assessment Package 
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INTEREST 



California Occupational Preference System (COPS) 

Career Assessment Inventory - The Enhanced Version (CAI) 

Career Exploration Series 

Career Interest Test (CIT) 

Career Planning System Level 1 (CPS) 

Career Targets 

Comprehensive Career Assessment Scale 
*Geist Picture Interest Inventory 
*Geist Picture Interest Inventory (Deaf Form) 
Gordon Occupational Checklist II 

Harrington O'Shea Career Decision-Making System (CDM) 
Heckman-Gaither Interest Inventory 

Interest Determination, Exploration and Assessment System (IDEAS) 
Interest Based Career Decision (IBCD) 
Inventory of Interests 

Judgement of Occupational. Behavior Orientation (JOB-O) 
Kuder General Interest Survey Form E (Kuder E) 
Kuder Occupational Interest Survey (Kuder DO) 
Missouri Occupational Preference Inventory (MOPI) 
Ohio Vocational Interest Survey (OVIS II) 

* Pictorial Inventory of Careers (PIC) (NR) 

* Picture Interest Exploration Survey (PIES) (NR) 

* Reading Free Vocational Interest Inventory (R-FVII) (NR) 
*Self- Directed Search (SDS) Form E 
Strong-Campbell Interest Inventory (SCII) 

USES Interest Inventory (USES II) 
Vocational Research Interest Inventory (VRII) 

* Vocational Interest and Sophistication Assessment Level I (VISA) 

* Vocational Interest Inventory and Exploration Survey (VOC-Ties) 
*Wide Range Interest Opinion Test, Revised (WRIOT) (NR) 
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WORK SAMPLES 



* Carrels for Hands On Individualized Career Education (CHOICE) 

* Comprehensive Occupational Assessment and Training System 
(COATES) 

*Hester Evaluation System (HESTER) 

* Jewish Employment and Vocational Service Work Sample System 
(JEVS) 

* Micro-Tower System 

*Microcomputer Evaluation of Career Areas (MECA) 
Project Discovery 

* Skills Assessment Module (SAM) 

* Singer Vocational Evaluation System 
*Talent Assessment Program System (TAPS) 

* Testing, Orientation, and Work Evaluation Rehabilitation (TOWER) 
Tool Tech Today 

*Valpar Component Work Sample Series (Valpar) 
"Vocational Information and Evaluation Work Sample (VIEWS) 
9 Vocational Temperament and Aptitude System (VITAS) 
Systematic Approach to Vocational Evaluation (SAVE) 
*Wide Range Employment Sample Test (Wrest) 



Career and occupational counseling should not be a one-shot affair. Following the initial 
assessment and explanation of results, the gender-fair counselor and/or instructor needs 
to continue to meet with the students. Students often change their minds or develop 
new interests as they pursue their education. Their awareness of different occupational 
options, decisions made about technical career choices may change, as the students 
participate in education or training programs. 
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The student of today needs to be encouraged to continue career and occupational 
exploration and to continue visiting with a counselor or teacher/instructor if they have 
additional questions or concerns. They need to understand that career decisions made 
are'not set in stone and can be changed. 

Gender-fair counselors doing career guidance must possess awareness of the 
profound transformations occurring in technology and in human perception. The 
projected shift for the future is from gender roles to synergy which reflects a 
reconciliation between the genders at a deep level, a greater harmony between what 
used to be masculine or feminine qualities. The future of synergy could mean the end of 
the battle of the sexes and a synthesis of the best qualities and characteristics of each. 

Because the residues of the old sex-role system are still present, powerful, and 
having negative effects, it is necessary to create positive interventions for both youths and 
adults in curriculum, in counseling, and in programs. One of the greatest challenges for 
career guidance in the future will be to help people cope with and manage the changes 
in their lives. Helping people understand and manage life transitions and empowering 
them to bring about planned changes in their own personal lives and work environments 
may be one of the major contributions of gender-fair counseling. 

THE ROLE OF THE INSTRUCTORS/TEACHERS 

A new challenge is facing instructors/teachers today as increasing numbers of 
males and females are exploring nontraditional occupations by enrolling in programs 
nontraditional to their gender. The role of the instructors/teachers is to assist these 
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students to become an accepted part of the classroom. Instructors/ teachers should 
increase awareness of issues related to gender equity and nontraditional occupations. 

Appropriate Classroom Behaviors 

One of the first issues that the instructor/teacher will need to address in the 
traditional classroom environment for the nontraditional student will be the obvious or 
not-so-obvious gender biased attitudes of the traditional students. By exhibiting positive, 
accepting behavior toward the students for whom the class is nontraditional, the 
instructor/teacher will be setting a good role model for the rest of the students. For the 
instructor/teacher to provide a gender-fair classroom, nonsexist language and materials 
that are inclusive of both genders should be used. Also, the instructor/teacher will need 
to maintain the same classroom expectations for the nontraditional students as well as 
traditional students. 

Materials and Instructional Techniques 

Materials and instructional techniques instructors/teachers use in the classroom 
need to include nontraditional students and increase gender awareness. Examples of 
instructional classroom techniques include the following: 

1. Using supplemental materials such as audio/visual presentations, posters, 
or bulletin boards and handouts which are gender inclusive. 

2. Modifying instruction to include the usage of generic pronouns and gender 
inclusive terms (e.g., he or she, they, police officer, fire fighter). 

3. Conduct classroom activities that address gender equity issues and 
awareness. 
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4. Collect current newspaper and magazine articles that depict the changing 
roles of women/men. 

5, Collect current articles from professional journals, newsletters or 
newspapers on the issue of gender equity. 

Several examples of activities to promote gender equity awareness that can be 
modified for classroom discussion can be found in the ACTIVITIES section of this 
manual found in Chapter V. An example of a classroom awareness exercise at the 
beginning of the semester would be for the class to identify and discuss the obvious and 
not-so-obvious stereotypes in texts and other printed materials, or in known work sites. 

To promote gender equity awareness and to be a role model for gender equity, 
the instructor/teacher needs to constantly assess the textbooks, handouts and 
audio/visuals for gender bias information. Assessment and evaluation techniques that 
the instructor may use to eliminate gender stereotyping in materials presented might be: 

1. Are both males and females shown in traditionally gender-biased 
occupations? Both female and male welders? 

2. Is there any evidence of tokenism? One female in a group of ten male 
construction workers? One male in a group of female secretaries? 

3. Is either gender consistently shown in serving, assisting, and other 
secondary roles? Women as supervisor of nurses with males as orderlies? 

4. Are work roles tied to social roles? Are men shown making coffee? Are 
women the only part-time workers? 

5. Are traits such as independence, decisiveness, drive, ambition, creativity, 
and loyalty indicated for both females and males? 



6, Are there unnecessary references to physical attributes? The macho truck 
driver? The sexy receptionist? 
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7. Are suggestions for grooming and personal appearance directed to both 
males and females? 

Community and Agency Resources 

Developing gender equity and nontraditional resource materials from the 
community and state agencies will assist the instructors' implementation of equitable 
education and {guidance for students. The following suggestions have been developed by 
Woolridge (1984) to create gender bias-free information resources: 

1. Provide display information from employment offices on employment 
trends and training programs. Spotlight statistics on women's involvement. 

2. Request current informational pamphlets about women and employment 
from the Women's Bureau, U. S. Department of Labor. 

3. Identify national, state and local organizations that can provide resources 
or speakers on sexism and its effects, 

4. Provide a list of financial aid resources for women and nontraditional 
workers. 

5. Obtain career literature from state agency. 

The example of resources and materials previously listed should be current and 
continually updated and accessible for all students and educators. 

Mentors or Role Models 

For students to be successful in nontraditional programs and in their future 
careers, they need to be exposed to good role models who have been successful in 
nontraditional careers. Because of the scarcity of role models in nontraditional 
occupations, a mentor may be identified that can enhance the success of nontraditional 
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students. Example of activities or outside resources that will provide role models or 
mentors are as follows: 

1. Maintaining a file of workers in nontraditional occupations, willing to serve 
as guest speakers, panel members, resource persons, or advisory committee 
members. 

2. Identifying a list of workers in nontraditional occupations that would be 
willing to be mentor for the student during their academic career and 
after graduation. 

3. Maintaining a list of workplaces that students can visit that have individuals 
employed in nontraditional careers. 

4. Identified guest speakers that can talk not only about choosing a 
nontraditional occupation, but about the need of family support; realistic 
job barriers and attitudes; and other related concerns. 

Inservice for Instructors/Teachers 

To eliminate gender stereotyping in the classroom, instructors/teachers need to be 
provided information and teaching techniques related to gender equity and 
nontraditional occupations. For the workshops or inservices to be successful and to 
provide a vehicle for disseminating information to all instructors, it is important to 
involve instructors in the planning process. Workshops or inservices that might be 
appropriate for the instructor/ teacher are: 

1. Current legislation that relates to gender bias and nontraditional careers. 

2. Future work force needs and trends, characteristics of the future work 
force. 

3. Awareness of gender stereotyping and bias, as it relates to self, students, 
and occupations. 

4. Classroom activities, strategies and techniques for developing gender equity 
awareness among students. 
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5. Identification, recruitment, and retention of students in nontraditional 
technical programs. 

6. Identification of community and college resources available to instructors 
and support staff. 

7. Recognizing and eliminating gender bias in teaching techniques and 
educational materials. 

8. Facts, statistics and myths associated with nontraditional workers. 

9. Strategies for evaluating program effectiveness and improvement, and 
follow-up of program completers. 

THE ROLE OF ADMINISTRATORS 

For the elimination of gender stereotyping and bias in the classrooms, counseling 
and career development, administrative support is necessary. While instructors/teachers 
and gender-fair counselors provide direct services to students, administrators set the tone 
for the campus learning environment, and the type of support provided programs, 
instructors/teachers and gender-fair counselors. The administrators also set the example 
for all personnel to network and work with community agencies and businesses. 

Examples of Positive Administrative Support 

1. Assist in providing the channels for informing the staff and community 
about programs and services available. 

2. Provide and support a more flexible learning environment to meet the 
changing needs of the student and work force. 

3. Involve the business community and agencies in collaborative efforts to 
provide services and develop programs to meet the specific needs of the 
student enrolled in nontraditional occupations. 

4. Develop counseling and support programs which stress equal opportunities 
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for both genders in all occupational areas and provide support for students 
in nontraditional fields. 

5. Encourage and support the development of programs or grants to procure 
additional funding sources for the gender equity student. 

6. Develop and promote placement activities which include assistance for 
entry into the work force and/or additional postsecondary training provided 
for students enrolled in and/or completing programs nontraditional 

to their gender. 

7. Implement public relations efforts which promote gender equity activities. 

8. Consult with influential parties such as employers, community groups and 
the general public. 

9. Become aware of career development purpose, philosophy, and goals. 

10. Provide support for the resources required to encourage gender equity 
campus wide in the classroom and in counseling activities. 

11. Use counselors' strength through instructor/teacher inservice, evening 
programs, individual and group career counseling. 

12. Support campuswide career planning and development activities such 
as gender equity career days. 

13. Provide adequate facilities, equipment, and instructional and resource 
materials for all programs so that both genders can participate equally. 

14. Review funds appropriated for instructors, facilities, and equipment of 
traditional gender-biased classes to insure equitable funding. 

. 15. Increase instructor/counselor awareness and responsibility for enrollment 
patterns in the educational institution/school. 

16. Remember that female instructors/teachers are not necessarily less gender- 
biased in their attitudes and behavior than male personnel. 

17. Encourage attendance at professional meetings and conferences that deal 
with gender equity. 

18. Encourage professional growth by enrolling in courses offered on the topic 
of gender equity issues. 
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The role of the administration is to support the existing programs and to provide 
the learning environment that will continually be modified and upgraded as the needs of 
the student change. 

Attaining Administrative Support 

The following is a list of several ways administrative 
support can be attained: 

1. Informal conversations with other educators. 

2. Current statistical data and future trends and skills needed for the work 
force 2000. 

3. Current legislation that promotes gender equity. 

4. Presentations at appropriate staff meetings. 

5. Campus wide survey of nontraditional student needs. 

6. Evaluation of services presently being provided. 

7. Support and feedback from students, business and community members. 

THE ROLE OF GENDER-EQUITY COORDINATOR 

Based on the provisions of Section 222 of Perkins II local sex equity coordinators 
or directors of funded gender equity programs are responsible for the following 
functions: 

1. Develop programs of information and outreach to women, concerning 

vocational education and employment opportunities for women (including 
opportunities for careers as technicians and skilled workers in 
technical fields and new and emerging occupational fields); 
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2. Provide assistance and advice to the institution for expanding vocational 
opportunities for women; 

3. Assist administrators, instructors/teachers, and counselors in implementing 
programs and activities to increase male and female students' enrollment in 
nontraditional programs; 

4. Assist in the development of the local annual plan for the use of all funds 
available for such programs; 

5. Assuring the provisions of support services and preparatory services for 
those participating in nontraditional vocational education programs, such as 
dependent care and transportation; and 

6. Evaluate the effectiveness of the institution's programs and activities in 
meeting the education and employment needs of women in nontraditional 
occupations. 

In Texas, these funds are also used at the secondary level to provide for regional gender 
equity grants, which usually employ an equity coordinator or specialist. Their 
responsibilities include the following: 

* Plan and conduct staff development activities for teachers, counselors, and 
administrators designed to: 

Eliminate sex bias and stereotyping in vocational education 

Meet the objectives of the Carl Perkins Consortium project 

* Provide information to students designed to: 

Inform them about nontraditional occupations and information designed to 
eliminate sex bias and stereotyping in vocational education 

Inform them about sequencing courses, and the variety of vocational 
courses available to them (CP.) 

Provide them with an evaluation of their interests and aptitudes (CP.) 

* Assist schools to develop appropriate recruitment procedures, plans and 
suggestions for placement of students in vocational education programs. 
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* Assist schools in the design and operation of vocational education programs, 
services and activities to: 

Eliminate sex bias and stereotyping in vocational education 

Provide services to special populations students in vocational education 

* Organize and coordinate a regional advisory committee. 

* Coordinate program development and service activities with other related 
agencies and organizations. 

* Acquire extensive knowledge of employment opportunities in region. 

* Manage all program activities, complete all reports, and conduct evaluation. 



Strategies and Techniques for Program Development 

1. Work with teachers, curriculum directors, media directors, and librarians, 
in the establishment of gender equity resource bank of available and up-to- 
date materials. 

2. Develop a marketing plan that will circulate gender equity materials both 
on and off campus. 

3. Assess student survey evaluations of instructors and counselors. 

4. Regularly examine criteria used to evaluate all job placement programs, 
extracurricular activities, honors, and awards. 

5. Evaluate and project the reasons for under-representation of gender in 
technical programs. 

6. Coordinate and establish a variety of activities, conferences, sponsored 
events, speakers, to provide visibility and promote acceptance ot gender 
equity technical education. 

7. Periodically circulate guidelines/recommendations for avoiding written and 
oral sexist language in any campus classroom, activated or printed 
materials. 

8. Interview instructors of traditionally gender-biased courses for input 
concerning problems in recruiting nontraditional students. 



54 



9. Develop a series of mini-workshops for instructors to explore sexist 
attitudes and behaviors and how to eliminate them. 

10. Distribute gender-bias attitude questionnaires to faculty and discuss 
methods for achieving gender-fair behavior in working with students. 

Information regarding the current work force and the status of the world of work 

change, and new statistics and trends are reported periodically. It is important for the 

coordinator to keep up with the latest developments regarding career opportunities and 

the changing work force when coordinating career exploration and planning activities. 

The following suggestions have been developed by McDaniels (1989) for either 

coordinators or counselors: 

1. Read the major U. S. government sources* The Bureau of Labor Statistics 
(Department of Labor) and the Bureau of the Census (Department of 
Commerce) have a variety of publications that can provide current data. 

2. Read relevant magazines* There are a growing number of national, 
regional, and local magazines with relevant information (e.g., Money, IL S. 
News and World Report, Working Women). 

3. Keep up with new books in the field. Newsletters and professional journals 
carry reviews of new publications. Information can also be obtained from 
exhibitors at conferences and from publishers. ( e.g., Megatrends for 
Women). 

The ideal situation finds instructors, gender-fair counselors, and administrators 
involved in a collaborative recruitment effort. No matter how much support counselors 
give students, they will not enroll without the assurance that the instructors believe in 
nontraditional equity. 
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V. STRATEGIES FOR IMPROVING SEX EQUITY IN 
VOCATIONAL/TECHNICAL PROGRAMS 

by Nettye Medlock 

COUNSELORS: 
1. Recruitment 

In 1992 the American Association of University Women released a report 
entitled, How Schools Shortchange Girls, which highlighted many issues that have seemed 
dormant for a number of years. In the report it was pointed out that the urgency of 
gender equity once uppermost in many educators' minds, especially when Title IX anti- 
discrimination legislation passed in the early 1970s, seems to have abated for many 
professionals and many institutions. After all, more women than men are enrolling in 
higher education at the baccalaureate level, and the gap that once existed has virtually 
disappeared. Only a college that has been single-sex or colleges with particular 
disciplines such as engineering or agriculture or nursing, once enclaves for only men or 
women, maintain a focus on gender issues. For others, the pressure has dissipated, or at 
least become subordinate to other more urgent campus concerns. The report reminds all 
of us in education that no matter how far we have come in addressing the issues of 
gender equity, we still have a great distance to go. 

The implications that this report has for those in the professions of high school 
scholarship counselors, admissions and financial aid persons are noteworthy in light of 
the essential roles they play in the recruitment and placement of students at the campus 
level. Not only must they convince the presidents or superintendents, deans and 
principals, and faculties of the reality of the demographics in the educational pipeline, 
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but remind them of the needs for the future. 

According to the U.S. Department of Labor publication, Workforce 2000: Work 
and Workers in the 21st Century (1987), by the year 2000, for the first time in history, a 
majority of all new jobs will require a postsecondary education; the best career 
opportunities will be in the professional and technical fields requiring the highest 
education and skill levels; and almost two-thirds of the new entrants into the American 
work force between now and 2000 will be women or minorities. 

Thus, it is critical that concerted efforts be made to encourage female students to 
pursue the widest range of curricular choices, that the opportunities for reward and 
recognition are as open for them as they are for male students, and that faculties in all 
disciplines at all levels are ready to educate both sexes. Information must also be 
provided that addresses adequately the differences that do exist between the sexes, and 
at every level those concerned with issues of sex equity must be facilitator of change, not 
only at the campus level but also in the education community at large. 

One process that impedes recruitment of women to colleges and universities is the 
over-emphasis that is placed on achievement tests. Too often the discussion about 
women and college enrollment begins with a focus on their weaker performance on 
standardized tests, particularly in the areas of mathematics and science. It is not unusual 
for the SAT and achievement tests to be used as examples of differential performance 
between male and female students and cited as reasons why, is that female students are 
thought to be less capable of handling the rigors of certain challenging courses of study. 
Those who reach such conclusions ignore the many reasons behind the score 
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differentials. An examination of The College Board's, College Bound Seniors: 1991 
Profile of SAT and Achievement Test Takers, reveals that almost since the SAT was first 
administered, females and males, as groups, have demonstrated different levels of 
performance. For many years, the differences followed the stereotypical, and perhaps 
expected, pattern of females scoring higher in the verbal area and males scoring higher 
in math. Because that seemed reasonable, given the educational patterns and career 
expectations of the country, it received little attention. However, starting in the early 
1970s, female students began to lose the advantage they once held on the verbal section 
of the SAT, while making little progress in math. The variance in recent times between 
the two groups has been as much as 13 points on the verbal and 52 points on the math 
sections. It also should be noted that similar score differences between males and 
females are exhibited in other nationally administered tests. 

The College Board Review (Spring 1992) in an article entitled, "Closing the Gender 
Gap: What's Behind the Differences in Test Scores, What Can Be Done About It?," 
speaks to the issue of recruiting by suggesting that, "As facilitator of change, educators 
must make sure that the academic environment fosters growth for all students." In 
formulating strategies for where we go in the future, the following conclusion was 
offered: 

"The demand for competent professionals in all fields, 
especially technical areas requiring strong preparation in 
math and science, requires that we refocus our attention on 
the needs and aspirations of women. We must think 
creatively about our methods of instruction so that we can 
create an environment that fosters exploration and inquiry in 
all disciplines, for all students. 
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We must find, and use, all forms of measurement, so 
that women's accomplishments and competencies are 
adequately assessed and we must insure that the form of 
assessment does not inappropriately steer women away from 
certain fields of study, and most of all, we must make sure 
that the pipeline remains as open as possible, from 
elementary school through doctoral education, in order for us 
to be able to insist that the schools do not shortchange 
women, and we do not shortchange our society by leaving 
behind one-half of the population which has so much to 
contribute." 



One benefit that has resulted from projects to increase nontraditional enrollments 
has been growth in students' knowledge about vocational educational programs. Many 
counselors and teachers at first suspicious of the purposes of some of these efforts, were 
later pleased to find an increased enrollment demand by both sexes following fairs, 
classroom tours and assembly programs. In fact, in many schools, neither students nor 
nonvocational education faculty really know much about the vocational education 
program. 

Ways to encourage students to enroll in programs not traditional for their sex 
include the following: 

* Orientation programs as part of a general orientation for new students or 
students at feeder schools . This should include a sequence introducing all the vocational 
education programs, emphasizing that they all welcome male and female enrollments. 
Audio-visual materials should portray both males and females as students and workers. 
Written materials also should not give the impression that the program is only for one 
sex. 

* Career Fairs : Many schools sponsor career fairs in which students are given an 
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opportunity to talk to potential employers or individuals knowledgeable about 
occupational openings. Special efforts can be made to emphasize that all jobs are open 
to both sexes. 

* Tour of the Facilities : A school that was single sex for years may be a 
forbidding institution to members of the opposite sex. This problem and analogous 
problems of previous single sex wings, floors or classrooms can be handled through the 
use of a guided tour of the facilities or potential enrollees. Frequently, a major barrier to 
nontraditional enrollment is the simple fear of the unfamiliar. 

2. Counseling 

Guidance and counseling is more than information about the increasing pattern of 
re-entry into the labor market after children are grown. We should not wait until the 
woman is thirty-five with three children in school before telling her what the future 
holds. The Women's Bureau study, Fifteen Years After College: A study of Alumnae of the 
Class of 1945, has uncovered widespread dissatisfaction with the extent and timing of 
guidance services. The study found that early guidance and an understanding of the 
married woman's life pattern can point to areas which are flexible and to ways in which 
professional skills can be kept alive during the years at home; a conclusion that remains 
relevant nearly 50 years later. Secondary school personnel must be made aware of this 
need for early guidance. 

On September 6-8, 1962, the American Council on Education, with assistance 
from the Carnegie Coloration of New York and the University of Minnesota, sponsored 
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a conference on the Continuing Education of Women at Itasca State Park, Minnesota. 
The information provided at this conference needs to be made available to all faculties 
and students at both the secondary and postsecondary levels. 

For example, one of the conference participants, Gordon W. Blackwell, who at 
that time was President of Fiordia State University observed that the responsibilities of 
colleges and universities did not end at simply making their undergraduate women 
students ready for continuing education; there is also the responsibility to provide 
continuing educational opportunities for them. To insure that this is done, he 
recommended that educational counseling centers for women be established. He also 
observed that there are few places where women of thirty or forty or even fifty years of 
age can go for diagnosis of their intellectual potential, evaluation of their prior 
education, and review of their work experience, with subsequent counseling as to next 
steps in both education and career planning. Many of the women that Blackwell was 
referring to at that time were in high school or college before Pearl Harbor, before 
atomic energy was harnessed, and before man ventured into space. Consequently, they 
found themselves in a different social environment in which opportunities for women had 
greatly expanded. With children in school or college and with the freedom from 
household chores provided by modern technology, they frequently felt a growing 
restlessness and antipathy toward mental and physical inactivity. 

From this point forward women generally see about them evidences of an 
increasing acceptability of women in a wide variety of working roles. Their husbands, as 
well as their employers and other men in society, show signs of accepting this new role of 
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women, and, in fact, frequently are anxious to accept them in partnership in other than 
home and family concerns. Furthermore, the chances are that they will outlive their 
husbands. In face of these aspects of modern society, women with more and more time 
on their hands are often anxious to seed new modes of personal development and social 
contribution. Inquiries made daily at colleges and universities, the popularity of adult 
education courses, the continuing invasion of the job market-all these attest the need of 
women to find ways of becoming and remaining genuinely active and productive. 

Whether for personal satisfaction, for enhancing employability and productive 
potential, or for learning to fill better a voluntary community leadership role, many 
women have revealed that they see a first step toward self-fulfillment in a return to 
education. For this reason adult women will bring the following kinds of questions to an 
educational counseling center: What is my intellectual aptitude or potential? What 
professional or technical work should I prepare for? Based on the education I have had, 
what kind of educational program do I now need? What kind of general or liberal 
courses should I take to be intellectually and culturally alive? From what institution can I 
get the required educational program and through what medium-resident study for one 
or more years, occasional resident courses, resident summer session, correspondence 
courses, television courses, or programmed learning in the home? These are all questions 
that are not easily answered without the benefit of some form of guidance and 
counseling services. 

Counselors play an important role in the facilitation of career development. They 
can also impact the career choice or decision by their own values and biases on 
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development, especially career development. A study related to counseling practices in 
career planning found that females planning careers in traditionally male fields may 
receive biased counseling. Counselors responded more positively to female students with 
nontraditional, masculine career goals. Both male and female counselors were more 
accepting of female students with traditional career goals than of those with 
non-traditional career goals. This finding stresses the need for sex-fair counseling in 
counselor preparation programs (Johnson, Harper, Hatfield, Teeson and Hansen, 1980). 

Counseling and guidance may contribute to the problem women students often 
have in achieving support as well as advancement. Some women students are still advised 
that careers and advanced degrees are not important for women; that women cannot or 
should not combine careers with marriage and family; or that they should not pursue 
nontraditional careers. 

Personal counseling and guidance services can include peer counseling which 
female students often find helpful, as well as groups and centers for women with similar 
needs, such as reentry women or minority women. Career planning services can provide 
information on occupations traditionally considered "male," as well as workshops to 
interest women in the professions. Counselors can be encouraged to use a variety of 
educational materials, many of which have been developed under the sponsorship of the 
Women's Educational Equity Act Program to meet the needs of different group of 
women. 

Before counselors can become more effective in helping students to recognize 
sex-role stereotyping, they must first identify their own biases and attitudes toward job 
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options. It is difficult for counselors to recognize and appropriately deal with biases if 
they share them with their students. If counselors believe that "the woman's place is in 
the home" or that "no woman wants an outdoor construction job," then they will be 
ineffective in the promotion of sex equity. Because a woman comes into the office 
wearing high heels and a dress does not mean that she would not be interested in a 
nontraditional career. 

3. Self-Awareness 

In his Autobiography , Malcolm X defines the very moment when he turned against 

white American society. It was when he told his high-school counselor that he was 

thinking of becoming a lawyer. His counselor replied: 

"Malcolm, one of life's first needs is for us lo be realistic. A lawyer-thal's no 
realistic goal for a nigger. You need to think about something you can be. Why 
don't you plan on carpentry?" 

Malcolm X reveals his reaction to the counselor's comment: 

"The more I thought afterwards about what he said, the more uneasy it made me. 
It just kept treading around in my mind. It was a surprising thing that I never 
thought of it that way before, but I realized that whatever I wasn't, I was smarter 
than nearly all those white kids. But apparently I was still not intelligent enough, 
in their eyes, to become what I wanted to be. It was then that I began to 
change-inside." 

In the book, Sex Bias in the Schools (Pottker and Fishel 1977), the authors are 
careful to point out the subtle and sometimes not-so-subtle influence that counseling can 
have on a student's aspirations due to levels of awareness related to issues of sex bias 
and/or sex equity. 

"Inept counseling can have many consequences: Malcolm X is an extreme case. 
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But in a one-to-one situation, where the pervading note is one of intimacy and care for 
the individual, a vocational rebuff can insult and damage a student's spirit." John F. 
Pietrofesa and Nancy K. Schlossberg, in Counselor Bias and the Female Occupational 
Role" stated that although counselors purport to treat girls' and boys' vocational aims 
equally, in practice they do not. 

Counselors, both male and female, are biased against women entering "masculine" 
jobs. The less "masculine" the job is, the less biased are the counselors against women 
occupying this job. Different reasons were given to the girls stating why they shouldn't 
enter "masculine" jobs: family reasons, working conditions, educational preparation, and 
so on. Interestingly, some counselors were biased in favor of women working in certain 
areas, and almost all of these counselors were women. 

Ann Steinmann, in Female Role Perception as a Factor in Counseling, points out 
the acarcity of counseling regarding women's working roles. Girls are unable to plan 
their future working lives as best they could because their ideas on marriage and work 
seem to be drawn almost entirely from their parents. Counselors must fill the gaps 
between student's ideas of self, their parents' attitudes toward work, and the structure of 
society. 

William C Bingham and Elaine W. House's study, Counselors View Women and 
Work: Accuracy of Information, shows that secondary-school counselors harbor 
misinformation about women's work-roies. Only forty-eight percent of the items were 
marked correctly by the respondents. Women counselors were better informed as to 
women's work-roles than were male counselors, significantly so on twenty-eight percent 
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of the items. The authors suggest that counselors' incorrect answers may be based on 
negative attitudes rather than on misinformation. 

Counselors are shown in these selections to be vocationally inept sources of 
negative attitudes and misinformation for schoolgirls. Counselors' own bias toward the 
proper role of women in society seems to be a major criteria for how they advise 
students. Male counselors, especially, may have a more deleterious effect on the girls 
whom they counsel. 

Counselors must be retrained with an increased sensitivity to the scope of 
women's options. Since counselors and precisely the schoolpeople who should be without 
prejudice regarding student's vocational choices, it is ironic that they display bias. In fact, 
counselors should be in the forefront of fighting school sexism. Counselors in particular 
should be the professionals helping to make aware and to change classroom teachers' 
own sex-typed attitudes. 

There is a growing literature about the needs of educated women. Longer lives, 
healthier children, advanced technology, mass production and distribution, and a world 
that has managed to stay at peace affords us a measure of assurance that our women will 
have more and more leisure during, and especially after, the years of child care. If 
leisure implies uselessness, it is a sweet coating for a bitter pill. Each of us needs the 
inner satisfaction of making a continuing contribution, however small, to the society in 
which we live. 

Currently, a number of schools have offered programs to students at very early 
ages which help expand their awarenesses of career possibilities. However, many of these 
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programs were created by people with severely restricted visions of which careers are 
appropriate for each sex. In fact, a 1973 study (Women on Words and Images, 1975) 
found a great deal of sex stereotyping in career education materials published after 1970. 

A first step in addressing the stereotyping problem would be to review existing 
career development and guideline programs including an analysis of educational 
materials, to see if all careers are portrayed as an open to both sexes. Numerous 
publications have been developed which can help educators do this. For example, 
McGraw-Hill has published Guidelines for Equal Treatment of the Sexes in McGraw-Hill 
Book Company Publications. If a career education program is in the planning stage, 
applying these criteria from the start helps avoid the unintentional development of a 
biased program. But, whether beginning a program or improving one, the 
administrator(s) and counselor(s) can take a number of steps to foster sex fairness. These 
steps include: 

" Purchasing only Sex-Fair Materials. Publishers are becoming increasingly aware 
of the sex fairness issue and are revising their materials accordingly. School policy should 
require that all new acquisitions be sex fair. 

" Training teachers to raise the sex stereotyping issue when using biased materials . 
Teachers can be provided with suggestions for discussions of sex stereotyping of careers. 
The biased materials can be used as examples. For example, Women on Words and 
Images has published Guidelines for the Creative Use of Biased Materials in a Non-Biased 
Way, a useful document for teachers. 

" Seeking out nontraditional workers when planning site visits . Educators can 
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make special efforts to visit employers having employees in nontraditional positions when 
their programs include field trips to job sites. Until recently, the junior high schools 
required that all boys take industrial arts and all girls take home economics. Title IX 
forbids such sex segregation now, but many schools have found that just removing the sex 
restrictive labels does not change enrollment patterns. Traditional views are strong 
influences, especially on pubescent youngsters anxious about their sex roles. Seeing and 
observing employees in nontraditional roles can help. 
DEVELOPING CURRICULUM 

Although opportunities to counteract sex stereotyping occur in all areas of the 
curriculum, from social studies to mathematics to physical education and at all grade 
levels, from nursery school to graduate school, there is a special need to address the 
issue in vocational education. Vocational education programs are designed to prepare 
students for the world of work. 

These programs also provide an opportunity for students to acquire more 
generalized job skills, a better understanding of the work place, increased 
self-confidence, and appropriate interpersonal behaviors and attitudes for work. All of 
these benefits are important to both. 

With a curriculum that encourages boys and girls to learn more about 
nontraditional occupations and behaviors, teachers and counselors should be careful not 
to discourage students from choosing the more traditional occupations and behaviors. To 
truly expand life options is to increase student's freedom to choose based on interest 
rather than on gender or social class. 
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An additional concern for educators should be whether the career education 
materials are representative of a broad range of social classes and minorities. Materials 
are frequently focused on white middle class students, to the exclusion of poor and 
minority students. Increasing life options for all students may require a different 
curriculum for the person growing up in poverty or coming from an environment with 
different values and customs. In line with our focus on sex equity as it relates to human 
development, we urge educators to choose activities for their students that are most 
appropriate to their stage of development and that incorporate both life/home and 
career planning. Curricula for older students should logically build on earlier content. 
Some programs reviewed included a focus on decision-making during the middle school 
years. Super (1980) found that most students were not ready to make career choices 
before their senior year in high school and many college bound students were not ready 
then. Decision-making skills can be taught from elementary school on, but curricula 
should avoid pressure to choose a particular occupation. 

However, since students spend more of their waking hours involved, either in 
school or out, using printed or nonprinted materials, including textbooks, worksheets, 
videos, films, computer software, etc., it is evident that these materials have a potential 
to influence students. Scott and Schau (1989) found six findings in their study of the 
influence of instructional materials on students which should be considered by educators 
at all levels. The six findings included: "(1) sex-biased language in materials distorts 
pupils' perceptions of reality; (2) sex-equitable materials expand sex role attitudes and 
knowledge about sex roles; (3) sex-equitable materials increase motivation to learn; (4) 
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knowledge about sex roles; (3) sex-equitable materials increase motivation to learn; (4) 
sex-equitable materials influence comprehension; (5) sex-equitable materials influence 
sex role behavior; and (6) many commonly used materials are sex biased." 

It is important that all educators know and understand the characteristics of sex- 
fair or sex-affirmative curriculum materials which include (a) gender-specific or gender- 
unspecific forms of language rather than male generic terminology, (b) both males and 
females are portrayed in numbers proportional to reality, (c) both males and females are 
pc:tr?_ycJ in some nontraditional roles, and, (d) explanations of the problems and 
benefits of nonstereotypic roles and activities (ibid.). Then, all educators can develop 
curriculum and use curriculum materials to improve equity. 
STRATEGIES 

(Those additional activities marked with an are recommended additions by workshop 
participants throughout the contact yean) 

I. Nontraditional Occupations and Family Lifestyles - Marriage and Family Class 
Objectives: 

1. To familiarize students with nontraditional occupations 

2. To familiarize students with nontraditional family lifestyles 
Procedures: 

1. Invite two or three couples employed in nontraditional occupations and with 

both spouses working to speak to the class about their career/family 
lifestyles. 

Example: Husband is a teacher or nurse and wife is a lawyer or 
policeofficer. 

2. Prepare topics for the speakers to cover in their presentation: 
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A. How they made their occupational choice 

B. What support or pressure did they receive from their spouse or family 

members 

C. Attitudes about home/family lifestyle 

D. Difficulties in living out their choices 

E. Rewards of their choices 

Time: One class period 

Materials/Resources: Couples 

Prepared agenda for speeches 

Variation/Follow-up: 

A. Have students interview others in the community who have 

nontraditionai careers/occupations and cover the same topics with 
them in the interviews for reports back to the class. 

B. Have students do research papers on how job/career choices affect 

personal and family lifestyles. 

C. " Have students track nontraditionai careers and do oral reporting 

(Houston). 

D. ' Have students pretend to have career and "keep a diary" of the duties 

performed daily (Houston). 

II. Attitudes on Sex Bias - House Plans/Drafting Class 
Objectives: 

1. To assist students in identifying their attitudes on sex bias 

2. To assist students in recognizing the impact of their attitudes in their daily 

work 

Procedures: 

1. Assign students to sketch a floor plan to a home of their choice 

2. Have students label each space as to masculine or feminine 

3. Have discussions on how students determined where the labels applied and 

why 
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4/ Discuss wht sex bias "really" is with all aspects covered (Austin). 

Time: One class period 

Materials/Resources: Drawing Materials 

Variation/Follow-up: 

1. Have students in drafting class to locate as many bias labeling as possible in 
materials such as texts, construction plans, tool names, etc. and bring to 
class for discussion. 

2/ Do "What's My Line" game show (Corpus Christi & Tyler). 

3/ Have students do a follow-up by reviewing magazines in the library for 

examples of bias and stereotyping. Then, write letters to magazines about 
their concerns (Houston). 

4/ Have students draw five to ten posters on nontraditional careers (Houston). 

5.* Have students pretend to be 'the employee" and bring tools items used on 
"their job" to discuss with the class (Houston & Fort Worth). 

III. Faculty* (Corpus Christi) 

A. Video - Achieving Equity in Texas. 

Bring in a panel of professionals to speak to the issues brought out in the 
video. Professionals should be nontraditional; 
mechanical/ drafting/welding/architectural technology/electrical and 
commercial servicing/cosmotology/ nurses /etc. 

B. Speak to the LAW 

Have a presentation on legal funding, lawsuits, etc. 
C Resource 

Provide a questionnaire for all students to provide feedback on treatment 
of students: 

- anonymous identify male/female 

- given with teachers' evaluations 

- statistics compiled by the Dean/Chairperson 
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IV. Pre-registracion of Students in High School* (Corpus Christi) 

1. Assist students for registration in choice of electives, so gender bias does not 

occur. Use as the resource the Curriculum Handbook, Students Choice 
Sheets, and Teachers from various vocational/occupational classes. 

2. On Career Day, have speakers be of nontraditional gender. Make videos of 

both male and female traditional and nontraditional careers so they can be 
shown to students to dhow different genders working in nontraditional 
places/ occupations. 

ADDITIONAL CURRICULUM/MATERIALS IDEAS 

1. To incorporate nontraditional career information into specific courses in order to 
make students aware of the curriculum bias areas as well as on the need for 
students to consider all options in decision-making, consider the following ideas: 

English-research papers, skits, and plays on male and female roles in literature 

Debate-topics such as "Who should stay home with a sickchild?", "Who should be 
responsible for home cleaning?", etc. 

History-discuss women in history and/or lack of attention to them 
Science-discuss women scientists and their contributions 



2. Develop a les f n in any subject on discrimination that requires total student 

participation. Start the lesson by relaying results of fictitious studies stating that 
persons with brown eyes are found to be more intelligent, more civilized, and 
have more prestige and influence in their communities than persons with blue 
eyes. Treat brown eyed students differently or superior by calling on them more, 
letting them have privileges, free time or less homework. Discuss how this has or 
would make others feel and relate that to gender equity areas such as wage 
disparities. 



3. Develop an evaluation sheet for curriculum materials and have committee check 
for specific problems. 

4. Have students develop a calendar using pictures of people in the community to 
show nontraditional workers. Then, distribute or sell the calendars to businesses 
and other schools in the area (Austin). 
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5/ Have a program called "Would You Hire?" and survey the community businesses 
with a questionnaire. Then present results at an "Open House" type of meeting. 



Have students do a "skit" on bias and stereotyping (Midland). 

6/ Have students list "attitudes" which were biased or stereotyped in their textbooks 
for a six week's journal (Tyler). 

7/ Have students bring or order single copies of newspapers from other cities and 
review them for bias, stereotyping, and nontraditional worker articles (Tyler). 
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ACTIVITIES FOR SEX FREE CAREER DEVELOPMENT 



by Dn Vickie R. Geisel 
1. Gender Stereotyping: What is it? Where is it? 
Objectives 

1. Students will be able to define, in their own words, the phrase gender 

2. Students will be able to list examples of gender stereotyping in four of 
society's major institutions. 

3. In time, students will be able to identify examples of gender stereotyping in 
any given situation. 

4. Students will eventually be able to discuss, orally and in writing, how these 
traditional gender roles affect their own career choices. 

Procedures 

1. Have the class form pairs. Distribute copies of the survey sheet and 
instruct partners to interview each other using the survey sheet. Whichever 
partner is sitting closest to you can start as the interviewer on the first 
round. After the first interview, partners should reverse roles so that each 
has an opportunity to be interviewer and interviewee. 

2. When the students have finished, you (or a student) should tally the 
responses on the board or on a large sheet of butcher paper. The results 
should be used as a focal point to facilitate discussion regarding the 
pervasiveness of gender stereotyping. Questions or topics for the 
discussion include 

a. How similar are the findings among the student groups? 

b. Do examples of gender stereotyping seem more prevalent in 
one or two of the social institutions than in the others? If so, 
in which institution(s) and why? 

c. Are there any legitimate reasons for some of the common 
findings? 

d. What are some of the historical factors that have contributed 
to sex-role stereotyping as it exists in these institutions? 
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e. Can your students identify, or do they know of, at least one 
example of an individual in a nontradnional role in each of 
the four institutions (e.g., a female minister of a church)? 

f. How do class members see these gender-role-stereotyping 
conditions in each of the institutions as undergoing change? 

The end of the discussion should center on what is meant by gender 
stereotyping and culminate in the class' building a group definition of 
gender stereotyping. 

Time: One class period 

Materials/Resources 

Chalkboard and chalk, or butcher paper and felt-tip markers; copies of "Who does 
What/Where?" (survey sheet follows) 



Variation/Follow-up 

1. Each student may ask one other person, outside the class, to complete the 
survey. The class sampling should include a wide range of ages and 
occupations, and both males and females. The results can be then 
tabulated and conclusions drawn. 

2. Students may interview teachers in industrial arts, home economics, and 
physical education to find out their thinking about having separate-gender 
classes in these courses. 

3. Students' own attitudes about "proper" behavior for males and females can 
be discussed. 

4. Students can keep a daily log, in and out of class, that records sexist 
attitudes, situations, and values as exemplified by teachers, peers, parents, 
clubs, etc. 

Skills Addressed: Communication skills (interviewing, discussion), problem-solving 

•Adapted from Choosing Occupations and Life Roles: Examining Sex Bias, module q, by 
Appalachia Educational laboratory (Newton, MA: WEEA Publishing Center/Education 
Development Center, 1983), pp. 1-6. 



77 



Who Does What/Where? 



Stereotypes abound in our society. They exist in all of us and in every major area of our 
lives. To get a rough idea of how extensive gender stereotyping is, jot down your 
answers to the following survey leads. 

In Your School 

1. Classes usually taken by males are 



2. Classes usually taken by females are 



3. Classes or subjects usually taught by male teachers are 



4. Classes or subjects usually taught by female teachers are 



5. In yearbook, club, or other group photos, who is usually smiling and who is 
usually serious-males or females? : 



6. In school contests and elections, what offices, roles, or positions do male 
and female students usually hold? 



7. What sports are offered to females/males? 



8. Is the same amount of money spent on physical education and sports for 
both males and females? 



9. Do coaches for girls' teams/boys' teams get additional wages? 



10. Fiction that is read in your English class usually indicates the main 
character to be (male or female). 

11. Textbooks in your school usually discuss the achievements and outcomes of 

(men, women, or a balance of both). 
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12/ Most high school principals are (balance of both, men, 

or women)(Houston). 

13/ Most college deans are (balance of both, men, or 

women)(Houston). 

In Your Home 

1. With regard to the following tasks, check (3) who does what: 

Males Females 

a. Cooking 

b. Cleaning 

c. Shopping 

d. Gift buying 

e. Making dentist/doctor appts. 

f. Bill paying 

g. Car maintenance 

h. Property maintenance 

i. Child care 

j. Laundry 

2. Do your parents work outside the home? 

3. What are the hobbies or interests of the females in your home? 



4. What are the hobbies or interests of the males in your home? 



5/ Who does most of the work in your home? (Austin). 

In the Work World 

1. What jobs are usually held by worsen? 



2. What jobs are usually held by men? 



3. How many jobs can you name that have a balance of men and women 
employed in them? 
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Suggested Questions for Discussion of 
Gender Stereotyping 



1. Do you think it is all right for both boys and girls to cry? 

2. Do you think that participating in sports is more important for boys than 
for girls? 

3. Who do you think should have the final word when family disputes occur? 

4. Would you want to be friends with a boy who showed "feminine" qualities? 

5. Would you think it is all right for your father (or husband) to stay home as 
a homemaker if that's what he wants to do? 

6. How would you feel if you saw a seven-year-old boy playing with a doll? 

7. How would you feel if you saw a female business executive dictating a 
letter to a male secretary? 

8. How would you feel if you were a nine-year-old girl, and you played 
Softball better than anyone in your class? 

9. How would you feel about being married and making a larger salary than 
your husband? How would you feel about being married to a woman who 
made a larger salary than you did? 



• 



ERIC 
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Describe any discrimination or gender bias 
you have faced in your occupation? 

Women's Responses 

Only girl in class, a little good natured kidding. 

I certainly have experienced it, but I must add that I get a lot of extra encouragement 
because of my gender (i.e., that was a great landing!). It was hardest trying to break into 
the business. 

None now. At first I was passed over by a male. Left institution and moved to another 
where I have been fairly treated. 

None. 

I have been constantly sexually harassed by male co-workers and the public males. I 
have been denied assignments such as special weapons and tactics because of my gender. 
There are 15 female officers in my department out of 275 officers. My department is not 
very progressive in their thinking by not putting women in special units such as Narcotics, 
Swat, Motorcycle Squad, etc. 

Some fellow students and occasional faculty members; were discouraging; there were 
difficulties in arranging observing time on the telescope. After the Ph.D. many 
administrator's found it difficult to arrange part-time employment. 

Simple society's naivete'-at first contact the male does not anticipate any knowledge I 
might have. After working with this individual more than once, then acceptance is there. 

Sexist discriminatory questions by older male ministers on committee to decide 
ordination. Members preferring the senior paster or male paster to visit them in the 
hospital or to do their funeral. This has been rather minimal. Once people get to know 
me they frequently change their minds about me but maybe not about women in clergy 
in general. 

I deal a lot with farm and ranch properties. Most farmers and ranchers didn't think I 
knew anything about agriculture in the beginning. It's taken a few years to prove myself 
in that area. 

First position with current employer-I was placed in an office reading manuals and 
checking construction plans prepared by others. I was checking work that I was not 
familiar with. After a top management change in organization, I was placed out in the 
field where I could become familiar with construction practices. A male in the same 
position would have been placed in the field in the beginning. 
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None in particular. 

Nothing major. This is a male-dominated field, but women are making in-roads. 

I have not been faced with any discrimination on this job at this site. I faced 
discrimination during my training at the University of Iowa from my peers and 
instructors. Also in the military as a dental officer. 

Men's Responses 

No! Never. Though during my OB-GYN rotation I felt out of place. 

When a male attends workshops, the male restrooms have been converted to female and 
the food is usually "lite." 

Some people will question why a male is working with children in roles that are usually 
filled by women. (I do also) 



What are the challenges you face being in a nontraditional career? 
Women's Responses 

I feel the danger of toxic fumes is paramount. Have had liver function studies get a little 
out of whack after painting course. 

I am constantly being measured since most people have not seen women in the cockpit 
before. I think I really have to perform better than a man to pass my check rides and 
training. 

People understanding what I do. 
None. 

I not only have to battle with the public by being a woman in a traditionally male 
oriented field, but also battle with co-workers who don't believe in female officers' 
abilities. This is very emotionally draining. I speak for all the female officers at my 
department. When I say that we feel as though we have to do at least twice the work to 
compete with and be recognized by male co-workers. 

It's better now than 20 years ago. More people recognize the place of women in science 
now. 
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As in any career, keeping up with the fast pace of change, also holding back bitterness 
on my past because of the discrimination mentioned above and always having to prove 
myself over and over and over. 

Working with a patriarchal system. Dealing with male colleagues who do not place 
similar value on family. Creating a different model for sharing power. 

I must be aware of changes in the agricultural community. Government, regulations, and 
rules change. 

Being taken seriously by "older, experienced" men in same organization and by the 
public. I have received comments from the public such as "yes dear, but may I speak to 
a real engineer" or "I want to speak to someone who is in charge." 

Being self-employed it's whatever I make it. (The challenge is mainly to myself). 

As a woman with very little mechanical background, this lack of knowledge is a 
weakness. 

Hard working hours. Physically demanding, although it may not appear to be a 
physically demanding job. 

Men's Responses 

Most hospital administrators are male. I am one of 4% of males in nursing. Most 
female nurses are discriminated against by male administrators. 

Proof that males can be as caring to pre-teens as women. 

I believe that a male in my role must train more and be more active in the field 
professionally to be accepted by co-workers and parents. 



What are the rewards of your job? 
Women's Responses 

Being able to handle equipment and tools that used to baffle me. 

A lot of people admire what I have been able to accomplish and that is nice. Also, I 
enjoy competing with men and receiving ihe same salary that they do. 

Being of service to others. 
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Everyday. 

Despite the negative aspects, I very much like my job because it is never the same from 
day to day. I am out in the public constantly meeting different people and encountering 
new situations. I do feel that I have made a difference in my city, as far as how the 
public looks at the police and female officers in general. 

I still like astronomy and find it exciting. 

Doing what I like to do and feel I was meant to do. Machining a engine within precise 
specification and seeing it perform. 

Being privileged to share deeply intimate moments in people's lives at birth, 
confirmation, marriage, divorce, loss, death. 

Meeting people from all walks of life. Having the opportunity to generate as many sales 
that time and expertise will allow. 

Seeing actual results of work, knowing that an improvement was made for the safety of 
the traveling public, and the ability to have a comfortable lifestyle. 

Service and being the provider of much needed products and services. 

Seeing a project completed. Breaking production records. 

I enjoy what I do eight hours a day. I love the patient contact, and they love it too. 
They tell me so. Financially secure. Respected Profession. 

Men's Responses 

Steady employment. Feeling of satisfaction. Continual challenges. 
Watching students grow as individuals. 

Smiles of children and the opportunities to make positive influences on their lives! 



How would you compare your salary to that of members of the opposite gender 
performing the same job? 

Women's Responses 

Seven respondents said their salaries were the same or comparable to those of men in 
their fields. One (business owner) felt it couIg not be compared. Two respondents did 
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not know. One said her salary compared fairly. Another reported earning about 80% of 
what men make. While the police officer stated the pay rate was the same, women 
officers are sometimes bypassed for off duty jobs. An interesting comment was made by 
the pastor: At first I was paid "a wife's salary," but more and more women are beginning 
to be paid commensurably. Of course, now churches are calling/hiring women because 
they can't afford men! 



Men's Responses 

All three men responded that salaries were the same. 

Would you Choose the same career if you were starting over? Why or Why not? 
Women's Responses 

Twelve of the thirteen women would choose the same career again if starting over. Only 
the pastor said probably not, because it is almost impossible to support her family on a 
pastor's salary. Reasons for wanting the same career include: 

If women continue to work in this field, maybe someday the attitudes towards 
them will become more positive. 

I enjoy what I do. 

Civil engineering has many options and career alternatives to choose from. 
Great opportunity, income possibilities great. 

Dentistry is what one makes it out to be. If you have a positive outlook on life, 
so will you have a positive outlook on your job. 

I would have preferred to start earlier. 

I have been very fortunate that this business has been kind to me. 
Engineers have great education backgrounds that lead to success in many fields. 
Men's Responses 

All three men stated that they would choose the same career, for the following reasons: 
it is a changing field and continues to challenge; I fee! good about what I do; and this is 
my second career (first was a police officer). 
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Would you recommend this career to others of your gender? Why or Why not? 
Women's Responses 

Yes, women take more care in doing jobs. Women usually like to deal with women in 
fixing their cars. I feel that women would be a great asset in the auto-body field. 

Definitely so. It is a great opportunity for an interesting job with good pay. 

Yes, opportunity to advance fairly quickly with education. 

Yes. 

Yes, there is no way women will be accepted a c equals until more and more of us go 
into non-traditional roles and prove that we are qualified and do have the abilities to do 
these jobs successfully. 

Yes, but only if they have a passion for the subject. 

Yes, only for the same reasons I chose. This is not a money making career. It only 
provides a living with a lot of hard, physical work. 

Yes, if they feel truly called and are aware of all the drawbacks. No, if they seem to 
have a romanticized notion of the work, or if they have significant financial 
responsibilities. 

Yes, it is very rewarding, but one must be prepared and be willing to work hard, long 
hours. 

I would recommend engineering as a whole and encourage women to investigate the 
other disciplines of engineering. 

Yes, great opportunity. 

Yes, gender is not an issue. The U.S. needs more technical people. 

Yes, although physically demanding. It can be a two day a week job, a three day a week 
job, or as many hours as you want. You call the shots. Morning, afternoon, or evening 
hours. The patients are available. 

Men's Responses 

Yes! But only if they are willing to adapt in a female dominated field. 
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Sure if they are qualified? 

Yes, but still not accepted by majority of society today and very, very few men would 
enjoy this career. 
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WINC Sample Questions for Peer Interviews 

1. Age, gender, and grade 

2. What do you plan to do right after you graduate from high school? 

3. What are your top three career choices 

4. Realistically, what do you think your chances are of reaching your career 
goal? 

5. What are you doing now to prepare for your career choice? 

6. How much math did you complete in high school? 

7. How much science did you complete in high school? 

8. Approximately how many years of your life do you think you will work? 

9. Do you plan to marry? 

10. If yes, at what age do you plan to marry? 

11. Do you plan to have children? If yes, how many? 

12. When you are raising your children, what will your work plans be? (Specify 
options) 
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Word Association* 



Objectives 

1. 



The student will be able to define the terms gender stereotyping and 
traditional and nontraditional occupations, and give examples of each, 
(short-term behavioral objective) 

The student will be able to identify characteristics that are associated with 
specific occupation or roles as gender stereotyped and as referring to 
traditional and nontraditional occupations, (short-term behavioral 
objective) 

The student will be aware that his or her own gender expectations can 
affect career decisions and choices, (long-term attrtudinal objective) 



Procedures 



1. Divide the chalkboard into two sections, labeling the left side 
Occupation/Role and the right side Responses. List under 
Occupation/Role such occupations as nurse, secretary, fire fighter, dentist, 
elementary school teacher, astronaut, carpenter, and homemaker. A*k the 
students for input, if you wish. 

2. Instruct the students to copy the list onto paper and to write down next to 
each occupation whatever words or phrases come to mind. Give students a 
few minutes to complete their lists* 

3. Now ask for student volunteers to share their word associations. As the 
students respond, list their word association on the right side of the 
chalkboard (under Responses), next to the corresponding occupation. 
Here are some examples: 

Occupation/Role Responses 



Nurse 

Carpenter 

Miner 

Quilter 

Glass blower 

Chemical engineer 

Machinist 

Truck driver 

Barge captain 

Weaver 



Lady, girl in white, works with people 
Wood, works with hands, male 

Male, dirty hard hat 

Female, sewing, gossip, old 

Man, hot, fire 

Male, education, hard hat, white coat 
Works with hands, dirty, male 

Male, tough, CB radio, outdoors 

Cold, wet, tough man, gruff, bearded 
Works with hands, female, makes pretty 
things, loom 
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4. Now explore with the students which occupations are traditional and which 
nontraditional, and which responses are gender stereotyped and which are 
not. If, for instance, a student sees the occupation of nurse as "girl in 
white," the response is gender c ' 'eotyped, since nurse is being associated 
primarily with women. If, on t *c other hand, nurse is seen as "working 
with people," the response is free of gender stereotyping, since the student 
is associating the occupation primarily with the nature of the work-not 
with the gender of the worker* And whereas the word miner in itself is 
associated with a male-dominated field, that occupation can be seen as 
traditional* 

5. Be sure to point out to the students that seeing an occupation as gencer 
stereotyped and/or traditional can be limiting to both males and females. 
The male student who views nursing primarily as a female occupation will 
probably not consider nursing as an occupational choice-even though he 
might be more interested in nursing than in, say, being a doctor or a 
technician. Similarly, the female student who views carpentry as "dirty," 
and who believes girls are not supposed to get dirty or work with their 
hands, will probably not consider carpentry as an occupational choice-even 
though she might enjoy working with wood and working with her hands. 

6/ Be sure to discuss views on salaries (Corpus Christi)* 



NOTE: This activity should be used as an introductory activity, 
since it exposes students to the terms gender, stereotyping and 
traditional and nontraditional occupations. 



Time: One class period 

Materials/Resources 

Chalkboard and chalk; paper and pencils. 

Variation/Follow-up 

1. Students, using the responses to the occupations, could put together their 
own definitions of gender stereotyping and traditional and nontraditional 
occupations and roles. Then, using those definitions, students could cite 
exaiuules of gender stereotyping and of traditional and nontraditional 
occupations and roles they have observed in the community; both family 
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and friends might be enlisted to help. 

Students could also ask family members or friends who work to discuss 
whether or not they think their job choice was influenced by gender 
expectations or biases, and if so, to provide specific examples of how. 

Add the gender free names, i.e. Postman = Postal worker; Policeman = 
Police Officer. 

Follow-up: Ask parents, friends about how they chose their jobs, why this 
sensitizes more people to this issue. (Austin) 

How can we use this? (Fort Worth) 

A. As an introductory activity for a counselor speaking to a group about 

careers and/or gender bias. 

B. Teachers(vocational and/or academic) talking to a class on careers to 

introduce the subject of gender bias. 

How to add to the activity (Fort Worth). 

A. Asking students to add to the career lists - jobs in their geographical 

areas. 

1. Look at gender bias and to look at the reality of student 
occupational choices. Probability of getting into their particular 
field. 

B. Try to arrange for guest speakers in subject areas selected. Speakers 

for both traditional and nontraditional occupations/male and 
female. 

C. Try to arrange other teaching fields such as economics, government, 

English, science, etc. 

D. Have students define: Blue collar workers/white collar workers/unions 

and discuss gender bias in each of these categories. 

Assign teams to study different areas on the campus where most bias and 
stereotyping occur. Each team presents results in class and then develops a 
plan on how to improve the situation. Turn class into a "Gender Equity 
Club" (Corpus Christi) 

Write a play or skit and video tape performance to disbribute to other 
classes (Corpus Christi). 

Have guest speakers come for "Brown Bag" lunches who can discuss their 
nontraditional careers (Houston). 

Do the word associations with sentence completion activities (Tyler). 
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Skills Addressed: Vocabulary, word association, discussion, problem solving 



•Adapted from Choosing Occupations and Life Roles: Examining Sex Bias, module 1, by 
Appalachia Educational Laboratory (Newton.MA: WEEA Publishing Center/Education 
Development Center, 1983), pp. 91-93, 



ERIC 
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Objective 



Equal Rights-Legal Protection Against 
Job Discrimination* 



Students will understand laws which protect women and men from gender 
discrimination both in education and employment. 



Procedures 



1. Divide class into small groups and assign each group responsibility for 
researching and presenting to the class key information regarding the 
following laws and regulations; 

Title VII of the Civil Rights Act of 1964 

Equal Employment Opportunity Commission regulations 

Executive order 11246 (for Federal contractors) 

Office of Federal Contract Compliance Programs, 
Department of Labor, for Affirmative Action regulations 

Title IX of the Education Amendments of 1972 

Office for Civil Rights, Department of Education regulations 

National Apprenticeship Act of 1937, as amended 

B-ireau of Apprenticeship and Training regulations, 
Department of Labor 

Equal Pay Act of 1963 

Equal Employment Opportunity Commission regulations 

Group reports should include one or two illustrative cases where the law 
has been applied and enforced. Reports should also identify local or 
regional resources where women and men can seek further information or 
assistance pertinent to enforcement of these laws and regulations. 

2. Have each group submit a list of two or three questions which need further 
consideration to help them better understand a specific law or regulation, 

3. Students should demonstrate their competence by explaining each law 
orally or in writing to the satisfaction of the instructor or community 
certifier, for example, the Title IX coordinator for the school system or the 
equal employment opportunity (EEO) officer at a local business or 
industry. 
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Have guest speakers from agencies/departments such as DOL, EEOC, etc., 
to discuss typics (Tyler & Fort Worth). 



5/ Have students do reports on actual cases being held in the area on bias 
harassment, discrimination, etc., and report to the class (Houston). 

6/ Have students to interviews with people in nontraditional careers to see 
how these acts and laws would have applied to each case (Fort Worth). 

7/ Have students "role play" cases for court (Corpus Christi). 

8/ Do this activity with a history of English class as a group activity (Fort 
Worth). 

9/ Have students do research on the most recent laws or acts and report to 
class (Fort Worth). 

10/ Do role play with "exaggerated" employees or employers (Tyler & 
Midland). 

11/ Have students write a script and role play acts of discrimination. The 

audience of students would then analyze the situations and discuss which 
laws and regulations would apply to the particular situations. You might 
have the Journalism department video tape the role play situations (Corpus 
Christi). 

12* Research local discrimination suits by utilizing local libraries (ERIC). 

Also, talk with attorneys, judges, who have been involved in these types of 
cases, and report back to class (Corpur Christi). 

13/ Bring in a resource person/EEO officer to speak to students (Question and 
Answer session) (Corpus Christi). 

14/ Hold a Mock Trial such as the Anita Hill/Thomas hearings, but reverse 
the roles and use female senators. (Corpus Christi & Midland) 

15/ Research the additional laws and regulations: 

- Americans with Disabilities Act of 1990 (ADA) 

- Article 8 of the Texas Vernon Annotated Act (VATS), Texas Commission 

on Human Rights. (Corpus Christi) 

16/ Have speakers explain laws and programs to students and instructors; 
answer questions. (Midland) 
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17/ Use interviews by students (Midland). 

18/ Have T.E.C. representative address the issues of regional occupations and 
future prospects for the region. Also, have JTPA representatives address 
students. Have students use this information to research education needed, 
salaries expected of several occupations. "Choose two you really like and 
two that TEC and JTPA gave as regional prospects." (Midland) 

19* Have students interview older relatives or family friends about ethnic 

stereotypes and actual cultural differences in their own families and present 
information to the class (Midland). 

20/ Students should study court cases that occurred under Title VII of the Civil 
Rights Act of 1964. This Act created the EEOC to investigate 
discrimination in the work place (Austin). 

21/ Study Title IX of the Education Amendments of 1972. Research 

discrimination and equal employment in higher education. Women and 
minorities were discriminated in positions of deans, chancellors, vice 
presidents, chairs of departments, etc. (Austin). 

22/ Have students research the Executive Order 11246, as amended. This law 
pertains to contractors having 50 employees and contracts of $50,000 + 
(Austin). 

23/ Have students research cases under each title: 

- Invite professionals from EEOC, OFCCP to discuss law, cases, etc. 

- Research in their own college positions of women and minorities 

employment. 

- Equal Pay Act - Pay scales are different baed upon occupations. Why? 
(Austin). 



Time: Two class periods 
Materials/Resources 



U.S. Department of Labor publications, Representative of U.S. Department of Labor 
Regional Office, Library, Local school system's Title IX Coordinator, Regional Service 
Center Equity Specialist, EEO/Affirmative Action office of local business or industry 
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Variation /Follow-up 



1. Students can research specific law cases based on discrimination and report 
on particular suits and the results. 

2. ' Have students to research on past and present hiring practices int he 

district or community college and search for age, sex, religious or minority 
discrimination or balances and report on issues to school paper (Houston). 

3. ' Have students ask businesses for copies of policy anuals and review for bias 

and stereotyping (Fort Worth). 

Skills Addressed: Communication (oral or written), summarizing, 
synthesis 

♦Adapted from WINC Curriculum, by U.S. Department of Labor, Women's Bureau 
(Washington, DC: U.S. Department of Labor, 1984), pp. 529-530. 
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Objectives 

1. The students will be able to identify and list aspects of their personal life and geographic 
area that affect occupational choice, (short-term behavioral objective) 

2. The students will be able to describe what part their regional and/or ethnic identity has 
played in their occupational choice, (long-term attitudinal objective) 

Procedures 

1. This activity is intended to be regional in focus. The student needs to become aware of 
geographical and cultural influences on career choice. Therefore, draw a diagram on the 
chalkboard similar to the one in the example that follows. Then tell the students that you 
are going to explore with them some items that influence their career choices. 

2. In one of the blocks in the diagram, write your regional designation (Midwestern, etc.). 
Next, ask students to draw a similar diagram on their own paper and to list separately all 
the items they associate with the following categories: Geographic Area, Family, Culture, 
and Job. Ask them to share their answers, and you maintain a master list on the board. 

3. Next, lead a discussion on how each of the categories has influenced students' ideas about 
occupations; ask any of the following questions, or others you may think of. 



a. 


What jobs are especially available in this area? 


b. 


What jobs are unique to this area? 


c. 


What jobs are not available in this area? 


d. 


Would you have to move to begin a career of you/ choice? 


e. 


How would you feel about moving? 


f. 


What are your ethnic origins? 


g- 


How do your ethnic origins influence the way you feel about yourself— 




about what you want to do for a living? 


h. 


What are some unique cultural activities in this area, and how do they 




affect the way you think about yourself and work? 


i. 


What occupations have your parents, brothers, and sisters, others in your 




family had now or in the past? 


J. 


How much do you know about those occupations, and how has that 




knowledge influenced your own ideas about work? 


k. 


What did you want to be when you were five years old? 


1. 


What do you want to be now and why? 


m. 


How have your career aspirations changed since you were a child? 


n. 


Where do you see yourself being five years from now? Ten years from 




now? Twenty years from now? 



4. Close the activity be asking students to fill in their own diagrams with those factors which 
they think contribute to their own sense of identity and occupational choice. 

Time: One class period 
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Materials / Resou rces 



Chalkboard and chalk; p- >er and pencils 



Variation/Follow-up 



0 



1. Using the words^on the chalkboard or the suggested discussion points, have students choose 
one as a topic to use in writing an essay or in creating an audiovisual project to present to 
the class. ' Give a prize and have judges determine winners (Houston, Corpus Christi). 

2. Have students create a collage representing traits unique to the area. 

3. Have students create a collage of occupations found within the region. 

4. Have students do the activity at home with their families. Prepare copies of the diagram for 
students to take home and complete, using parents' reactions particularly. Students can then 
report the following day what their families think it means to be a resident of a particular 
culture or region. 

5. ' Have students do role playing and video to see the body language (Fort Worth). 

6/ Have an assembly program or career fair on just nontraditional careers with nontraditiomu 
speakers (Tyler). 

7/ Bring in newspapers from all over the United States and have students discuss "Want Ads" 
in other cities to see what job opportunities vary from local location (Tyler). 

8/ Provide a story about a male's difficulties in accessing or working in a nontraditional 
career/job (Fort Worth). 

9.' Include in the discussion the benefits of males or females in nontraditional roles (Fort 
Worth). 

10/ Have someone volunteer and describe in detail how/why they feel uncomfortable with a 
male/female in a particular nontraditional role (describing how they feel physically and 
emotionally). Many times studenrts do not know why they feel the way they do. Upon 
describing why, students often times realize how silly their reasons sound (Fort Worth). 

11/ Co-teach classes with male/female teachers (Fort Worth). 

12/ Involve commercial art. photography class, etc., and put together a calendar with 

photographs of students or successful people in nontraditional programs. Have both 
genders in photographs but focus on either the male or female for which the occupation is 
nontraditional (Houston). 

13. * Create a task force or use a required course class (such as 1 hour orientation) to identify 
and interview 2-4 persons/students in a nontraditional occupation. Task force decides on 
other participation of photographers, copy writers and (overall) designer such as commercial 
artists. Sex equity coordinator will oversee legalities and finished product. Market product 
to campus students, faculty and staff. Give away to high schools, middle schools or 
community college counselors (Houston). 
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Skills Addressed: Problem solving, discussion, writing, interviewing, research 

** Adapted from Choosing Occupations and Life Roles: Looking at Jobs, module 2, by Appalachia 
Educational Laboratory (Newton, MA: WEEA Publishing Center/Education Development Center, 1983), 
pp. 7-10. 
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Sally's Story* 



Objectives 



i. 



Students will be able to list and describe, to the satisfaction of the instructor, the series of 
obstacles that Sally met and how those obstacles occurred because of gender-biased 
perceptions. (Short-term behavioral objective) 



When faced with career decisions, the student will recognize the obstacles he or she may 
have to overcome in making a nontraditional career choice. (long-term attitudinal objective) 



Procedures 



1. 



Hand out copies of "Sally's Story" to the class and allow students ten minutes to read it. 



When students have finished, have them examine each of Sally's obstacles in sequence and 
determine the following: 



a. 



Instances in which gender stereotyping or actual gender discrimination 
occurred. 



b. 



How an "obstacle" might not have occurred, had Sally been a male. 



When the discussion concludes, ask the class to vote on how "real" they thought Sally's 
situation was. 



Time: One class period 

Materials/Resources 

Copies of "Sally's Story" (story follows) 

Variation/Follow-up 

Invite a person who is employed in a nontraditional job to visit the class and describe her on his own 
particular problems in being accepted in the job. Invite the class to ask questions that compare and 
contrast "Sally's Story" with the experiences of the guest. 

Skills Addressed: Reading comprehension, discussion, problem-solving 

* Adapted from Choosing Occupations and Life Roles: Looking at fobs, module 2, by Appalachia Educational 
Laboratory (Newton, MA: WEEA Publishing Center/Education Development Center, 1983), pp. 41-44. 
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Sally's Stoiy 



Sally is a bright, energetic young woman of 20 who is athletic and in good health, and 
who grew up in a family in which her father was a fireman*. From the time she was a 
child, Sally thrilled to the stories her father told her about being a fireman, and she was 
often allowed to visit the fire station, climb in the trucks (sometimes even go for a ride), 
and listen to the calls and alarms. People laughed at Sally when, as a little girl, she said 
she wanted to be a fireman when she grew up. 

However, Sally persisted and never wavered from her goal of becoming a fireman. 
Graduating from high school at a time when "women's lib" and "equal opportunity 
employment" were common slogans, and even job titles were changed so that fireman 
was now called fire fighter, Sally was sure that the time was right for her to become a 
fire fighter. But she was in for more than one shock when she attempted to train and 
become employed as a fire fighter. Here are a few of the obstacles Sally encountered 
when she attempted to fulfill her career goal. 

* Upon first applying to the fire department's training academy, Sally filled 
out an application form and waited to learn whether or . ot she had been 
accepted. After a month passed and she had received no word, she called 
the academy, only to learn that somehow her application had been "lost." 
She needed to reapply. 

* After filling out the forms a second time, Sally was notified via a form 
letter that there were no openings at the time but that her application 
would be kept on file. 

* Because of her father's contacts, Sally happened to learn that even though 
she had been told there were no vacancies in the fire department, in fact 
several men had recently been hired to begin the training program. When 
Sally inquired why she had not been hired, she was told that the men had 
"better qualifications." 

* Upon checking the physical and educational requirements advertised for 
the position of fire fighter, Sally found that she qualified on all points to be 
accepted for the training program and, armed with this information, used it 
to bring a formal job discrimination suit, based on gender discrimination, 
against the city. 



'Note that the term "fireman" is sexist, but is used in this story to indicate how the job 
of fire fighter was once perceived as a man's job. 
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* Only upon Sally's winning the suit was the fire department ordered to hire 
her, and the fire department did so reluctantly. 

* Because she was the first woman trainee in the department, Sally was an 
object of curiosity and ridicule to the male trainees she worked with at the 
academy. Mostly they seemed to resent her, and often asked her what she 
was trying to prove. They kept watching her in training, waiting for her to 
make a mistake or fail a physical exercise. 

* Though under real pressure because of her "fishbowl" existence, Sally did 
not fail, and by graduation, she had earned the respect of several of the 
male trainees, who congratulated her for completing training. 

* If Sally thought she was finally winning acceptance, however, she soon 
found out that her problems were just beginning. When she was assigned 
to a local fire station, she was again subjected to the same routine of 
ridicule and curiosity that she had endured during training. Several of the 
men made covert sexual advances to her. Other male co-workers who did 
seem to accept her nonetheless treated her overprotectively, trying to keep 
her from the "front lines" in dangerous situations, and at the same time 
expected her to make coffee, sew buttons on their shirts, and clean the 
bathroom in the station. 

* Totally unanticipated by Sally was the number of "hate calls" she began to 
receive as news of her job spread in the community. Several wives of fire 
fighters called her, threatening physical violence; other people called to tell 
her she was "sick" or sent her nasty or threatening letters. 

When last contacted, Sally was still working for the fire department, proving that she 
could indeed be an excellent fire fighter. 

Bill's Story 

My wife has asked me to write a short paper on the male perspective of 
nontraditionai roles or gender equity. Here goes. At the present time, Fm a 50 year old 
white male, happily married with two daughters, age 8 and 10. 

My wife and I moved to Texas in 1981, and although we were told we would 
never have children, we were expecting our first child four months after our arrival 
(Please! No cracks about the air or the water.) Two years later, we had out second 
child. 

* My experience with nontraditionai roles began very early in my life. Since 
my father was a practicing alcoholic and since I was the oldest of four boys, 
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being pushed into roles popularly perceived as "woman's work" began early. 
If I didn't do things around the house, they didn't get done. I participated 
in "gender equity" and "nontraditional chores" as a matter of survival. 
Nobody had every heard the words "gender equity" in those days. Although 
people said kind things about how we boys were helping their mother, 
generally the activity was dismissed as unimportant. Certainly it was not 
considered as important as doing male activities, such as playing football. 
Although no one ever said anything directly to me, I always had the feeling 
that females resented my intrusion into their domain. 

My next experience with the male/female idea occurred when I got out of 
the service. Because we had so much time to waste in the Army, I put 
mine to good use and practiced my typing. In 1989 I got out of the Army 
able to type 92 words per minute of straight unseen copy on an old manual 
typewriter. I ''new the entire keyboard very well. One of the jobs that I 
thought I could do when I got discharged was to become a secretary. I 
rejected the idea because, in those days v some guy who went to work as a 
secretary was considered some kind of weirdo. Other things that 
influenced my decision was the fact that secretaries were expected to make 
coffee, and be docile; just willing to put up with anything the boss 
expected. With me, that would never fly! 

An example of sexism happened to me when I worked part time in a 
hospital admitting room. All of the other employees were women, and out 
of four typewriters in the office, only one of them was any good. All week 
long that good typewriter got moved around by the employees. One day, 
the supervisor made a big deal about having Bill move the typewriter back 
where it belonged. I really felt that she was singling me out to prove a 
point. When I objected to moving it, I was told that I could move it or 
leave. I left. I never did figure out whether she just didn't like me or she 
was getting a charge out of a little reverse discrimination because she was 
in a position to "dish it out" for a change. Another example of sexism is 
that anytime there was a box of office supplies to be moved or anything 
"physical" to be done, I was expected to jump in and do it. 

My first example of the unfairness of gender-related issues occurred when 
we were out in public and the baby's diaper needed to be changed. In 
many public ladies rooms there are lounge areas with some chairs and a 
table. A women seen changing a baby's diaper in a ladies room would not 
be considered remarkable. But you let a male change a female baby's 
diaper anywhere in public, let alone in a men's room, and the reaction 
among women ranges from mild suspicion to genuine apprehension. The 
unspoken question "What's that man doing with that female baby?" seemed 
to be asked. Although no one every did anything drastic, there was an 
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underlying implication that something was not quite right, and the action 
was viewed with suspicion. 

A few years later when my wife got a job with the State Commission for 
the Blind. She was required to be involved with training for six weeks, 
during which time I worked full time, took care of two children (youngest 
still in diapers) and played violin with the East Texas Symphony, The 
reaction from people to a guy who does these sorts of things varies. The 
reaction from women took one of several forms. Although they usually 
said something like 'That's wonderful", underneath I sensed a certain 
amount of resentment. This was probably for two reasons: 1) their 
husband (if they had one) was giving them no help with their children and 
2) they resented the intrusion of a male into a typically female area, 
particularly if they were mons who were at home all day with their 
children. 



Recently when I take the girls to dance class and I arrive to pick them up, 
the reaction is something like "Who let the fox in the henhouse?" Some 
women say "hello", some ignore me, and in some I sense a certain amount 
of hostility because I am intruding on their turf. It's just my opinion, but I 
believe the ladies have as much to learn about "gender equity" as do the 
guys. 
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Traditional and Nontraditional Life Styles* 

Objective 

Students will gain a better understanding of both the advantages and 
disadvantages of nontraditional and traditional life styles. 

Procedures 

1. Divide chalkboard into two columns. Write Traditional Life Styles" on 
one side and "Nontraditional Life Styles" on the other. 

2. Have students agree on a definition of Traditional Life Style and then list 
examples. Their definition might include such concepts as "an inherited 
pattern of customs or beliefs" or "tending to do things as they were done in 
the past without reflecting on present needs." Write agreed-on definition 
on the board. 

3. Repeat process for Nontraditional Life Styles. This list should be as 
inclusive as possible. 

Point out that only 15.9 percent of the population of America actually lived 
within traditional nuclear families. According to 1980 statistics from the 
Bureau of the Census, out of ail the households in America (83,527,000) 
only 5% (3,930,000) match the stereotype of a husband working outside the 
home and the wife at home taking care of two children under 18 years of 
age. 

4. Divide the class into small groups and have each group generate a list of 
the advantages and disadvantages for one of the nontraditional life styles. 
Repeat this process for traditional life styles. 

5. Share results with class. 

6. Have students reflect in their journals about their own ideal lifestyles. 
Time: One class period 

Materials/Resources 

Chalkboard and chalk; pencil and paper 

Variation/Follow-up 
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1. Have students develop a class or school profile of lifestyles, based on the 
types of families in which students live. Students can compare past and 
present life styles. 

2. " Add the role of "unsupportive employer" as well as the teacher, counselor 

(Austin). 

3. " Have a student panel representing different lifestyles. Panel of successful 

completers (adults) to elaborate and relate how different lifestyles affected 
their career choice, etc. (Austin). 

4. " Before doing role playing, have students explain "why are you NOT going 

into nontraditional careers ..." (Austin). 



Skills Addressed: analysis, writing, synthesis 

•Adapted from WINC Curriculum, by U.S. Department of Labor, Women's Bureau 
(Washington, DC: U.S. Department of Labor, 1984), pp. 593. 
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Dealing with Stereotyped Reactions to 
Nontraditional Career Choices* 



Objective 

Students will be better to defend their career choices when faced with the 
stereotyped expectations of other people. 

Procedures 

1. Have students role play with negative attitudes they might encounter at 
home, with friends, and at school with teachers and counselors if, 
depending on whether they are female or male, they were to announce 
their intention to Income 

a. an ironworker 

b. a nursery school teacher 

c. an engineer 

d. a librarian 

e. a nontraditional career of their choice 



Note: Role playing is a simple process whereby students act as if they were parents, teachers, or 
other adults responding to another student's statements. It is helpfid if students have an opportunity 
to act out both sides of the discussion. In this way they get important practice in standing up for 
their choice as well as insight into negative response. 



2. Before beginning role plays, have class review reasons for a nontraditional 
career choice: 

. a. it's a job they like 

b. a job they are qualified for (or will be after training) 

c. good pay 

d. satisfaction in carrying out the activities required by the job 

3. Follow-up discussion should elicit from students how it felt to stand up for 
their choice, how they could improve their ability to speak up. 

Time: One or more class periods 

Materials/Resources 

Student imagination and experience 

Variation/Follow-up 

1. Students can write up a report on information learned through this activity. 

2/ Dealing with stereotyped reactions to nontraditional career choices (Austin). 
^ 107 113 



3/ Have students create a job, identifying the job tasks, identifying the skills 
needed to perform the job tasks. Have them determine the gender of the 
person anticipated to fill the position. Defend why thejob would be gender 
biased/non-biased (Austin). 

4/ Gender Equity in the community can be discussed by choosing an equal 
number of "traditional" male and female careers. Students will have 
prepared a survey dealing with the number of men and number of women, 
job descriptions, expectations, salaries, job hiring criteria, etc. They will 
video these interviews. The information and video will be used to 
determine whether or not gender equity is practiced in their community. 
Determine ways to change community ideas. (Midland). 

Skills Addressed: debate, analysis, oral and written communication 

'Adapted from WINC Curriculum, by U.S. Department of Labor, Women's Bureau 
(Washington, DC: U.S. Department of Labor, 1984), p. 289. 
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Career Choices Today* 



Objective 

Students will gain a perspective on the types of occupations chosen by young 
women and young men who are beginning their careers. 



Procedures 

1. Have each student identify one female and one male relative or 
acquaintance who is 20-22 years old. In brief interviews, the students 
should learn (1) the career choice of the person being interviewed and (2) 
the reason(s) that career was chosen. 

2. After data is collected, two lists should be compiled in class. This will give 
a sample of typical career choices being made locally by women and men 
today. Discuss the choices and reasons for the choices. 

3. Identify those careers that are nontraditional. 

4. Discuss whether the reasons for selecting a nontraditional career are 
different from the reasons given for selecting traditional careers. 



5. If there are few or no nontraditional careers, elicit from students reasons 




why this may be so: 



a. Didn't know about opportunities in nontraditional careers.(Lack of 
knowledge) 

b. Didn't prepare for openings in nontraditional careers.(Lack of 
preparation) 

c. Didn't know it was "all right" to aim for nontraditional 
careers.(Little encouragement) 

d. Indicate the need to provide knowledge, encouragement, and 
guidance for exploring the possibility of nontraditional occupations 
in school. 



6." Have students interview 50-60+ year olds in retrospect "What would they 
have done?" (all workshops) 

If Have the class write a short play (one act) stresing men and women in 

occupations that are dominated by the opposite sex. This brief play would 
be video taped and presented to other classes (Midland). 

Time: One class period, plus time outside of class 

Materials/Resources 

Pen and paper, Marking pen and newsprint 

ERJC 1W 1-0 



Variation/Follow-up 

Students could interview a nontraditional worker in a field related to the subject 
area of the class (for example, interview a female engineer for a math class). 

Skills Addressed: Interviewing, summarizing, problem-solving 

•Adapted from WINC Curriculum, by U.S. Department of Labor, Women's Bureau 
(Washington, DC: U.S. Department of Labor, 1984), p.25 



ERJC 110 I* 



ERIC 



Mtth and Careers* 

Objectives 

Students will understand the importance of math in this increasingly complex 
technological society and now math relates to their career plans. 

Procedures 

1. Have students generate lists of their first and second career choices, have 
the class determine which jobs will require math ability. 

2. Then have each student determine approximately how much math will be 
required for her or his own first and second choices. 

3. Ask students to write a brief "Me and Math" autobiography in their 
journals, describing their experiences and attitudes towards math from their 
earliest recollection to the present. 

4. As a group, have each student share her or his most successful experience 
with math. 

5. Follow-up discussion should emphasize the increasing importance of math 
ability in almost all career fields and focus on ways people could work to 
improve the math skills they will need. 

6. Certification of competence should be based on individual presentation 
(oral or written) of a personal plan for increasing math skills. 

Time: One or two class periods 

Materials/Resources 

Lists of students' career choices, college catalogs, apprenticeship standards catalogues, 
Dictionary of Occupational Titles 

Variation /Follow-up 

1. Students can contact a person in jobs of interest and interview them 
regarding the importance of math to that occupation. 

2/ Do a "Math Myths" video (Austin & Midland). 

Skills Addressed: problem solving, summarizing, writing, oral communication 

•Adapted from WINC Curriculum, by U.S. Department of Labor, Women's Bureau 
(Washington, DC: U.S. Department of Labor, 1984), p. 545. 
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SUGGESTED STRATEGIES FOR ADMINISTRATORS 



SUPPORTIVE CLIMATE 
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* Provide adequate facilities, maintenance, equipment and instructional and 
resource materials for all programs so that both sexes can participate equally. 

* Review funds appropriated for faculty, facilities, and equipment of traditional 
single sex classes to insure equitable funding of traditionally male and 
traditionally female classes. 

* Secure grants for innovative programs related to the provision of sex equity. 

* Provide support services, such as counseling, job development and job follow- 
up for students in nontraditional occupational areas. 

* Monitor participation in occupational student organizations to encourage 
equal participation. 

* Avoid overemphasizing the assured difficulty of nontraditional students in 
finding related employment. 

* Increase instructor/counselor awareness and responsibility for enrollment 
patterns in the school. 

* Do not assume that female personnel are less sex biased in their attitudes and 
behavior than male personnel. There is a wide range of individual differences in 
these attitudes. 

* Encourage enrollment in college and graduate level courses offered on the 
topic of sex bias. 

* Encourage attendance at professional meetings and conferences that deal with 
sex equity (offer inservice credit for attendance, provide release time and/or 
conference fees). 

* Include sex-fair teaching techniques in faculty evaluations. 

*' Do more encouraging for staff to attend training (ALL WORKSHOPS). 
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* Offer inservice training programs which stress the importance of expanding 
options for males and females in careers and family life preparation. 



Possible topics are: 

- current and future opportunities and earnings in the labor market 

- nonsexist writing workshop 

- legislative updates on Title IX, Carl Perkins, etc. 

- recognizing sex-biased teaching behaviors 

- nontraditional role models from community 

* Develop a projected timetable to eliminate sex bias in administrations, faculty 
and student body. 

* Commit time and resources necessary to have a nonsexist environment 

* Recruit men and women for nontraditional positions. 




* Advertise job openings through local, professional and trade organizations, 
emphasizing equal opportunity for both sexes. 



* Seek applicants from postsecondary institutions who train occupational 
teachers of both sexes. 

* Publicize job openings through local businesses and advertise job availability 
locally. 

*" Develop a "Job Network" (Tyler). 

* Utilize the local "grapevine" for locating potential applicants (including 
knowledgeable sources such as faculty, cooperating businesses, women's groups, 
professional and trade organizations. 

* Review all recruitment materials for overt and covert sex-biased language and 
illustration. 
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COMMUNICATION AND PUBLICITY 



* Utilize school communication networks, such as newsletters and memos, to 
reinforce the importance of eliminating sex bias by providing information and 
resources for teacher use. 

* Use time at regularly scheduled faculty and departmental and guidance 
meetings to increase awareness of sex bias. 

* Publicize the availability of information, films, media, etcetera, on the issue of 
sex stereotyping and bias for teacher use in classrooms and at 
faculty/department meetings and staff development. 

* Share relevant publications and articles that illustrate the success of 
individuals in nontraditional careers. 

* Advertise existing programs and institutional interest in enrolling 
nontraditional students of both sexes. 

* Encourage nontraditional teachers to serve as resources. 

* Develop public inservice announcements to be used by local television and 
radio stations. 

* Prepare a status report each year on all accomplishments related to the plan 
of action. 

COURSES AND SCHEDULING 

* Revise and schedule programs to encourage all students to participate in 
consumer and homemaking education. 

* Monitor class schedules so that both sexes can participate equally in all 
occupational education programs. 

* Increase efforts to introduce all preadolescent students to all types of work, 
especially vocational/technical training. 

* Increase efforts to have all students enroll in math, science and technology 
courses. 
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* Attract students to nontraditional training on the basis of interest, ability and 
working conditions through earlier and broadening hands-on experiences, 
especially in elementary grades. 



* Examine courses for differential offerings and/or entrance requirements for 
males and females enrolled in the same course. 

* Examine the criteria established for acceptance or rejection of course 
proposals to assure that they are not biased toward traditional male and female 
interests exclusively. 



MATERIALS 



* Utilize sex equity task force and/cr department faculty or citizen volunteers to 
establish sex fair criteria for district textbooks, and A-V recruitment materials. 

* Utilize the libraries as a school resource to set up displays and familiarize 
students and teachers as to available materials that portray workers and students 
in nontraditional areas. 



COMMUNITY RELATIONS 

* Cooperate with other schools at all levels to break down stereotypes of both 
sexes. 



* Meet with equal rights groups to publicize school concerns and benefit from 
their experience. 

* Hold open meetings with students, faculty, parents and comn.unity advisory 
council to discuss needs. 

* Have faculty and administration observe nontraditional workers in industrial 
settings. 




INTEGRATION 

TEACHER STRATEGIES FOR CELEBRATING WOMEN'S HISTORY MONTH 

All teachers can build these activities into their own program with a little 
creativity. However, specific subjects which are obvious are listed after each activity. 

* Invite women and men working in nontraditional occupations to share their 
experiences with students (all, but have guest relate their job needs and requirements to 
specific subject). 

* Feature various women poets by having a sample of their writing read aloud in class 
or over the school public address system (English, Speech, Drama). 

* Have students conduct research on the contributions women from their community 
have made to our history (English, History, Economics). 

* Have students research the events surrounding the arrest and trial of Susan B. 
Anthony for her illegal vote in the 1872 Presidential Election (History, English, 
Government). 

* Analyze the roles of men and women as portrayed in popular songs, fairy tales, 
television programs and commercials. Have students write scripts to eliminate sex bias 
and sex-role stereotyping (English, Speech, Drama). 

* Create a mural depicting the various occupations and household tasks of colonial 
women (History, Home Economics, Art). 

* Have students write a play or skit to dramatize the material learned during the focus 
on women's history (Drama, English, History) 

* Create puzzles and matching games such as "twenty questions" to review the 
contributions of women studies (all classes). 

* Have students write a newspaper article about themselves 10, 20, 30 or 40 years from 
today (Journalism, English, History). 

* Conduct a student debate on various contemporary topics such as public and private 
support for child day care centers, competition for jobs based on comparable worth, 
effects of Title IX, shared household responsibilities, women in combat, etc (Debate, 
English, History). 

* Have students compare the changes in women's fashions and clothing with changes in 
their political, social and economic roles (History, Home Economics, Speech). 

* Make a collage that relates to one or more of the women in the Hall of Fame and her 
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career (History, Art). 



* Pretend that you are sixty years old. Write a biography of your accomplishments 
during your life (English, History). 

* Create a posted about the life of one woman or the lives of several women (Art, 
History). 

* Do research on awards that women have won, such as the Nobel Prize or the Pulitzer 
Prize. Find out the criteria for awarding these prizes and who can win (English, History, 
Science). 

* Make a timeline showing famous women's lives as compared to other important 
events in U.S. History and how those events are connected (History, English). 

* Collect and display stamps of American women (all classes). 

Source: PRESS FOR EQUITY, Vol. 1, No. 2, Equity Program, Region XIX Education 
Service Center, El Paso, Texas, March 1988. 
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Comments on Manual Activities 



"Roots 18 page 97 

"The questions are good and would generate a lot of 
discussions" (Tyler) 

"ID occupations found within the region. Create a 
college. (Houston) 

"Have students do the activity at home with their families. 
Caution! Some homes may have parent (s) who are NOT employed. 
Good — family business; student following in parent's 
footstep) . (Houston) . 



word Association page 89 

Perhaps add the "gender-free" names, postman — postal worker; 
policeman, police officer. Ask parents /friends about how they 
chose their jobs and why. This sensitizes more people to this 
issue. (??) 



"Equal Rights" page 93 

"We like the idea of illustrative cases for discussions 
(Tyler) . 



"Sallys story" page 100 

Doesn't address th e issue of overcoming stereotyping and 
discrimination. Is this an awareness /"first of unit" 
activity? Could be extended to include above issue very 
easily. (Fort Worth) . 

Positive: Shows/ illustrates willingness to stick with a 
nontraditional role (provides a good model) ♦ Shows that 
gender stereotyping is still a problem for Sally (We feel it 
is positive that the story is not concluded as if everything 
is "OK" because she has stuck with it) Heightens awareness 
that sex equity is still a problem (Midland) . 

Negative: Story is too common (people have heard this before) . 
Perhaps with a male oriented story you may get the shock 
factor — open minds briefly. (Midland) . 

Bill's Story page 102 



While this is less frequent, the diaper change table dilemma 
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is realistic (Midland) 

Appropriate, realistic. Discuss sexual harassment (Midland) 



Dealing With Stereotyped Reactions page 107 

Activity I — student panel representing different lifestyles 
with adult counterparts on panel (Austin) 

Activity II — Turn the attitude around, # 2 before # 1. Then 
go to # 3 which would be # 1 (Austin) . 



"Traditional and Nontraditional Life Styles) page 105 

"On #3 , is there a more current statistic on American 
households? 1980 is too dated." (Fort Worth). 

"Needs some type of introduction. Would not be good as a 
stand alone activity. Need some prior learning. " (Fort 
Worth) . 

"Do this in small groups. Then have class come to consenses." 
(Fort Worth) . 

"Caution on students describe their lifestyles. Some may not 
feel comfortable with this. 9 * (Fort Worth). 

"Male, Female, Asian, Hispanic, Black, Anglo, Different 
socioeconomic groups — Dating, engagements, marriage; 
Children: care, study, rules, college, career choices) . 
15.9% traditional, 5% mother home. Talk about percentages of 
homes of students in class. Talk about differences — Be sure 
to emphasize that differences are OKAY ." (Houston) 



Career Choices Today page 109 

"Research the additional lavs and regulations: 

- Americans with Disabilities Act of 1990 (ADA) . 

- Article 8 the Texas Vernon Annotated Act (VATS) Texas 

Commission on Human Rights 11 (Corpus Christi) 



General Comments 

1 . Encourage Brown Bag seminars where vocational instructors, 
perhaps students, talk to potential students about the merits of 
their programs. Could be in student lounge at lunch. (Austin) 

2. Do more than provide lip service for gender equity programs — 
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encourage faculty/staff participation in awareness seminars. 
(Austin) 



3. Class visits to vocational/technical classes by counselors to 
encourage students to come express their concerns (Austin) . 

4. Develop class for Career Planning for Success. Target 
population: postsecondary students. Results of the Pre-TASP or 
TASP (students placed on remediation) . A one-hour mandatory career 
course raught by administrators , counselors , program directors , 
faculty and community resource persons. 

Duration: one semester ( 1 hour each week) 
Credit: one hour 

Content: Career cluster overview, interest inventory, needs 
assessment, nontraditional career awareness, quality work 
force information. (Houston) . 

Pages 112 - 115 

A lot of good ideas — Some I fear are a little unrealistic, 
becaue administrators need a conference for this information 
(they'll never take it for what it's really worth from us, the 
teachers). We need to emphasize all genders and races. In order 
for the vocational and home economics courses to be scheduled into 
every students schedule they have to be recognized as necessary 
courses. At this point, these courses are not seen in positive 
lights. We have to change the public and the administrators ideas 
first — THEN we can push for these courses for everyone 1 (Midland) 

The material in this section is very interesting. I can see where 
these ideas would work well in the high schools. This needs to 
start earlier, 7th-8th grade. (Midland) 

These activities may be at a higher level that middle school. This 
would be a great topic for the Summer Home Economics Conference. 
(Midland) 

Administrators are going to have a hard time dealing with this. 
They need the training (Midland) . 

Some recommendations need to occur at SBOE level. i.e., teachers 
evaluations . (Midland) 

Textbooks — get our act together for state adoptions on gender 
equity so there won't be problems locally! (Midland) . 

Provide teachers with grant writing training and sources 1 
(Midland) . 

Reference to "grapevine" is unprofessional sounding and 
unfortunately very typical. I suggest NETWORK instead? (Midland) 
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I certainly agree with scheduling kids into home economics • Again, 
you are dealing with SBOE policies — especially with new M CORE" 
curriculum • Talk to Judity Hetherly at TEA! Get her help! 
(Midland) 

We think: 

— Administrators will be difficult to get out to see the 

nontraditional workers 

— Administrators need the training (could be joint with us) • 

— We think you are coming on too strong with many of your 

ideas on pp. 108-109 • We think some of them will have a 
reverse effect on attitudes. 

— Women's history (we also need men's history). How about 

gender history. We must value both men and women. 

— We believe women should be valued and treated with equal 

respect. We do not believe we need to become a 
matriarchial society or that roles should be identical. 
(Midland) 
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A. AGENCIES 



VI. RESOURCES 



by Nick Cardenas and Pat Weeks Stovall 



National Coalition of Sex Equity 
1 Redwood Drive 
Clinton, New Jersey 08809 

U. S. Department of Education 
Office of Civil Rights 
1200 Main Tower Bldg. 
Dallas. Texas 75202 

Women's Educational Equity Act Publishing Center 

Education Development Center, Inc. 

55 Chapel St. 

Newton. MA 02160 

(61T) 969-7100 1-800-225-3088 

Wom.n's Bureau 

L S. Department of Labor 

Federal Bldg. Suite 731 

525 Griffin 

Dallas. Texas 75202 

(214) 767-6985 



Project on Equal Education Rights 
99 Hudson Street, 12th Floor 
New York, N. Y. 10013 
(212) 925-6633 

American Association of University Professors 
Committee On The Status Of Women 
1012 14th Street, NW, Suite 500 
Washington D. C. 2005 
(202) 737-5900 

American Association of University Women 
2401 Virginia Avenue, NW 
Washington, Dc 20037 

American Council On Education 
Office of Women In Higher Education 
1 Dupont Circle, NW. Suite 887 
Washington DC 20036 
(202) 939-9390 



Women's Bureau 
U. S. Department of Labor 
200 Constitution Ave. N. W. 
Washington. D. C. 20210 
(202) 219-6666 



Association Of American Colleges 

Project On The Status And Education Of Women 

1818 R Street. NW 

Washington DC 20009 

(202) 387-1300 



U. S. Office of Personnel Management 
P. O. Box 7559 
Washington, D. C. 20044-0001 
(202) 632-0900 



Center For Women Policy Studies 
2000 P Street, NW, Suite 506 
Washinton DC 20036 
(202) 872-1770 



Center of Education & Training for Employment 
The Ohio State University 
1900 Kenny Road 
Columbus, Ohio 43210 
(614) 292-4353 1-80(^848-4815 



Girts Clubs Of America. Inc. 
National Resource Center 
441 West Michigan Street 
Indianapolis, In. 46202 
(317) 634-7546 



Intercultural Development Research Association 
5835 Cailaghan Road Suite 350 
San Antonio, Texas 78228 
(210) 684-8180 

Association of American Colleges 
1818 R. Street, N. W. 
Washington, D. C 20009 
(202) 387-1300 

The Equity Institute 
P. O. Box 30245 
Bethesda, MD 20814 
(301) 654-2904 

Organization for Equal Education of the Sexes, Inc. 
806 Union Street 
Brooklyn, N. Y. 11215 
(718) 783-0332 



National Coalition For Women And Girls In Education 
National Women/s Law Center 
1616 P Street, NW, Suite 100 
Washington, DC 20036 
(202) 332-7337 

National Leadership Development For Vocational 
Sex Equity Coordinators 
5459 Halflight Garth 
Columbia, MD 21045 
(301) 730-8158 

American Vocational Association 
1410 King Street 
Alexandria, VA 22314 
(703) 683-3111 
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ERIC Clearinghouse on Adult, Career and Vocational 

Education 
Ohio State University 
1900 Kenny Road 
Columbus, OH 43210-1090 
(614) 292-4353 
1-800-848-4815 

Women's Resource Center <fe Foundation 
2012 Moss Avenue N.W. 
Washington, D.C. 20036 
202/293-1100 

Contact: Marguerite Rawalt 

National Foundation of Business and Professional 

Women 
2212 Moss Avenue, N.W. 
Washington. D. C. 
202/263-1100 



B. CONTACTS 



Projects in Sex Equity funded in Texas for 1992-93. 



The collective activities of the institutions selected for equity awards focus on 
recruitment and retention of women in nontraditional technical education and training; 
utilization of internships, mentoring, and speakers bureaus; and job developmental and 
specialized employability transition training. Instructional support and faculty development 
programs will be implemented to assist women to enroll in courses which are nontraditional 
for their gender. Dependent care, transportation, textbook loans, tutoring, career guidance 
and counseling, and support groups are provided as preparatory and support services to 
facilitate participants' progress towards self-sufficiency. 



Alamo Community College District (San Antonio College) 4. Dallas County Community College District 

Project ACESS (Avenues for Community College Women in Skilled Trades 

Equity and Student Success) Lyndon McClure 

Mary Helen Vera El Centro College 

1300 San Pedro Main and Lamar Streets 

San Antonio, TX 78212 Dallas, TX 75202 

210/733-2000 214/746-2107 



2. Amarillo College 

NOW.20W (Non-traditional Opportunities for Workers 

Beyond 2000) 

Lynda Barksdale 

P. O. Box 447 

Amarillo, TX 79178 

806/371-5446 

3. Central Texas College 
Non-Traditional Career 
Mary Levandovsky 

P. O. Box 1800 
Killeen, TX 76540-9990 
817/526-7161 



5. Del Mar College 

The Free to Choose Sex Equity Project 
Dr. Jo Kostoch 
Baldwin at Ayers 
Corpus Christi, TX 78404 
512/886-1795 

6. Howard College 
Equal Opportunities 
Steve Smith 

1001 Birdwell Lane 
Big Spring, TX 79720 
915/264-5082 
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7. Kilgore College 

SEVE Project (Sex Equity in Voc-Tech Education) 
Dr. Beryl McKinnerney 
1100 Broadway 
Kilgore. TX 75662 

8. Lamar University-institute of Technology 
Non-Traditional Workforce: Tomorrow's Reality 
Dr. Ken Shipper 

P. O. Box 10043 
Beaumont, TX 77710 
409/880-5185 



16. Texas State Technical College-Waco 
Women in Technical Education 
Frances Worthey 

3801 Ccmpus Drive 
Waco, TX 76705 

17. Tyler Junior College 

Sex Equity Programs to Eliminate Sex Bias 

Richard Minter 

P. O. Box 9020 

T> r,TX 75711 

903/510-2328 



9. Laredo Junior College 
Sex Equity 
Ramiro Ramirez 
West End Washington Street 
Laredo, TX 78040 
512/721-5130 



10. McLennan Community College 

Special Services for Persons in Nontraditional Majors 

David England 

1400 College Drive 

Waco, TX 76708 

817/756-0934 



11. Odessa College 
Project ACESS 
Dr. Sue Pardue 
201 W. University 
Odessa, TX 79764 
915/335-6400 



12. Texas Engineering Extension Service 
Meeting the Challenge for Sex Equity 
Dr. Patricia Turner 
P. O. Box 40 

San Antonio. TX 78291-0040 
512/227^217 



13. Trinity Valley Community College 

Support Services for Students Pursuing Non-Traditional 

Career Paths 

Dr. Jerry King 

500 South Prairieville 

Athens, TX 75751 

903/675^5232 



14. Texas State Technical College-AmariUo 

Women: Empowerment Through Technical Education 

Debby Carey 

P. O. Box 11197 

Amarillo, TX 79111 

806/335-2316 



15. Texas State Technical College-Hariingen 

Rio Grande Equity Center/Continuation and Expansion 

Steven Vaxsberg 

P. O. Box 2628 

Hariingen. TX 78550 

512/425-0799 
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REGIONAL EDUCATION SERVICE CENTER 
EQUITY COORDINATORS 

Listings arc arranged alphabetically, by City: 



Kim Dean 


Marilyn Stone 


Region XIV ESC 


Region XVII ESC 


Route 1. P.O. Box 70-A 


1111 West Loop 289 


Abilene. TX 79601 


Lubbock, TX 79416 


Sandy Purcell-Carter 


Carolyn North 


Region Alll fcoC 


Region XVI II ESC 


P. O. Box 30600 


2811 La Force Blvd. 


Amarillo, TX 79120 


Midland, T 79711-0580 


Dr. Joan Jernigan 


Lisa Lowcry 


Region Ain col 


Region vl 1 1 ESC 


5701 Springdale Road 


P.O. Box 1894 


Austin. TX 78723 


Mt. Pleasant. TX 75455 


Vocational Equity Director 


Laine Horton 




Region a col 


1701 North Congress Avenue 


P. O. Box 1300 


Austin. TX 78701-1494 


Richardson. TX 75080 


Nelda White 


Vocational Equity Consultant 


Rrtrinn V FSC 


tvcgion AV coL 


2292 Delaware Street 


P. O. Box 5199 


Beaumont. TX 77703 


San Angelo, TX 76902 


Vita Canales 


Linda Mason 


ivcgiun ii CoL 


Region AA ooiw 


109 North Water Street 


1314 Hines Avenue 


Corpus Christi, TX 78401 


San Antonio, TX 78208 


Pam Mendiola 


Carlotta B. Williams 


Region i wL 


rt. Bend I.o.D. 


1900 West Schunior 


P. O. Box 10W 


Edinburgh TX 78539 


Sugar Land, TX 77487-1004 


Jan Smoake 


Donna Bently 


p. mnr , yiy per 
IvCglOn Al A CoC 


Region Hi toe 


P. O. Box 10716 


1905 Leary Lane 


El Paso. TX 79997 


Victoria, TX 77901 


Melba Hartley 


Ruth Wingo 


Region aj cov< 


Region Ail boC 


3001 North Freeway 


P. O. Box 1249 


Ft. Worth. TX 76106 


Waco, TX 76703 


Dr. Lois Cunningham 


Jeneva Day 


Region IV ESC 


Region IX ESC 


P. O. Box 863 


301 Loop n 


Houston. TX 77001 


Wichita Falls. TX 76305 


Susette Bazen-Beckham 




Region VI ESC 




3332 Montgomery Road 




Huntsviiic. TX 77340 




Kay Woodard 




Region VII ESC 




P. O. Drawer 1622 




Kilgore. TX 75662 
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Directory of Nontraditional Training and Employment Programs Serving Women, 1991. Superintendent of 
Documents, PO Box 371954, Pittsburgh, PA 15250-7954. 202/783-3238. 
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Do Your Female Students Say 'No, Thanks' To The Computer?, Jo Sanders. 1987. Woman's Action Alliance. 
370 Lexington Avenue, Suite 603, New York, NY 10019. 212/779-2846. 

Does Your Daughter Say 'No, Thanks' To The Computer? Jo. Sanders, 1989. Woman's Action Alliance., 370 
Lexington Avenue, Suite 630, New York, NY 10017. 212/779-2846. 

ECO, Expanding Career Options Manual, Michigan State Equity Coordinator Office. 

Education and Work for the Year 2000, Arthur G. Wirth. 1992. Jossey-Bass, Inc., Publishers, 350 Sansome 
Street, San Francisco, CA 94104. FAX: 415/433-0499. 

Equity Counseling for Community College Women, Washington, D.C. Center for Women's Opportunities, 
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Fascinating World of Work. 

50 minutes. National Career Conosultants, Richardson, Texas. 

Grievance Procedures and Women's Equity. 
10 minutes 

This film takes you through each stage of the "Grievance Procedures.' 1 
Freedom Training. 

16 mm color, 20 minutes, grades 7-12. Indiana Career Resource Center, 1204-09 Greenlawn Avenue, South 
Bend, Indiana 46615. 

On the spot interviews with students in nontraditional vocational training. 

Gentle Art of Saying No. 

Color, 3 parts, 40 minutes. Grades 9-12. Guidance Associates, 757 Third Avenue, New York, New York 10017. 

Part 1 - Establishes necessity for assertiveness. Part 2 Deals with assertiveness with members of the 
opposite sex. Part 3 - Elaborates techniques for assertiveness. 

Help Wonted-Women Need Apply. 
61 slides with script 

Designed to be shown to high school and college classes and women's clubs: shows women in a variety of 
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Jobs and Gender, 

Program challenging stereotypes about "woman's work 14 and "man's work" by introducing students to a female 
carpenter, a female newspaper reporter, a male nurse, and two male teachers; indicates trend is toward more 
realistic job classification based on individual interest and ability. 

Killing Us Softly: Advertising's Image of Women. 
30 minutes 16mm 

The film portrays hundreds of ads from magazines, newspapers, album covers, and storefront windows to 
present a concise and important analysis of a $50 billion industry that preys on the fears and insecurity of 
every consumer in America. 

Masculine or Feminine: Your Role in Society. 
19 minutes 

This is an in-depth study of today's changing attitudes. It asks what is the man's role in the home? What 
about the woman in business? 

Sex Equity in the College Classroom. 
Hak Productions 
Silver Springs, MD 20910 
301/565-0325 



VIDEO 




After Hours 
16 mm or video 



A sensitive drama about sexual harassment by award-winning filmmaker Jane Campion. A young office 
worker alleges sexual abuse by her employer and loses her job as a result of her claims. This film looks at the 
ways in which an employee can be victimized in an office environment without those around being aware of the 
situation. After Hour: raises important questions about discrimination, sexual harassment, gender relations and 
the interpretation of events in a confronting and realistic manner. 

Women Make Movies, 225 Lafayette Street, New York, NY 10012. 

A Hero is More Than Just a Sandwich 

This new video concerns relationships between men and women and is advertised on the "Smart Cookies 
Don't Crumble" video tape. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, IN 46202-3431, 800/648-JIST. 

American Storv. 

Set of 12 VHS videos. 1991. 

This video series relates the history and social patterns of African Americans, Irish Americans, Japanese 
Americans, Puerto Ricans, Polish Americans, Mexican Americans, Swedish Americans and Greek Americans. 
Each video is approximately 23 minutes long and includes an instructional guide. 

Anti-Defamation League of B'nai B'rith, 823 United National Plaza, New York, NY 10017. 212/490-2525. 
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A New Beginning 
9:44 



This video shows women choosing a new beginning and how nontraditional choices may help. 

Colorado Community College and Occupational Education System, Filmed by International Television 
Productions, 948 East 7145 South Suite 101, Midvale, Utah 84047. 810/561-0436 



Anti Bias Curriculum. 

VHS. Louise Derman-Sparks. 1989. 



This video introduces a new approach to integrating education in early childhood classrooms. It is 
designed to aid young children in developing positive self-concept and attitudes about gender, race, and 
disabilities. A discussion guide is included. 

Pacific Oaks Bookstore, 5 Westmoreland Place, Pasadena, CA 91103. 818/397-1330. 

A Woman's Place 
25 minutes 

This award winning video is based on LIFE Magazine's special report "Remarkable American Women\ 
and celebrates the fact that today A Woman's Place is . . . Everywhere! Narrated by Julie Harris, it was a Silver 
Metal Winner at the New York Film Festival and a Gold Metal Winner of the Special Jury Award of the 
International Film Festival of the Americas. 



Wintergreen Software, Inc, P. O. Box 15899, New Orleans, LA 70175. 800/321-WGSW; Fax: 504/866-8710. 

Bevond Macho, 
VHS. 

This 25-minute video explores the new roles for men that have evolved as a result of the women's 
movement and shows the new role of the house-husband. 



Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08453-2053. Fax: 609/452-1602 or 800/257- 
5126. 



Bias Aware ness in a Multicultural World, 
2 VHS videos. David B. Ellis. 1991. 



The purpose of this video program is to teach students to inquire, self-examine, and converse with each 
other in an intelligent manner concerning sex bias. An instructor's guide is included. 

College Survival, Inc., 2650 Jackson Blvd., Parid City, SD 57702-3474. 800/528-8323. 

Born Free 

A series of nine half-hour programs in which a diverse group of people of different occupations, ages, 
and backgrounds talk about their lives. Each discusses his or her lifestyle, the expectations placed upon them 
at different life stages, and the affects of conscious and unconscious socialization upon self-concepts, self- 
expectations, educational/vocational opportunities and career decisions. 

BrgfrkQut! 
30 minutes 

A video developed by a grant from the Texas Education Agency which gives real nontraditional career 
women an opportunity to tell about their choices, benefits and problems in their careers. 

Texas Education Agency - Equity Coordinator 
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Breaking Out of the Poll's House 
32 minutes, 1975 Women Color 

We see in Nora a typically sheltered young wife conditioned by the customs of her era, indulged by her 
husband, totally dependent-yet revealing a hint of the substance that will lead to her climactic decision. 

Learning Corp. of America. 

Building Lives-A Documentary About Empowerment 
28 minutes 

Portrays the personal accounts of three women who journey into the male-dominated world of 
construction. These women, who formed their own construction company, speak of their struggles and triumphs. 
Their students, as well as themselves, describe what it has meant to them in their lives to learn construction skills 
ranging from fixing a broken step to building structures. 

Building Lives Production, 116 Colonial Village, Amherst, MA 01200. 

Can Working Womeii Have It All? 

This 28-minute video, adapted from a Phil Donahue program, explores the issues confronting today's 
working women. The two guests are Kate Rand Lloyd of Working Women magazine and Sylvia Hewlett, author 
of A Lesser Life: The Myth of Women's Liberation in America. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08543-2053. FAX: 609/452-1602. 

Career Exploration: A Job Seeker's Guide to the Occupational Outlook, the Guide for Occupational Exploration 
and the Dictionary of Occupational Titles. 

This 30-minute video assists viewers in finding an occupation that suits the person, teaches what 
resources are available to help identify skills and interests and then match them to careers. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, In 46202. 800/648-JIST. 

Career Success 
12 minutes 

This video promotes education and the career information hotline - 1-800-B22-PLAN. It shows how 
much it costs to have a comfortable life using music and action. The video package includes: the video, 
classroom materials (Quiz, Discussion Questions, Sample Research Paper, Budget Worksheet). It was funded 
by the Texas Education Agency and the Texas State Occupational Information Coordinating Committee 
(SOICC). It can be borrowed for two weeks and copied. 

TSOICC, TEC Building, Room 526T, 12th and Trinity, Austin, TX 78778. 1-800-822-PLAN. 
Careers for the 21st Century. 

Set includes 12 VHS Videos and 12 Teacher's Guides. 1990. 

This video series can be used in social studies, English, health, science, and mathematics curriculum as 
well as career counseling, dropout, and substance abuse prevention. The videos feature the careers of fire 
fighter, veterinarian, video producer, fighter pilot, auto designer, mechanic, paramedic, restaurateur, 
entrepreneur, coin dealer, structural engineer, optometrist, interior designer, pediatric radiologist, steel worker. 
TV news camera operator, carpenter, robotics development, political cartoonist, educator, nurse, chemical 
engineer, FBI agent, executive secretary, and inventor. 

Take Off Videos, 8808 St. Charles Rock Road, St. Louis, MO 63114. 800/462-5232. 

Changing Channels: H igh Tech Careers for Women. 
10 VHS Videos and 5 curriculum guides. 1990. 

This video series is designed to educate young people, especially young women, about careers in aviation, 




avionics, lasers, electronics, robotics, drafting, and computers. The videos were originally aired as a five part 
video/teleconference series in 1990. 



Changing Channels, 1212 Main Street, Linn, MO 65051. 314/897-3603. 

Changing Families 
33 Minutes 

Describes current family forms (dual-earner couples, single parents, stepfamilies, increasing ethnic 
minority families) and changing gender roles in the family. 

California State University, Resources in Gender Studies, c/o Gayle Kimball, Women's Studies, Chico. CA 95929. 

Choices. 
23 minutes. 

Designed to stimulate discussion among counselors, parents, and students regarding career planning, 
occupational choice, and gender issues. A drama features students who must confront individual problems 
caused by gender inequity. 

Vocational Education Section, Education Department, School of Humanities, Social Science and Education, 
Purdue University, West Lafayette, IN 47907. 

Construction . . . Faces of Our Work Force, 
VHS. 1991. 

This 17-minute video reveals how racism, sexism, and bias affects construction workers and how these 
problems can be corrected. A leader discussion guide is included. 




Construction Employers' Association, 65 East Wacker Place, Suite 1110, Chicago, IL 60601. 312/782-6152. 



Dear Lisa: A Letter To Mv Sister. Facing the Realities of Being Female in the '90s. 
VHS. 1991. 

This film illustrates what it means to grow up female, including the emotions of fear, pain, and hope. 
It addresses women's issues, perspectives, and sexism. 

New Day Films, 121 W. 27th Street, Suite 902, New York, NY 10001. FAX: 212/645-8652. 

Don't Go To Your Room . . . And Other Affirmations of Empowerment for Women With Disabilities. 
VHS. 1990. 

This 60- minute video consists of one-on-one interviews in which the topics of employment, relationships, 
sexuality, abuse, health, parenting, and empowerment are discussed. The video can be used by rehabilitation 
centers, women's and community organizations, colleges, high schools, hospitals, disability-related organizations, 
vocational rehabilitation counselors, and social service agencies. 

WEEA Publishing Center, Education Development Center, Inc., 55 Chapel Street, Suite 200, Newton, MA 02160. 
800/225-3u88. 

Dreams Alive: A Look at Nontraditional Careers 

This video shows numerous role models in nontraditional careers. 

Produced by the Indiana Literacy Tech Education, 140 N. Senate Avenue, Indianapolis, Indiana 46204 
Available through the Texas Education Agency, Equity Coordinator. 
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Dreams of Flying . 
VHS. 1989. 



This 23-minute video depicts the story of a young Hispanic woman who struggles to overcome traditional 
family and social pressures. The purpose is to encourage young people to have career aspirations and to plan 
their future. A study guide is included. 

California State Department of Education, Bureau of Publications Sales, PO Box 271, Sacramento, CA 95802- 
0271. 916/445-1260. 

Entrepreneurship: A Vision for Everyone. 



This 25 minute video is designed to aid student recruitment in the business field and shows how 
vocational training has a positive influence on small business development. 

CETE Publications Office, 1900 Kenny Road, Columbus, OH 43210-1090 800/848-4815. 

Entrepreneurship for Women: Escape From the Pink Collar Ghetto. 
VHS. 1986. 

This 80-minute video is a companion to the report Entrepreneurship for Women: Escape from the Pink 
Collar Ghetto by Charlotte Taylor. 

CETE Publications Office, 1900 Kenny Road, Columbus, OH 43210-1090. 800/848-4815. 
Fable of He and She 

11 minutes, 1974 16mm. film and 3/4 in. videotape. 

An animated fable about two groups of creatures on an island who are separated long enough to learn 
that each can do skills normally reserved by tradition to the other. Challenges stereotyped thinking and sexist 
philosophies and promotes the advantages of individual self-expression. 

Available ($250 film, $175 videotape) through: Coronet/MTI, 1085 Wilmot Road, Deerfield, IL 60015. Attn: 
Beth Shafer 312/940-1260. 

Free to Be You and Me. 

50 minute video. McGraw-Hill Films, New York, New York 10020. 

Based on best-selling record and book by Mario Thomas. Depicts sex-role stereotypes in skits with 
children and film and sports celebrities. 

Four Women: Women and the Profession. 

30 minute color video - VHS 1/2 inch. From the WITH SILK WINGS series. 

Courage and un compromised idealism often drive the invisible work of women in America. These are 
the stories of four women who touch the lives of Asians and non-Asians alike. Heidi is a community social 
worker; Sara is a tenured professor and practicing architect; Shirley directs a community health clinic; Pat is 
a union business agent. # 

Free to Be: Bevond Gender Snqalfrflfifin 
20:33 minutes 

Directed toward teachers and parents, this video shows how children are raught to take on roles which 
hinder their choices. Psychologists, educators, day care directors, and young students discuss gender bias effects. 

East Strasberg University. 
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Free to Choose 

16 minutes, 1974 Women. Color. 

Bans the stereotyped idea of women, confined to the home and shows women and men in homemaker 
and work force situations 

California State Department of Education, Film Fair Communications. 
Futures U nlimi^ - Women in Technology Videotapes . 

Three 30 minute color videos. VHS 1/2 inch. Rutgers, The State University of New Jersey, New Brunswick, 
New Jersey 08903. 201/932-2071. 

Futures Unlimited I - Expanding your horizons in mathematics and science. 

Futures Unlimited II ~ Expanding your horizons in technical and vocational education. 

Getting Ready 
10:25 

This video discusses that women should get ready for the new and better future of nontraditional careers. 

Colorado Community College and Occupational Education System, Filmed by International Television 
Productions, 948 East 7145 South Suite 101, Midvale, Utah 84047. 810/581-0436. 

Go For It! 

28 minutes 

Nine women in Alaska talk about what it's like working in an occupation where co-workers are 
predominantly male. They explain their training, the type of work they do and why they chose it, and the 
rewards they experience from it. Each demonstrates the importance of commitment, perseverance, on-the-job 
training, apprenticeships, and a willingness to try new things. 

Alaska Department of Education, Office of Adult and Vocational Education, Pouch F, Juneau, AK 99811. 
907/465-4685. 

Heroes and Stranger s; A Film About Men. Emotions and Family. 

29 minutes. 

Chronicles the attempts of two young adults, a man and a woman, to break through the silence with 
their fathers. The process not only significantly alters their personal relationships, but reveals to the audience 
the complex social and economic forces affecting the role of men in the family. 

New Day Films, 22 Riverside Drive, Wayne, NJ 07470-3191. 201/633-0212. 

How We Got the Vote . The Exciting Story cf the Struggle for Female Equality. 
VHS. 1986. 

This 52-minute video, narrated by actress Jean Stapleton, uses original films, photographs, cartoons, and 
interviews to tell the story of how women obtained the right to vote. The video won two emmys and numerous 
other awards. 

National Women's Party, 144 Constitution Avenue, NE, Washington, DC 20002. 
I C^P, 

1981. 1/2 inch, 3/4 inch video, color. 30 minutes. Great Plains National. Producer: Regis Galvin/University 
of Akron Television. 

A portrait of a woman whose husband dies suddenly, this film explores the emotional adjustments and 
career/lifestyle adjustments a widow and her family must face. The film evokes a real sense of the woman's 
emotional transition from the loss of her role as a traditional farmer's wife to a new lifestyle. Because she does 
not want to be dependent on her adult children, the woman explores career opportunities through courses and 
seminars. She decides to become a welder, goes through training and gets a job. The woman is shown at home, 
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with her children, doing farm work, in school and working as a welder. Comments from her children are also 
included. A very realistic depiction of someone who has lost her husband and has to pick up and start a new 
life. The pacing of the tape seemed to vary with the woman's emotions. The tape makes some good statements 
about the changeability of life and the need to be flexible as well as providing a positive look at a woman in a 
nontraditional career. 

Wintergreen Software, P. O. Box 15899, New Orleans, LA 70175-5899 . 800/321-WGSW. 

Impossible Dream! 
8 minutes 

A humorous look at the double work load of women everywhere. Answers the questions: How would 
you like to work at two full time jobs but be paid for only one? How would you like your wages for the paying 
job to be less than what's paid to others who do the same work? 

Lucerne Media, 37 Ground Pine Road, Morris Plains, NJ 07950. 800/341-2293. 

It's Her Future. 

Video and 16mm - 17 minutes. WEEA Publishing Center, 55 Chapel Street, Newton, MA 02160. 

Expresses need for young women to take career planning seriously. Focuses on young women enrolled 
in nontraditional vocational education courses. Women in nontraditional careers are interviewed and they tell 
of their experiences and the reasons why they chose their particular field. A discussion guide is included. 

WEEA Publishing Center, Educational Development Center 55 Chapel Street, Suite 200, Newton, MA 02160. 
800/225-3088. 

Job Interview, 
11 minutes. 

Shows a role reversal as three women interview the first man to apply for the position of firefighter, a 
traditional female occupation. An interview format effectively "turns the tables." 

Women in Fire Suppression, 411 Marathon Avenue, Dayton, OH 45406-4846. 

Jugging Your Wor k fln<j Family 
26 minutes 

Coping with the demands of career, child-care, and personal life is a job in itself! This video shows how 
to juggle the realities of work and family with new approaches and strategies that other professionals use 
successfully in their own daily balancing acts. Includes realistic child-care solutions, planning tips, and valuable 
advice to deal with stress - plus four simple steps to immediately take control of your life. 

Impace Publications, Careers Department, 9104 N. Manassas Drive, Manassas Park, VA 22111 703/361-7300. 

Just Between Sisters: Fnt^n^ Vo mited Minority Women in Technology. 
VHS. 

This video shares the stories of minority women who have achieved careers in the field of technology. 

Consortium for Educational Equity, Rutgers, The State University of New Jersey, Kilmer Campus 4090, New 
Brunswick, NJ 08903. 201/932-2071. 

Ki l 1in g LIS Softlv: Advertising Image of Women 
30 minutes 

Using hundreds of ads from magazines, newspapers, album covers and storefront windows, this film 
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produces a concise and important analysis of a $40 billion industry that preys on the fears and insecurities of 
every consumer in America. 

Cambridge Documentary Films, Inc., P. O. Box 383, Cambridge, MA 02139. 

Man Oh Man. 
J. Clements. VHS. 

This 18-minute film looks at the social forces that shape boys into men. It explores personal definitions 
of masculinity, inter-gender communications, self worth, gender stereotyping, and changing roles. 

New Day Films, 121 West 27th Street, Suite 902, New York, NY 10001. Fax: 212/505-1567 or 212/505-1567. 

Making Points. 
11 minutes 

Points up sex role stereotyping in a clever way. A group of boys are interviewed on a basketball court 
about their life goals. They respond by repeating answers that girls originally gave to the same questions. Good 
with teen and adult audiences. 

Direct Cinema Limited, P. O. Box 69799, Los Angeles, CA 90069. 213/652-8000/ 

Men and Women Working Together. 

This 18-minute video is devoted to the issues raised by the changing roles of women in the workplace. 
Topics include discrimination, resentment, and lack of cooperation. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ. 08543-2053. FAX: 609/452-1602. 
Men are Just Desserts 

Women are sometimes "held back" or lose self-esteem when they feel they are less than others because 
they are not married or have a man of their own. This video covers the emotions of such women and leads to 
the idea that women can be fine and ... Men are Just Desserts! 

Wintergreen Software, Inc, P. O. Box 15899, New Orleans, LA 70175. 800/321-WGSW 

Men Tomorrow 
8:48 

This video covers the changing world of the future for men and the dual roles needed in nontraditional 

careers. 

Colorado Community College and Occupational Education System, filmed by International Television 
Productions 948 East, 7145 South Suite 101, Midvale, Utah 84047. 810/561-0436. 

Men's Lives. 
43 minutes 

Explores male socialization. Young boys, teenage boys and grown men from varied backgrounds 
describe assumptions about work, women's roles, competition and success. Use with high school to adult. 

New Day Films, 22 Riverside Drive, Wayne, NJ 07470-3191. 201/ 633-0212. 

Mirror Mirror. 
VHS. 

This 10 minute video deals with a young women's consideration of her future and eventual choice of a 
nontraditional career. 

VAP Foundation, Dept. J., 23 Meadow Drive, Camp Hill, PA 17011-8331. FAX 717/761-5811. 
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Molly's Pilgrim. 
VHS. 1986. 

This 24-minute video depicts a Russian-Jewish girl's response after being taunted by her classmates for 
being different. The video won the 1986 Academy Award for the Year's Best Short Feature Film. A discussion 
guide is included. 

Anti Defamation League of B'nai B'rith, 823 United Nations Plaza, New York, NY 10017. 212/490-2525. 
Mvthbusters 

Three young women dispel themyths about women and work by showing real women being successful 
in nontraditional careers. Multicultural role models to show to secondary and postsecondary young women and 
men. 

New Jersey Vocational Education Resource Center, Rutgers University. 

Nothing But Options 

17.5 minutes, 1983 videotape 

Five women in nontraditional math-based caree-s tell about their backgrounds and how they got where 

they are. 

Available ($240) through: Math/Science Resource Network, c/o Mills College, Oakland, CA, 94613. 415/430- 
2230. 

Not Just a Job: Career Planning for Women. 
VHS - 35 minutes. 

This film documentary introduces new ways for women to think about and plan their careers. It shows 
a group of eight diverse women as they explore their individual values, interests, and skills during a career 
development workshop. 

Cambridge Documentary Films, Inc. PO Box 385, Cambridge, MA 02139. 617/354-3677. 

On Equal Terms. 
30 minutes 

When it comes to male and female roles, we live in a society that has definite social regulations. This 
video promotes awareness of gender equity as an issue for both genders, and explores nontraditional occupations 
and comparable worth. 

Northeastern Wisconsin In-School Telecommunications, Eileen Littig, IS 1110, Unive* sity of Wisconsin-Green 
Bay, Green Bay, WI 54301. 414/465-2599. 

Other Women. Other Work 

20 minutes, 1973. Women. Color. 

Vignettes of a number of unusual women comprise a program dedicated to changing attitudes toward 
suitable "women's work." 

Churchill Films. 

Positive Images: Portraits of Women with Disabilities 
58 minutes 

This video is designed to provide positive, realistic pictures of the lives of women with disabilities and 
the social, economic, and political issues they face. 

Women Make Movies, Box SE, 225 Lafayette St., New York, NY 10012. 212/925-0606. 
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Poverty Shock 
30 minutes 



This documentary portrays several real life situations in which a mother's previous lifestyle has been 
severely disrupted by divorce, teenage pregnancy, loss of husband's income, etc. Most of these women are 
unprepared to support themselves and must rely on welfare, peer support, loans or gifts. An eye-opening 
experience for young women who believe that after marriage they are taken care of for the rest of their lives. 

Northeastern Wisconsin IN-School Telecommunications, Eileen Littig, IS 1110, University of Wisconsin-Green 
Bay, Green Bay, WI 54301. 414/465-2599. 



Problems of Working Women. 

This 24-minute video examines the challenges faced by working women with small children and how they 
cope with low wages and inadequate day care. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08543-2053. FAX: 609/452-1602. 

Readv> Willing, and Able: To Be Employed. 
VHS. 1986. 

This 28-minute video deals with how *o tell an employer about your disability, how to search for 
employment, prepare a resume, interview, and protect your rights as a disabled woman. 

Vocational Studies Center, Publications Unit, Department V, University of Wisconsin-Madison, 1025 West 
Johnson Street, Madison, WI 53706. Fax: 608/263-9197. 

Ready. Willing, and Able: To Be Independent. 
VHS. 1986. 

This 28-minute video stresses career assessment, work values, personality profiles, job opportunities, 
nontraditional careers, setting goals, and making decisions as experienced by women with disabilities. 

Vocational Studies Center, Publications Unit, Department V, University of Wisconsin-Madison, 1025 West 
Johnson Street, Madison, WI 53706. Fax: 608/263-9197. 

Ready. Willing, and Able: To Be Me. 
VHS. 1986. 

This 28-minute video focuses on learning coping skills, building support systems, and working at personal 
growth to achieve a state of wellness. Self-esteem, values clarification, sexuality, marriage, family, and rights of 
the disabled are illustrated through real life situations. 

Vocational Studies Center, Publications Unit, Department V, University of Wisconsin-Madison, 1025 West 
Johnson Street, Madison, WI 53706 Fax: 608/263-9197. 

Science: Women's Work. 
VHS. 1980. 

This 28-minute video features women who have chosen careers in science and mathematics and urges 
young women to take more science and math courses in high school. 

National Audiovisual Center, National Archives and Records Administration, 8700 Edgewood Drive, Capitol 
Heights, MD 20743. 800/638-1300. 

Sending t frg Right S'gpalfii 

VHS, student handbook, and teacher handbook 

This training package is designed to aid schools in preventing sexual harassment. These materials should 
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help students learn the proper techniques they need to cope with sexual harassment. 

Project VOW, Center for Occupational Education, 2039 Kennedy Blvd., Jersey City, NJ 07305. 201/547-2188. 



Sex Equity in Vocational Education 

Developed for use in staff development 6to explain terminology and reasons for gender equity in 
vocational education. 

The Ohio Department of Education, Division of Vocational and Career Education, 65 South Front Street, 
Columbus, OH 43266-0308. 

Sex Equity: Can It Work? 
13 minutes 

This video was developed to use as a staff development resource to show all educators how they are all 
responsible for gender equitable classrooms and teaching methods. It uses secondary educators. 

University of North Florida Leadership Development Program for Sex Equity. 

Sex Equity in the College Classroom. 
30 minutes 

Provides an introduction to the subtle classroom inequities that occur in teacher-student and peer 
interaction. The Sadkers recommend that the videotape be followed up with an instructional workshop designed 
to teach classroom observation skills. 

NAK Productions, 1317 Apple Avenue, Silver Spring, MD 20910. 301/565-0325. 




Sex Equity in Vocational Education 
12 minutes 



Describes and gives legal basis for sex equity in vocational education. Explains the sex-fair classroom 
and sex-fair instructional materials. 

National Center for Research in Vocational Education, The Ohio State University, 1960 Kenny Road, Columbus, 
OH 43210. 

Sexism in Language. 
VHS 

This 20- minute video presents closely-analyzed examples that show how sexism and anti-sexism are 
contained in language use; for example, in some lyrics, everyday conversations, newspaper reports, etc. 

Films for the Humanities and Sciences, PO Box 2053, Princeton, NJ 08543-2053. Fax: 609/452-1602. 

She's NobodVs Babv 

55 minutes. 1981 Women /History. Color 

This film explores and celebrates the women who overcame cultural limitations to help shape our history. 
Designed to improve working relations among men and women. 

Ms. Magazine, ABC Wide World of Learning. 

Shortchanging Girls. Shortch anging A m S r 'C3i 
VHS. 1991. 

This 19-minute video addresses the need for major changes in the ways girls are taught and treated in 
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schools. It Included AAUW poll results, interviews with educational experts, and narratives by public policy 
leaders. 

AAUW Sales Office, PO Box 251, Annapolis Junction, MD 10701-0251. 800/225-9998, ext. 91 

Smart Cookies Don't Crumble 
45 minutes 

Based on the best-selling book by Dr. Sonya Friedman, this video delivers life-changing insights to 
today's American woman. She gives advice that will increase self-confidence, improve self-image, and increase 
confidence. 

Wintergreen Software, P. O. Box 15899, New Orleans, LA 70175. 800/321-WFSW. 

Stale Roles and Tight Buns: Images of Men in Advertising. 
29 minutes. 

Presents a selection of images of men found in consumer advertising. Through these, we see the myths 
used to define and limit the American man. The video forces us to examine our definitions of "real men" and 
to think critically about the pressures that shape these ideals. 

OA.S.LS.,Inc, 15 Willoughby Street, Boston, MA 02135. 617/782-7769. 

Stephanie. 

VHS. Peggy Stern. 1986. 

This 58-minute award-winning film follows a young girl through six years of her life. She becomes 
disaffected with school and ultimately drops out. The film reveals the broader points of socialization, sex-role 
stereotyping, and the problems of the American educational system. 

Women Make Movies Inc, 225 Lafayette Street, Suite 206, New York, NY 10012. Fax: 212/925-2052. 

Ste pping Out. Stepp ing In. 

2 VHS Videos and Facilitator's Guide. 

The first video, Ste pping Out, tells a woman what to expect when she decides to choose a nontraditional 
occupation. The second video, Stepping Tit explains how a woman should prepare herself physically, emotionally, 
and mentally, before joining a male-dominated occupation. 

Vocational Studies Center, Department V., School of Education, University of Wisconsin-Madison, 1025 West 
Johnson Street, Madison, WI 53706. FAX: 608/262-9197. 

Takeoff with Women of Achievement in Non-Traditional Roles 
Series of 5 programs 

This series of five programs graphically visualizes women who have attained success in career options 
only dreamed about until recently. Each of the programs presents a female in a nontraditional career. Minority 
females are featured. Examples of careers are: video producer, TV news cameraperson, veterinarian, police 
officer, legislative aide, dentist, attorney, structural engineer, automotive engineer, geologist, biotechnologist, 
marine boilogist, antronomist, zookeeper. 

Takeoff Video Educational Excellence, 8808, St. Charles Rock Road, St. Louis, MO 63114, 800/462-5232. 

Tech Prep ... A Future To Look Forward To 
10 minutes 

This video is designed to inform and educate parents, teachers, counselors and business and industry 
about the new Tech Prep program. Highlights include the need for Tech Prep, explaining and selling the Tech 
Prep Concept, educational and economic opportunities that Tech Prep will provide and Teamwork", how to get 
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support of the entire community. Testimonies from business leaders, a college Tech Prep coordinator, and a 
college vice president are included. 

Technimedia Studios, 124-126 South Fifth Street, Steubenville, OH 43952, 800/282-5315. 

Tech Prep . . . It's Where the Action Is 
8 minutes 

This video program is high-powered, fast-moving and designed to inform, education and encourage 
junior high and high school students to enroll in a Tech Prep program. Included are testimonies from students 
and a business leader. It incorporates special effects and razzle-dazzle that draws the young target audience to 
the MTV screen every day. On-camera hosts are young, attractive, energetic, and articulate. This video includes 
reproducible activity worksheets and teachers guide. 

Technimedia Studios, 124-126 South Fifth Street, Steubenville, OH 43952. 800/282-5315. 

The Impossible Dream 
8 minutes, 16mm. 

How would you like to work at two fulltime jobs, but be paid for only one? How would you like your 
wages for the paying job to be less than what's paid to others who do the same work? This is a humorous look 
at the double work load of women everywhere. 

The Tough New Labor Market of the 1990s - And What it Takes to Succeed 
30 minutes 

A video that explains that a tough, new reality exists in the labor market. It is increasingly competitive 
for those who are not prepared. This new video is powerful motivation; the simple truths portrayed present 
education and training as a positive necessity for youth and adults. It opens at the scene of an abandoned 
commercial area, one example of past disruptions in the economy. It helps viewers understand events in a 
national even international context. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, IN 46202-3431. 800/648-JIST. 

The Video GOE Series 

A series of 12 interest areas. 

This series, a Guide for Occupational Exploration, focuses on career clusters (Worker Trait Groups) 
organized in 12 interest areas. A 14-video series, this group presents a broad range of occupational information, 
including educational requirements, specific skills required, contemporary technologies, employment outlook, 
advancement, work activities and work situations. Information is conveyed primarily by three people — two 
actors and their director. The format is informal and interesting. More than 85 workers have interview 
segments. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, IN 46202-3431. 800/648-JIST. 

The Wome n's Prejudice Film 

18 minutes, 1974. Women. Color. 

Explores contemporary life styles of women and attitudes concerning the equality of roles among men 
and women. 

Sandler Institutional Films, Barr Films 

There's No Such Thing as Woman's Work. 
VHS. 1987. 

This 30-minute video uses period music, cartoon art, historical photographs and newsreels to show the 



changing nature of women's participation in the work force. It addresses issues and concerns of women workers. 

National Women's History Project, 7738 Bell Road, Windsor, CA 95492-8518. 707/838-6000. 

Trade Secrets: Blue Collar Women Speak Out 
23 minutes. 

Ironworker, welder, sprinklerfitter, electrician: four women reveal how their lives changed when they 
stepped into the traditionally male world of skilled crafts. They tell how they overcame the physical and personal 
obstacles to find satisfaction in their trades, greater financial power, and a new sense of identity. 

Women Make Movies, Box SE, 225 Lafayette Street, New York, NY 10012. 212/925-0606. 

Troubled Harvest. 

VHS. Sharon Genasci and Dorothy Valesco. 1990. 

This 30-minute video, winner of the Silver Award from the Houston International Film Festival, 
documents the lives of migrant farm workers from Mexico and Central America as they work in California and 
the Pacific Northwest. Interviews with the women workers reveal the problems they face as working mothers 
with children, the effect of U.S. immigration policies on family unity, and the effect of pesticides on the health 
of their children. 

Women Make Movies, Inc., 225 Lafayette Street, Suite 206, New York, NY 10012. FAX: 212/925-2052. 

You Mav Call Her Madam Secretary. Frances Perkins. Secretary of Labor. 1933-45. 
VHS. 

This 57-minute documentary relates the life of Frances Perkins, a life-long champion of social and 
workplace reform for factory workers. She was Secretary of Labor in President Franklin Roosevelt's cabinet 
from 1933 to 1945. The film won four awards for excellence in film making. 

Facets Multimedia, Inc., 1517 Fullerton Avenue, Chicago, IL 60614. 800/331-6197. 

You Pack Your Own Chute. 
You Can Su rpass Yourself. 
Grab Hold ofTodav! 
The Joy of Involvement. 

These films have the power to convince people they are capable of growth, and once an individual 
accepts this possibility, miracles can happen! 

The Eden Ryl Behavioral Series, RMIC Productions, 3505 Cadillac Ave., #0-106,k Cost Mesa, CA 92626-1435. 

Votes For Wo men?! The 1913 U.S. Senate Testimony. 
VHS. Jocelyn Riley. 1990. 

This 15-minute video presents verbatim testimony from the 1913 Senate hearings. Also included are 
pro- and anti-suffrage buttons, banners, cartoons, and postcards from the time period. 

Her Own Words, PO Box 5264, Madison, WI 53705. 608/271-7083. 

Warning: The Media May Be Hazardous To Your Health. 
Henai Lane. VHS. 

This video exposes the dangers of media models that glamorize violence, fear, and hatred between the 
sexes. It can be shown to everyone from high school students to business executives to help reduce the problems 
of racism and sexism in our society. 



Media Watch, PO Box 618, Santa Cruz, CA 95061-0618. 408/423-6355. 



What Is a Nontraditional Career? 
VHS. Lois V. Cummingham. 1990. 

This video explains what a nontraditional career is and how it is obtainable for both men and women. 

Region IV Education Service Center, PO Box 863, Houston, TX 77083. 713/462-7708. 
What Will I Be? 

30 minutes, 1974. Women/Education. Color. 

This program looks at women's roles in the education system with regard to sexism. Solutions and 
problems are discussed. 

Women in Focus. 

Why Value Diversity? 
VHS. 

This 26-minute video deals with the realities of the multi-racial, multi-lingual work force which continues 
to practice racism and sexism. Examples are given of how to adapt to and benefit from the new diversity. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08543-2053. FAX: 609/452-1602. 

Why Not a Woman? 

26 minutes, 1977. Women/Occupations. Color. 

This program shows the wide range of job and training opportunities available to women of all ages. 
Myths about women and work are challenged. 

Employment and Training Administration, National Audiovisual Center. 

Why Work? 
15 minutes 

This video offers six reasons why you're better off employed. Dean Curtis and his associates have 
trained thousands of unemployed people, using these six reasons as the basis for motivating and empowering 
people to become employed. An experienced trainer, Curtis narrates the video and he interacts with unemployed 
people to affirm six reasons why it is better to be working. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, IN 46202-3431. 800/648-JIST. 

When I Grow Up 

26 minutes, 1977. 16mm. 

This open-ended production serves to increase awareness among educators of the existence of sex-role 
stereotype practices typically found in the classroom and school A good workshop aid for school personnel, 
parents, and older students who can take adult imperfection in stride. 

Women and Careers 

50 minutes, 1979. Women. Color. 

Thi f j program includes the current status of the working woman, sex discrimination laws, the socialization 
process, the need for role models, the games of male organizations shaped by the military and sports, and the 
prospects for the future. 

California State University, Chico. 
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Women and the Corporate Game. 

This 21-minute video stresses that if female executives are not receiving the same treatment and equal 
pay as their male counterparts, they should consider starting their own business. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08543-2053. FAX: 60-9/452-1602. 

Women at Work: Change. Choice. Challenge 
19 minutes, 1978. Women. Color. 

A dialogue with seven women, expressed in counterpoint with actual on-the-job scenes, reveals their 
attitudes about work training, and their personal roles. 

Encyclopedia Britannica Educ. Corp. 

Women Get Ready 

Developed by the Illinois State Board of Education, this video explalins how women have a world of 
opportunity in career choices. Role models express the need for women and men to choose their careers based 
on interests and needs. Construction, electrical engineering, plumbing and other nontraditional careers for 
women are discussed along with some of the peer pressures and barriers as well as the benefits for the choices. 

Illinois State Board of Education, 100 N. 1st Street, Springfield, IL 62777. 

Women in Business: Risks. Rewards & Secrets of Running Your Own Company. 
VHS. 1987. 

This 70-minute video contains the following segments; what it takes to start and run a business, finding 
support and advice, obtaining financing, hiring good people, building credibility, projecting the proper image, 
staying focused on the goal, being the boss, managing employees, delegating and risking success. 

Inc. Business Products, PO Box 1365, Wilkes Barre, PA 18773-1365. 

Women in Combat. 
VHS. 1990. 

This video was originally aired on the CBS news program 60 Minutes on August 26, 1990. It deals with 
the subject of allowing women to perform military duties in combat situations. 

Ambrose Video Publishing, Inc., PO Box 2284, South Burlington, VT 05407-2284. 800/843-0048. 

Women in Science. Careers for Women. 
8 VHS videos. 

This set of videos explores scientific careers for women. Titles include; biomedical fields, chemistry, 
computer science, dentistry, geosciences, physics, and astronomy. 

Agency for Instructional Technology, Box A, 1111 West 17th Street, Bloomington, IN 47402. 

Women of Influence! 
SOFTWARE GAME 

This software game can become a competitive qtiiz while it teaches about the nontraditional lives of 
famous American women. Students learn about the women and their times as they play. The more answers they 
get wrong, the more they find out about the women. The longer they plan, the more answers they get right. 
Twenty women's stories come alive through personal details and information about conditions for women during 
their lifetimes. Strong role models for young women are portrayed in these stories as well as little known 
historical facts. Their accomplishments seem even more heroic when seen in the context of life in their times. 

Wintergreen Software, P. O. Box 15899, New Orleans, LA 70175. 800/321- WFSW. 



150 



Women of Tomorrow 

30 minutes, 1979. Women/Occupations. Color. 

A program probing into nontraditional jobs for women in the construction industry. 

Women on Top. 

This 26-minute video examines whether traditional positive female values are undermined by the business 
world's use of aggression, domination, and control. 

Films for the Humanities & Sciences, PO Box 2053, Princeton, NJ 08543-2053. FAX: 609/452-1602. 

Women: The New Poor 
28 minutes 

This informative video focuses on four women: Bernice, an unemployed Black single mother; Dodv, 
a displaced homemaker with a Connecticut home beyond her means; Paula, a young divorcee with three part- 
time jobs; and Alexis, a Latina who moved into a shelter with her teenage daughter after a fire destroyed their 
home. Stressing the need for education, job training and support, this important tape illustrates commonalities 
among poor women of different backgrounds and their attempts to defy the statistics of poverty. 

Women Make Movies, 225 Lafayette Street, New York, NY 10012 212/925-0606. 

Word in Edgewise. 
Heather MacLeod. 1986. 

This 26-minute video explains the role of language in shaping behavior. It covers sex bias L everyday 
speech and writing and can be used by educators to improve their awareness of the use and abuse of language 
in perpetuating sex bias in culture. 

Women Make Movies, Inc., 225 Lafayette Street, Suite 206, New York, NY 10012. Fax: 212/925-2052. 

Work and Family: Walking the Tightrope. 
30 minutes. 

This program presents the background for a discussion of the problems facing workers today-child care, 
parental leave, alternative work schedules, and employee assistance programs. 

The Bureau of National Affairs, Inc.,Circulation Department, 1231 25th Street, N.W., Washington, DC 20037. 

Workforce 2000 
10:25 

Discusses with students the new needs for Workforce 2000. 
Colorado Community College and Occupational Education System, filmed by International Television 
Productions, 948 East 7145 South Suite 101,k Midvale, Utah 84047. 810/561-0436. 

Would I Work With Me? 

As a video teaching job survival skills, this one does a good job of showing both teenagers' and 
employers' points of view. It includes lots of quick cutaways to teenagers on the job, as well as managers 
managing. It would be a good orientation for teens who have not worked at all, and would be quite helpful for 
employers who have not employed teenagers before. 

Jist Works, Inc., 720 North Park Avenue, Indianapolis, IN 46202-3431. 800/648-JIST. 
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Your Choice- Your Future 
18 minutes 

Designed to stimulate discussion about the advantages and disadvantages of nontraditional occupations. 
Includes interviews with thirteen people who chose nontraditional occupations. 

Vocational Education Section, School of Humanities, Social Science and Education, West Lafayette, IN 47907. 

Zona Gale: Her Life and Writings, 
VHS. Jocelyn Riley. 1988. 

This 15-minute video highlights the novels, poems, and essays of Zona Gale, a Pulitzer Price winning 
playwright, novelist, journalist, and poet. Zona Gale was born in 1874 and died in 1938. 

Jocelyn Riley Productions, PO Box 5264, Madison, WI 53705. 608/271-7083. 



American Vocational Association 
Department 93C 
1410 King Street 
Alexandria, VA 22314 

Center on Education and Work 
School of Education 
University of Wisconsin-Madison 
964 Educational Sciences Building 
1025 West Johnson Street 
Madison, TI 53706-1796 



OTHER SUPPLIERS 



P. O. Box 251 

Annapolis Junction, MD 20701 
800/225-9998 



American Association of University Women 



Indiana Leadership Consortium 
Smith Research Center 
Indiana University 

Bloomington, IN 47405 Contact: Amy Sutley and 
Cathy Hart 



CETA Corporation 
1236 Langston Drive 
Columbus, OH 43220 
800/848-4815 



JIST Works, Inc. 
720 North Park Avenue 
Indianapolis, IN 46202 
800/648-JIST or 317/264-3720 



National Businesswomen's Leadership Association 



Changing Channels 

1212 Main Street 

Linn, MO 65051 

Contact: Roberta Buschjost 



6901 West 63rd Street 
P. O. Box 2949 

Shawnee Mission, KS 66201-1349 




FASE Productions 
4801 Wilshire Blvd. 
Suite Two Fifteen 



Los Angeles, CA 90010 



Films for the Humanities & Sciences, Inc. 

11 Perrine Road 

Monmouth Junction, NJ 08852 



Technimedia Studios 
124-126 South Fifth Street 
Steubenville, OH 43952 
412/471-4321 - 800/282-5315 
FAX: 614/282-TECH 
Contact: Mike Kotora 
Wintergreen Software, Inc. 
P. O. Box 15899 
New Orleans, LA 70175-5899 
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Woi-ncn in Military Service for America 
Memorial Foundation, Inc. 
Department 560 
Washington, D.C 20042-0560 
703/533-1155 - 800/222-2294 

Women's Educational Equity Act Publishing Center 
(EDC) 

55 Chapel Street 
Mewton, MA 02160 
617/969-7100 
800/225-3088 



VIL JOINT PLANNING 

by Ruth Wingo 

Since the passage of the Manpower Development and Training Act of 1962 and 
the Vocational Education Act of 1963, there has been an emphasis on and mandates for 
coordination and linkage of vocational education programs and training conducted under 
the provisions of legislation which are currently administered by the U.S. Department of 
Labor and the U.S. Department of Education. The Texas Higher Education 
Coordinating Board and the Texas Department of Commerce have taken steps to create 
an environment that is conducive to local providers of postsecondary vocational 
education and training to achieve coordination through joint planning efforts. 

It has long been argued as to whether coordination and linkage should take a "top 
down" or "bottom up" (grass roots) approach. It is a common belief that both must take 
place simultaneously, with the state providing the leadership and environment so that 
coordination can occur at the local level. With statewide interagency coordination 
effected through discussion, nonfinancial agreements, and contracts, local agencies and 
institutions are helped in facilitating programs, activities, and services underserved our 
mutually targeted special populations. We can all serve more of those who need serving, 
and achieve their highest potential through pooling our resources to provide the 
maximum in training, services, education, and placement. Our efforts need to be truly 
coordinated to go beyond placement - retention, upgrading, promotion - to provide 
effective results for the most we can achieve in our state today. 

A major current concern of the nation, and particularly Texas, is economic 
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development. The primary indicators of economic growth are income, employment, and 
production. Because of its major role in economic development in Texas, occupational 
education and training is in a most critical position of accountability. Economic 
development and the changes of the labor market require an efficient delivery system of 
occupational education and training. The delivery system for occupational preparation 
must meet the needs of the individual in terms of salable job skills and the needs of the 
changing labor market. Business and industry develop and relocate in areas where there 
is a potential labor force to meet their respective needs for workers. Texas has this 
potential labor force which in part is composed of the unemployed and the 
undereducated. This component of the potential labor force has in the past years been 
referred to as the disadvantaged or "at-risk" youth and "hard to serve" adults; now 
referred to as "special populations". 

The Carl B. Perkins Vocational and Applied Technology Act (PA 101-392) 
defines Special Populations as: 

• individuals with disabilities 

• educationally and economically disadvantaged individuals 

• individuals of limited English proficiency 

• individuals in correctional institutions 

• individuals who participate in programs and activities designed to eliminate sex 
bias and sex stereotyping. 

Emphasis being placed on the special populations, many believe that the democratic 

principles of our society call for equal educational opportunities. However, despite 

federal and state civil rights, and sex equal legislation, some individuals do not believe 
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that the achievement of equity is sufficient by itself, and believe that its value should be 
additionally justified on the basis of its enhancement of other aspects of education when 
planning for the special populations. 

Many changes are needed to ensure the achievement of gender equity in 
educational activities and settings. Such equity with respect to sex, race, ethnicity, 
handicap, age, religion, and so on, is a matter of simple justice, whether or not it has a 
measurable causal effect on achieving larger educational or societal goals. All of our 
educational institutions do not yet provide full equality for females and males. Many 
obvious types of inequalities in providing educational opportunities for both sexes - such 
as restrictions on enrollments for certain courses - have decreased, but subtle types of 
discrimination leading to differential learning opportunities and inequitable benefits still 
exist. 

The achievement of gender equity goals in society by the reduction of sex 

discrimination and sex stereotyping is valued for a wide variety of personal, political, 

economic, and philosophic reasons: 

Some personal and societal reasons for supporting gender equity are to 
optimize human development potential so that all females and males are 
able to develop themselves as individuals without limitations of gender- 
prescribed rolls. For example, males as well as females should be 
encouraged to play nurturing roles toward their families and others. 

Key political reasons favoring gender equity focus on the need to provide 
basic human rights essential for a democracy and to eliminate 
discrimination against groups of people based on stereotypes. 

Economic reasons for advocating gender equity are based on concerns for 
adequate resource use. 

Philosophic reasons for gender equity are based on a variety of principles, 
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including those that focus on justice, ethics, human dignity, and an accurate 
portrayal of the world as it is, or can be, without the continuing neglect of 
the contributions of the 51% of the world's population that is female. 



A study conducted in 1981-82 by the Research Triangle Institute, Research 
Triangle Park, North Carolina, identified in Texas sixteen state agencies and five state 
commissions as having state statutory responsibility or authority for providing 
occupational education and training programs and services. Three oi the state agencies 
which have responsibility and authority to provide occupational education and training 
for the special populations are the Texas Higher Education Coordinating Board, the 
Texas Education Agency, and the Texas Department of Commerce. Other agencies 
which have similar responsibilities to the special populations include the Texas 
Department of Human Services, the Texas Rehabilitation Commission, and the Texas 
Employment Commission. 

The Texas Department of Commerce through the Work Force Development 
Division is responsible for serving the special populations under provisions of the Job 
Training Partnership Act (JTPA). The Community and Technical Colleges Division of 
the Texas Higher Education Coordinating Board has the responsibility for occupational 
education and training and the administration of the Carl D. Perkins Vocational and 
Applied Technology Education Act for Texas postsecondary institutions. The Texas 
Education Agency has the responsibility for oversight of Carl D. Perkins in public 
secondary schools. 

Section 357 (nontraditional employment for women) of the 1992 amendments to 
the Job Training Partnership Act encourages a broader range of training and job 
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placement for women. The Nontraditional Employment for Women (NEW) bill 



passed January 3, 1992, and was based on the following rationale: 

With the onset of the military build-up and war in the 
Persian Gulf, American women prove daily their ability to 
master nontraditional fields of work, including those jobs that 
are most dangerous. But women have not been given this same 
opportunity to train and participate in nontraditional 
employment at home. Equal opportunity in employment may 
be the law of the land, but occupational segregation of the sexes 
is a fact of life. For example, women are 87 percent of data 
entry keyers and men are 87 percent of data processing 
equipment repairers. Not surprisingly, data entry keyers earn on 
average $290 per week while data processing equipment repairs 
earn an average of $515 per week. 

The reasons for occupational segregation are both varied 
and complex. Cultural stereotypes about the roles of men and 
women and the jobs they can and should perform still exist. 
Moreover, women who do choose to pursue nontraditional 
employment are the victims of sexual harassment or more subtle 
forms of discrimination. Government studies verify that women 
have not received their fair share of the training available under 
JTPA for jobs that offer the best wages, benefits, and long-term 
earning potential 

The NEW Act will begin to correct this shortcoming in 
JTPA. It provides for greater opportunities for women to receive 
training and placement in construction, electronics, and other 
nontraditional and high paying fields of work. The bill will 
accomplish this objective in two ways. First, the NEW Act 
requires service delivery areas and states to include goals in their 
annual job training plans for training and placing women in 
nontraditional employment. Second, the Act creates a 4-year, 
$8 million demonstration program to foster the development of 
programs to train women for nontraditional employment. 

It is a known fact that carpenters earn more than 
cashiers, and technicians earn more than typists. In addition, 
the cashier or typist is more often than not supporting her entire 
family on her income. The NEW Act will help women secure 
their fair share of the training they need for jobs with the best 
earning potential 
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PURPOSES 

The purposes of the NEW Act are: 

To encourage efforts by the Federal, State and local levels of government 
aimed at providing a wider range of opportunities for women under the 
Job Training Partnership Act; 

To provide incentives to establish programs that will train, place, °nd 
retain women in nontraditional fields; 

To facilitate coordination between the Job Training Partnership Act and 
the Carl D. Perkins Vocational and Applied Technology Education Act to 
maximize the effectiveness of resources available for training and placing 
women in nontraditional employment. 

DISCRIMINATION 

The NEW Act is very clear in stating nothing shall be construed to require, 
sanction, or authorize discrimination in violation of Title VII of the Civil Rights Act of 
1964 or any other Federal law prohibiting discrimination on the basis of race, color, 
religion, sex, national origin, handicap, or age. No individual shall be excluded from 
participation in, denied the benefits of, subjected to discrimination under or denied 
employment in any program under the NEW Act because of race, color, religion, sex, 
national origin, age, handicap, political affiliation, or belief. 

With the passage of NEW, occupational preparation programs funded by JTPA 
and Perkins are mandated to be free of sex bias and sex discrimination. Since all 
occupational preparation programs are designed for economical parity both acts (JTPA 
and Perkins) support and encourage the recruitment of women into nontraditional 
careers that pay more than do traditional careers for women. 

In this era of the reduction of funds for education and training and the continued 
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increase in the number of the special populations, providers of occupational education 
and training are experiencing a decrease in resources relative to the number of persons 
to be served. Congressional action and state legislation, where not mandated, have 
encouraged coordination and linkage between state agencies and local providers in the 
use of Carl D. Perkins and JTPA funds for meeting the needs of the special populations. 
National and state surveys and studies conducted to determine the extent of coordination 
and linkage between Carl D. Perkins and JTPA entities have revealed that the desired 
coordination and linkage have not been achieved. In a few cases where there were 
indications of the achievement of the desired coordination and linkage level, it was found 
the desired level of achievement was the result of joint planning. 

In 1987, the Texas Education Agency, the Texas Higher Education Coordinating 
Board, and the Texas Department of Commerce formed a unique tri-agency partnership 
to support efforts of employers and educators to prepare a skilled and educated work 
force. The Master Plan for Vocational and Technical Education, which serves as a 
blueprint for the reform of vocational and technical education, guides the partnership in 
its efforts to implement major, interrelated work force development initiatives: Quality 
Work Force Planning and Tech Prep high school and associate degree programs. In 
1991, the U.S. Departments of Education, Labor, and Health and Human Services 
recognized the Texas Quality Work Force Planning initiatives as an exemplary model for 
work force program coordination. 
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COORDINATION BETWEEN QWFPCS AND TECH PREP CONSORTIA 



Develop and implement Tech Prep High School and Associate Degree 
programs, based upon selected targeted occupations identified by the 
region's Quality Work Force Planning Committee (QWFPC). 

Maintain inventories of programs and services for use in program planning 
for special population students. 

Provide for equitable choices through integrated workplace and classroom 
learning experiences which provide theoretical and applied instruction and 
practical experience in a business or industry connected with the area of 
study. 

Improve communication and dissemination of information within the 
region. 

Develop resource sharing agreements among education and training 
providers, private industry councils, business, industry, and labor. 

Coordinate a delivery system for educational and social preparatory and 
support services for students, including special population students, to 
ensure access to program participation and student achievement. 

Provide a comprehensive and continuous professional development 
program for secondary and higher education academic and vocational- 
technical faculty, counselors, other staff, and administrators involved in 
Tech Prep programs; and a State guided method to identify and follow the 
progress and outcomes of Tech Prep students including the special 
population students throughout the program. 

The Tech Prep Consortium will inform the QWFPC about its methods for 
students follow-up certifying for employers the competency attainments of 
its Tech Prep participants, including the special populations. 



BARRIERS TO COORDINATION, LINKAGE, AND JOINT PLANNING 

In the efforts to develop strategies for achieving the desired level of coordination 
and linkage of the various agencies, organizations, and local providers in meeting the 
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occupational education and training needs of the special population it was determined 
that the barriers to these efforts should be identified. A review of the literature has 
revealed a variety of factors or barriers that have hindered efforts to coordinate and link 
since the days of the Vocational Education Act of 1963 and the Manpower Development 
and Training Act. Barriers to coordination and linkage between Carl D. Perkins and 
other programs for the special population which have been identified include the 
following: 

- Turf issues protecting bureaucracy 

- Turf issues protecting institutions 

- Feelings of mutual distrust 

- Differing perspectives 

- Lack of knowledge about the other system, agency, legislation 

- Planning cycles 

- Lack of leadership for coordination (state and local) 

- Lack of comprehensive (cooperative) planning at the agency or local 

institutional level 

- Program quality concerns 

- Concerns for research 

- Communication problems 

- Bad prior experiences 

- Client or student eligibility 

- Funding restrictions 

Some of the barriers listed above, such as funding restrictions, may be readily 
detected; others, such as differing perspectives and knowledge of legislation, may not be 
as easily detected. The barriers are many and sometimes difficult to overcome. 
However, strategies can be developed to remove or cope with the identified barriers and 
facilitate improved and effective coordination and linkage. 
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FACTORS THAT FACILITATE COORDINATION AND LINKAGE 

Studies have revealed that the following strategies or factors have facilitated 
coordination and linkage between Carl D. Perkins and other entities 

- Leadership at the state or regional level 

- Improved communications and trust 

- Willingness of people to cooperate 

- Shared representation on committees and task forces 

• Knowledge of the other program; law, rules, regulations, purposes, allowable 
activities 

- Sharing of instructional resources 

- Sharing of program planning and relevant information 

- Joint planning 

- Joint programs 

Implementing or using all of the above factors may appear as a nonachievable 
objective. Successful efforts to implement or utilize the factors must be evident. 
Implementing or using all of the factors for coordination and linkage can be achieved 
through the process of planning. 



THE PLANNING PROCESS 

A great number of designs and systems have been developed, advocated, and used 
as a process for planning. The term process has been defined and interpreted as a 
specific method, involving sequential steps of operations, for completing an assigned task. 
A process for planning is depicted graphically in Figure 1. The reason for this graphic 
depiction is that it shows sequential steps but is not restricted to a single method for 
carrying out the process. The process as presented permits the use of a variety of 
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THE PROCESS OF PLANNING 



Step i. Identify Needs 



Step 7. Evaluate 



Step 6. Monitor 



Step 2. 



Design 
Programs, 
Services, 
Activities 




Step 3. 



Identify and 
Obtain 

Resources 



Step 4. 



Allocate 
Resources 



Step 5. Implement 
Programs, 
Services, 
Activities 



Figure 1 
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planning methods such as comprehensive planning, strategic planning, tactical planning, 
and joint planning. Planners of occupational education and training programs and related 
support services have traditionally approached the process of planning and development 
in a logical and organized manner; that is, systematically. Being systematic, however, is 
not the same thing as applying a systemic approach that includes needs analysis, strategic 
planning, tactical planning, and planning for management control. As used here, needs 
analysis means the process of identifying and determining priorities of needs. Strategic 
planning involves the acquisition of resources - existing, new or from other sources, or 
combined sources -- to meet the identified need(s). 

Strategic planning is essential when established criteria for the allocation of 
financial resources have been mandated by governmental bodies. The objectives of 
financially assisted programs, services, and activities at the state, regional, and local 
levels. Tactical planning relates to the allocation of resources among programs, services, 
and/or activities designed to meet the identified needs. 

In order to maximize the benefits of strategic and tactical planning, both of which 
involve the procurement and use of resources, it is essential that the holders and users of 
those resources make a comprehensive planning effort for the maximum effective and 
efficient use of all available resources to meet the needs of targeted populations. 

Comprehensive planning is essential when three or more governmental bodies are 
providers of similar programs, services, and activities for the same targeted population. 
Comprehensive planning involves planning at the local, regional, or state levels, by 
representatives of all entities. 
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The concept of comprehensive planning for meeting the education and training 

needs of special populations must have a sound base, be clearly defined, and be 

meaningful to the planners and decision makers. L. S. Wright, in his paper "Developing 

Comprehensive Planning in State Education Agencies" (B.S. Furse, ed. Salt Lake City: 

Utah State Board of Education, 1969) defines comprehensive planning as: 

... a process of designing programs and allocating resources to achieve 
specific objectives, then modifying and improving those activities through 
continuous evaluation of how well the objectives are reached. It requires 
utilization of all available and applicable technologies, widespread 
involvement of those concerned with the results of planning those who 
design and operate the system, those who pay the bills, those who are 
affected by the system, those who - in other agencies - have overlapping 
and/or related responsibilities and those who control or tap needed 
resources - and mechanisms for facilitating and coordinating the highest 
quality planning. 

This definition shows that comprehensive planning requires the involvement of 
different entities at different levels. It requires a realistic involvement of all entities with 
available resources and delivery capabilities for meeting the vocational education and 
training needs of defined populations. Comprehensive joint planning would occur when 
two or more institutions, agencies, or organizations plan together at the same geographic 
or regional area. 

Planning is an administrative function essential to making decisions ... decisions 
that will be required in developing, implementing, and evaluating programs, services, and 
activities to meet the identified needs of a defined population. Planning must be 
continuous. 

Any local educational institution which attempts to meet the occupational 
education and training needs of special populations must use the process of 
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comprehensive planning within and across each of its own departments or divisions. 
Comprehensive planning at the institution should occur prior to being involved in joint 
planning with an external entity serving the same population(s). 

The basic steps of planning for comprehensive planning within the institution and 
for joint planning with external agencies or organizations are the same. 



STEPS OF THE PLANNING PROCESS 
STEP L IDENTIFY NEEDS 

a. Identify Populations to be Served 

Each institution identifies the number of special populations who desire 
and/or could benefit from occupational education and training and related 
services. 

Each local institution identifies the number of individuals who are the 
special populations. 

b. Identify Needs of Population 

After the targeted population has been identified by classification, the next 
step is to identify the needs of the targeted population by each sub- 
category of the population. The overall purpose of this is to identify the 
occupational education and job training needs of the special population. 
The needs of the special population could include: 



* assessment of each person's interests, abilities, occupational 

aptitudes, and educational achievement 

* basic skills training 

* employability skills development 

* occupational exploration 

* information about occupations and occupational requirements 

* opportunities for obtaining occupational training 

* opportunities for jobs in identified occupations 

* health care 

* child care 

* transportation aid 

* other services 
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Identify Priority Occupations 



The State Board for Vocational Education will identify priority occupations 
of the state and disseminate the list of priority occupations to local 
education agencies (LEAs) and educational institutions within the state. 

d. Identify Needs of the Labor Market 

Each year the labor market training needs of the Service Delivery Areas 
(SDA) are developed through joint efforts of the Texas Employment 
Commission, Texas Department of Commerce, and the State Occupational 
Information Coordinating Committee. Institutions may update the labor 
market information for their respective service areas by conducting local 
occupational surveys. The training needs of the labor market of the SDA 
must be shared with every provider of occupational education and job 
training programs within the SDA if joint planning is to be achieved. 



STEP 2. DESIGN PROGRAMS, SERVICES, AND ACTIVITIES 



e. Design Potential Programs, Services, and Activities 

During this step of the planning process both the institutions and other 
entities should design programs, services, and activities to meet the 
occupational education and training needs of each classification of the 
special population to be served. As each existing and potential resources 
needed to conduct the proposed program, services, and activity must be 
identified. 



f. Meet Together and Develop Joint Plan 



The tentative designs or plans should be discussed by the institutions and 
other entities serving the labor market area. This brings about joint 
planning which identifies new or additional resources and will identify gaps 
in and barriers to the plan. 



g. Disseminate Summary of Plan 



A summary of the tentative plan for meeting the needs of the special 
population should be submitted to the respective entity of the educational 
institution. 
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STEP 3. OBTAIN RESOURCES 



Identify Resources 



The new and additional resources identified in the plan should include 
financial assistance. The basic sources of financial assistance to the 
educational institutions include: The Texas Higher Education Coordinating 
Board, Division of Community and Technical Colleges, Federal Projects 
Section (Carl D. Perkins) by submitting an Annual Application for 
allocated funds. Also some money is available for model programs. 

The administrative entity of an SDA by contract in response to a request 
for proposal or through a sole source contract. 

The Department of Human Services [Aid to Families with Dependent 
Children (AFDC)] by cooperative agreements. 

The Texas Education Agency (TEA) and/or Adult Basic Education (ABE) 
Cooperative by application. 



Upon approval of the applications or response to requests for proposals, it 
may be determined that all requests were not approved. This will require 
the deletion of some proposed programs, services, and activities. Or by 
technical planning with a respective institution or other entities, a sharing 
or reallocation of resources will be appropriate for reinstating the deleted 
programs, services, or activities. 

During the allocation of resources, it is essential that planning for 
management control be implemented. A plan for management control 
must be developed and implemented to assure that the allocated resources 
are used in accordance with the specific purpose for which they were 
allocated. If funds are allocated for 50 percent of a counselor's time to 
provide job counseling for the special population then schedules should be 
developed to assure that the counselor spends 50 percent of his/her time 
providing job counseling to the special population students. A procedure 
for documenting the 50 percent time (a time and effort record) must be 
developed and maintained. 



STEP 4. ALLOCATE RESOURCES 



* 



Decide How to Best Allocate Available Resources 
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STEP 5. IMPLEMENT PROGRAMS, SERVICES, AND/OR ACTIVITIES 



j. Implement the Plan 

Implementation is achieved by putting the plan into action. If joint 
planning has occurred between the institution and other entities, then the 
implementation will be done cooperatively by the educational institution 
linking the performance of the institution to the requirements of Carl D. 
Perkins, and other cooperating agencies. 

STEP 6. MONITOR 

k. Monitor for Compliance 

Monitor to ensure compliance with Acts, rules and regulations promulgated 
from the Acts. 

STEP 7. EVALUATE 

1. Evaluate the Outcomes 

Evaluation of the programs, services, and activities are performed to 
determine if the needs of the special populations have been met as 
planned. The results of the evaluation are used in reporting to the 
respective funding agency and for information essential in determining 
performance measures achieved. The evaluation results are also used in 
planning for the following year. 



JOINT PLANNING ADVANTAGES FOR EDUCATIONAL INSTITUTIONS 

1. Early identification of eligible populatio n. 

Entities within an SDA must identify and qualify potential participants. 

2. The more eligible special populations identified and served, the more federal 
money will be available. 

Formula allocated monies are based in part on numbers served. Increase the 
number and it will result in qualifying for additional money. 

3. Will be able to serve more when expenses are shared. If two or more programs 
share the cost of serving special populations, a greater number can be served for a 
longer period of time. 
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4. With two or more systems working together, greater retention of these students 
will result, Because of additional services offered to special populations retention 
wiii be more likely. 

5. Greater array of services will be available. By offering additional services through 
Carl Perkins funds, a greater expansion or extension of services will be made 
available. 

6. Better serve local labor market needs . With entities working together the most 
up-to-date labor market information can be shared and utilized. 

7. Can do co-surveys and needs assessments which will help alleviate load. Presently 
local education agencies, educational institutions, entities within an SDA, and 
others are performing needs assessments. By working together and combining all 
needs on one format, the needs assessment information and activities need not be 
duplicated by each entity, saving time and effort, as well as presenting a unified 
front for the private sector. 

8. Placement activities and follow-up activities enhanced. With more than one entity 
working on placement and follow-up activities, there is a greater opportunity for 
the achievement of positive placement in employment and the creation of 
successful tracking systems. 

9. Prioritization of services will be easier and retention of students will be greater. 
Because more than one entity will be accessing neech and prioritizing services, a 
more effective prioritization of services can be planned. 

10. Increases credibility with private sector cost and effectiveness. Working together 
can create a "united front" presented to the private sector. 

11. Maximizes uses of campus facilities and staff . Shared costs of training and 
services can provide savings for all entities involved. 

Agencies can collaborate through joint planning for better and more cost-effective 
delivery of occupational education/training and related services to students if they 
understand and agree on the purposes of their collaboration. Any effort to collaborate 
in the delivery of services of Carl D. Perkins and other agencies responsible for serving 
the special populations should include these purposes: 



171 



f \ 9 



Focus on same population . Entities must agree that collaborative efforts 
are best for the targeted populations and for program effectiveness. 

Define responsibilities and authority. Collaboration between and among 
providers and funding agencies can only be achieved when each has a clear 
understanding of legal requirements and organizational structures and 
when misunderstandings about responsibilities and functions are removed. 
Then the highest quality of services to students is achieved. 

Establish effective communications. Collaboration requires constant 
communication among the coordinating agencies and the students. 
Communication is required for sharing of information, creating public 
awareness, and the building of rapport. 

Effective collaboration among entities serving the special population enhances the 
quality and impact of services to the student. It further increases resources for both 
providers and students and reduces cost of services by eliminating duplication. 

There are a number of strategies that can be used to achieve coordination and 
linkage through joint planning: 

1. Identify entities who have been designated responsibilities and/or authority 
for meeting the needs of the targeted population to be served. 

2. Establish contact with the other entity and discuss common problems in 
meeting the needs of the targeted population. Initial contact should be 
made as early as possible prior to the date for which training, plans and 
applications must be submitted by each entity to the respective state 
agencies. The initial contact should be made to arrange for a joint meeting 
of the administrators of the collaborating entities, such as Postsecondary 
Institutions (PSI) and Service Delivery Areas (SDA). As a minimum, the 
agenda for the first meeting should include: 

Date, time, and location for the meeting. The meeting should be on 
neutral ground, if possible. If the PSI and Private Industry Council 
(PIC) are served by a regional planning unit, the staff of the 
regional planning unit should host the meeting. 
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Identify individuals that should participate in first meeting. From 
the PSI this should include a Vice President for Instruction, Dean of 
Occupational/Technical Education, and Dean of Adult and 
Continuing Education. 

Specific purposes of the meeting 

- Establish areas of coordination and collaboration 

- Set mutual goals and objectives for joint 

planning and delivery of services 

- Define roles and delineate responsibilities for 

future activities 

- Prepare schedules for subsequent meetings for 

joint planning efforts 

3. Maintain communications during the planning period and plan for shared 
participation in the delivery of services. Joint planning is basically the 
sharing of information as each entity develops their respective plans for the 
same populations prior to the plans being submitted to the state agencies 
as applications for funding. Sharing of information is best done by 
personal interaction. Regular meetings should be scheduled for sharing 
information compiled during each of the six basic steps of the planning 
process. It is anticipated that four to six planning meetings should be 
scheduled for completion of Steps 1 and 2 of the planning process. 

4. Develop networking skills 

Networking is essential to identifying other organizations, educational 
institutions, governmental agencies, and individuals with whom 
collaborative efforts may be developed to obtain resources or services to 
meet the occupational education and training needs of the special 
populations. 

This section has only touched the surface on the "how-to" of joint planning for 
developing interagency coordination and linkages to serve special populations. This 
process can be expanded when you are ready and there is a need for joint planning with 
other funding sources (legislation) and state and local entities to increase earnings of 
women by the elimination of gender bias and stereotyping in occupational preparation 
programs. 
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GLOSSARY 



androcentrism Male centered. 

androgyny Andro (male) and gyn (female) from the Greek. 

Refers to the theory that male and female 
characteristics could be combined, opening the full 
range of human experience to each individual 
regardless of sex. To do away with conceptions of 
masculinity and femininity. 

career guidance, 
vocational counseling 

and placement Those programs which: (1) pertain to the body of 

subject matter and related techniques and methods 
organized for the development of career awareness, 
career orientation, career planning, career decision 
making, placement skills, and knowledge and 
understanding of local, state, and national 
occupational, educational, and labor market needs, 
trends, and opportunities and (2) assist individuals in 
making and implementing informed educational and 
occupational choices. 

The career resource center serves as a focal point for 
many different kinds of career/vocational counseling 
activities. It provides a variety of career and 
occupational information for use by students and 
teachers such as printed materials usually organized 
around clusters of occupations, careers, or interests; 
films, filmstrips, and videos; microfiche; computerized 
information delivery systems; postsecondary school 
catalogs; career magazines or tabloids, apprenticeship 
directories; job hunter's guides; state, local, national 
employment information and outlook, and financial 
aid information. Career centers provide a setting for 
individual or group activities in job survival skills, job 



career information 
center 
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characteristic 



chauvinist 



seeking skills, and full-time or part-time employment 

An enduring, specific element or sum of the elements 
in a program. 

A person unreasonably devoted to a country, a race, a 
sex, and contemptuous of other races, the opposite sex, 
etc. 



coherent sequence 
of courses 



community-based 
organization 



competency profile 



A series of courses in which vocational and academic 
education are integrated, and which directly relates to, 
and leads to, both academic and occupational 
competencies. The term includes competency-based 
education, academic education, and adult training or 
retraining that meets these requirements. 



A private nonprofit organization which is 
representative of communities or significant segments 
of communities and which provide job training services 
(i.e., the National Urban League, SER-Jobs for 
Progress, Jobs for Youth, vocational rehabilitation 
organizations, agencies serving youth, agencies serving 
the handicapped, agencies serving displaced 
homemakers, union-related organizations, and 
employer-related nonprofit organizations). 

A document required to be maintained on all students 
enrolled in secondary occupationally specific courses at 
grades 11 or 12. Documentation must include the 
appropriate competencies to be developed in the 
course, including, but not limited to, the required 
essential elements and a student rating for each 
competency. Competency profiles for students in 
vocational and applied technology education courses, 
other than grades 11 and 12 occupationally specific 
courses, shall be defined as any evidence of mastery of 
the essential elements. 
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cooperative education 



A method of instruction of vocational and applied 
technology education for individuals who, through 
written cooperative arrangements between the school 
and an employer (training sponsor), receive 
instruction, including a coherent sequence of courses 
(including general courses and related vocational and 
applied technology education instruction) by 
alternation of study in school with a job in any 
occupational field; the two experiences must be 
planned and supervised by the school and the 
employer (training sponsor) so that each contributes to 
the student's education and employability. NOTE: 
Not a "Work Program". See definition of Work Study. 



cooperative training 
plan 



A written cooperative agreement between the school 
and the employer (training sponsor) for each student 
enrolled in a cooperative education course. The 
training plan shall ensure that each student will 
receive both on-the-job training and one period daily 
of related instruction covering the required essential 
elements for the specific occupation identified in the 
training plan. In cases where no approved essential 
elements are available, the appropriate training 
elements must be identified cooperatively by the 
school and the employer (training sponsor). 



covert sex 
discrimination 



Treatment that appears to be fair and legal but 
actually discriminates against one sex. Example - 
females are allowed into the apprenticeship program 
but are only given the clean up work and therefore 
they do not learn how to do the skilled work. 



direct non-instructional 
student services 



For vocational purposes, student services are those 
services excluding guidance and counseling, which are 
not instructional in nature, such as child care, 
transportation, and work study for students enrolled in 
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vocational and applied technology education programs. 



displaced homemaker 



For the purpose of providing vocational education 
services and activities under Public Law 101-392. a 
displaced homemaker is defined as an individual who: 
(1) is an adult, (2) has worked as an adult primarily 
without remuneration to care for the home and family 
and for that reason has diminished marketable skills, 
(3) has been dependent on public assistance or on the 
income of a relative but is no longer supported by 
such income, (4) is a parent whose youngest 
dependent child will become ineligible to receive 
assistance under the program for Aid to Families with 
Dependent Children under part A of Title IV of the 
Social Security Act within 2 years of the parent's 
application for assistance under this Act and (5) is 
unemployed or underemployed and is experiencing 
difficulty in obtaining any employment or suitable 
employment, as appropriate. 



discrimination 



The act of treating one party of group differently 
from the other; it usually refers to treating one worse 
than the other. 



economically 
disadvantaged 



A family or individual which the State Board identifies 
as low income on the basis of uniform methods that 
are described in the state plan. A local education 
agency must use one or more of the following 
standards as indicator of low income: (1) annual 
income at or below the official poverty line established 
by the Director of the Office of Management and 
Budget, (2) eligibility for free or reduced-price school 
lunch, (3) eligibility for Aid to Families with 
Dependent Children or other public assistance 
programs^ (4) receipt of a Pell Grant or comparable 
state program of need-based financial assistance,! (5) 
eligibility for participation in programs assisted under 
Title II of the Job Training Partnership Act M (6) 
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eligibility for benefits under the Food Stamp Act of 
1977, and (7) eligibility for services under Chapter I of 
Title I of the Elementary and Secondary Education 
Act of 1965. 



educationally 
disadvantaged 



equity 
equal 

evaluation 



An individual who scores at or below the 25th 
percentile on a standardized achievement or aptitude 
test, or fails to attain minimal general competencies 
may be considered "educationally disadvantaged." The 
definition does not include individuals with learning 
disabilities. At the secondary level, failure to attain 
"minimal general competencies" is operationally 
defined as : (1) having failed to be promoted one or 
more times in grades one through six and continue to 
be unable to master the essential elements in the 
seventh grade or higher; (2) being two or more years 
below grade level in reading or mathematics; (3) 
having failed at least two courses in one or more 
semesters and not expected to graduate within four 
years of ninth grade entrance; or (4) having failed one 
or more of the reading, writing, or mathematics 
sections of the most recent TEAMS or TAAS test, 
beginning with the seventh grade. 

An application of general principles of fairness and an 
equal distribution of rights and privileges. 

Of the % same quantity, size, number, value, degree, 
intensity, quality; having the same rights, privileges, 
ability, rank. 

The use of standards in the process of determining the 
value, results or needs. Evaluation must include both 
internal and external criteria. 



feminism 



The theory that women should have equal political, 
economic, educational, and social rights to those of 
men. 
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feminist 



gender 



gender equity 
(sex equity) 



Advocate or supporter of feminism, which is the 
theory that women should have political, economic, 
and social rights equal to those of men; also the 
movement to win such rights for women. 

The cultural or social concept of identity based on 
maleness or femaleness, i.e., masculinity or femininity. 



The existence of conditions that give girls and boys, 
women and men the same opportunities and choices 
to advance themselves in education, training, and 
careers. 



human service agencies 
institutional sexism 

internship 



minority group 



misogyny 



non-sexist 



State agencies which service individuals. 

A group of established principles or fundamental rules 
which provide a framework for the practice of 
discrimination on the basis of sex. 

A cooperative arrangement with business or industry 
where a student enrolled in a prescribed vocational 
course works without pay in a technical occupation 
under the supervision of one or more mentors to 
receive occupational exposure to all aspects of the 
business or industry. See TAC 65.214(f) and (g) and 
75.217(e) for specific requirements. 

A group that is distinctive from the majority of 
inhabitants in the United States on the basis of race, 
or groups such as the economically poor, the elderly, 
school-age parents, and the physically disabled in 
which race or sex is not a prominent factor. 



Hatred of women, 
hatred of men. 



Note: there is no word that means 



Refers to a person who is aware of sex-role 
stereotyping in the socialization process and in society 
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nontraditional 



nontraditional 
occupation 



nontraditional 
worker 




norms 



occupational area 

occupational^ 
specific course 

overt sex 
discrimination 



pre-employment 
laboratory course 




and who is engaged in a conscious process to develop 
new and more equitable attitudes toward females and 
males. Also refers to a situation free of sex bias. 

A moving away from long established custom, belief, 
or behavior which has become outdated. 



The occupation of an individual in which the vast 
majority of job holders are of the other sex. An 
occupation is considered nontraditional on the basis of 
the sex of the person holding it. 

A person employed in an occupational area once 
considered appropriate for the other gender. 

The common beliefs of a group regarding appropriate 
behavior of its members. Norms are social codes 
which may be established formally or informally. 

A coherent sequence of courses that lead to a job 
skill in an occupation. 



A course designed to prepare students for employment 
or additional training in a specific occupation. 

Open and unconcealed treatment that limits or denies 
equal opportunities to one sex. Example - females are 
not allowed to enter the carpenter apprenticeship 
program. 

A course designed to provide occupationally specific 
training in a specific occupation. The training is 
provided on campus in a laboratory setting, utilizing 
tools, equipment, and processes actually involved with 
that occupation. 
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prejudice 



preparatory services 



priority occupations 



private school 



Literally, pre-judgement. A feeling and/or attitude 
of hostility (dislike, contempt, fear, anxiety) against an 
individual;/group or a preference for an 
individual/group based not on knowledge and 
familiarity, but on preconceived notions. 

Those services, programs or activities which are to 
assist individuals who are not enrolled in vocational 
education programs to select or prepare for the future 
enrollment in an appropriate vocational education or 
training program such as (1) outreach or recruitment 
of future vocational students, (2) career, personal and 
academic counseling, (3) vocational assessments and 
testing, and (4) other deemed appropriate or necessary 
service. 

Priority occupations are those which have an impact 
on the Texas economy, require substantial training 
time, and offer a reasonable expectation of career 
opportunities, and advancement. 

Any educational institution supported by other than 
local, state, or federal tax revenues. 



private vocational 
training institution 



program 



role 



A business, trade school, or technical institution which 
serves either secondary or postsecondary students who 
have the ability to benefit from the training offered by 
the institution and which is approved by the Texas 
Education Agency or the Texas Cosmetology 
Commission. 

A system or plan of procedures composed of courses 
in a field of study to prepare students for a specific 
goal or occupation. 

The part played by an individual in relation to a 
group or which he or si.e is a member. 
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role stereotyping 

sex bias 
(gender bias) 

sex discrimination 



sex-role stereotyping 
(gender stereotyping) 



sexism 



special population 



stereotype 



supplementary support 
services 



The act of applying unfounded traits to an individual 
based solely upon that person's membership in a 
group. 



Behaviors and attitudes that imply that one sex is 
better than the other. 

Actions which limit or deny equal opportunity, 
privileges or rewards on the basis of gender. 



Expecting certain behaviors, abilities, interests, 
values, and occupations based on a person's sex. 

The word was coined by analogy to racism, to denote 
discrimination based on gender. In its original sense, 
sexism referred to prejudice against the female sex. In 
a broader sense, the term now indicates any arbitrary 
stereotyping of males or females on the basis of their 
gender. 

A group of individuals which includes people with 
handicaps, educationally and economically 
disadvantaged, limited English proficiency, and who 
participate in programs or activities to eliminate sex 
bias as well as in correctional institutions. 

An oversimplified generalization about a particular 
group of people which usually carries derogatory 
implications. Stereotypes have a stifling effect upon 
those on whom they are imposed and are restrictive of 
their social and personal freedom. 



The necessary curriculum modification, equipment 
modification, classroom modification, supportive 
personnel, and instructional aids and devices that 
assist students in obtaining content mastery. 
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tech prep programs 



Titie IX 



tradition 



vocational education 



Tech prep education means a combined secondary and 
postsecondary program beginning with grade 9 of high 
school and continuing through two years of 
postsecondary education which: (a) leads to an 
associate degree with advanced technical skills; (b) 
provides technical preparation in at least one field of 
engineering technology, applied science, mechanical, 
industrial or practical arts or trades, or agricuuure, 
health, or business; (c) builds student competence in 
mathematics, science, and communications through a 
coherent sequence of courses; (d) is developed 
utilizing input from secondary schools, postsecondary 
institutions, business and industry; and (e) leads to 
placement in employment. 

That portion of the Education Amendments of 1972 
which states: Wo person in the United States shall, on 
the basis of sex, be excluded from participation in, be 
denied the benefits of, or be subjected to discrimination 
under any education program or activity receiving 
Federal financial assistance." (Public Law 92-318). 

The handinj down of beliefs, values, customs, or 
statements from one generation to the next, by word 
of mouth or by practice, as the basis for present 
behavior or practice. 

The term "vocational education" means organized 
educational programs offering a sequence of courses 
which are directly related to the preparation of 
individuals in paid or unpaid employment in current or 
emerging occupations requiring other than a 
baccalaureate or advanced degree. Such programs 
shall include competency-based applied learning which 
contributes to an individual's general knowledge, 
higher-order reasoning, and problem-solving skills, 
work attitudes, general employability skills and the 
occupational specific skills necessary for economic 
independence as a productive and contributing 
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member of society. 

work study program A special school program designed to provide financial 

assistance through part-time employment in nonprofit 
agencies for students who require such aid in order to 
enter or continue their education and training in a 
vocational and applied technology education program. 
The employment portion of cooperative vocational and 
applied technology education programs does not 
qualify as work study. Basic grant funds may be used 
to compensate students who are economically 
disadvantaged and are enrolled in vocational and 
applied technology education and are participating in 
work study. 
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APPENDIX B 
EFFECTIVE PRACTICES FOR GENDER EQUITY 
FROM 1993 WORK SHOP PARTICIPANTS 
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Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: I did it! You can too! 



Targeted Audience: (please check) Faculty _JC_ Students in Nontraditional 

Program X Potential Tech/Voc Students 

Counselors Other: Returning Women Stu dents 



Descnption: Workshop for women to address their fears and concerns in entering 
or re-entering college. I have a panel of 4 or 5 women students tell their stories 
and give tips on going back to college. I try to include minority women, older 
women, and women in nontraditional fields. Sometimes I include a woman who has 
graduated as well. This is always a very successful workshop. They especially like 
the sharing and question and answer period. 


Resources Used: 

1. Handouts 

2. can be videotaped 


Average Cost Per 
Person Served 

$ 




Contact Person 




Name: Ms. Linda Caplin 

Title: Equity Counselor 

Agency/Org.: Austin Community College | 

Address: Northridge Campus | 

City,State t Zip: Austin, TX 78758 

Telephone: 512-832-4727 




• please indicate appropriate 
title (Dr., Mr., Ms., etc) 
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Figure 1 



AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: BEM Inventory 



Targeted Audience: (please check) Faculty _ A __ Students in Nontraditional 

Program Potential Tech/Voc Students 
X_ Counselors Other: M 



Description: Self appraisal of masculine/feminine characters 


Resources Used: 


Average Cost Per 


1. calculators - 1 per person 


Person Served 


2. inventory for each person 


$ 




Contact Person 




Name: Ms, Laine Horton 




Title: Sex equity Consultant 




Agency/Org.: Region X ESC 




Address: 400 E. Spring Valley 




City,State,Zip: Richardson, TX 75083 




Telephone: 214-231-6401 




• please indicate appropriate 




title (Dr., Mr., Ms., etc.) 



Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Right Job! Wrong Sex? 



Targeted Audience: (please check) Faculty _JL_ Students in Nontraditional 

Program Potential Tech/Voc Students 

Counselors Other: 



Description: Two part workshop targeted for students entering or considering 
nontraditional fields for their gender. Paul Duffy, a support center counselor also at 
Austin Community College, and I created these workshops to be given in two parts at 
our two respective campuses. The first part was at the beginning of the semester to 
mtroduce students to the possibilities and dealing with the pitfalls of nontraditional 
careers The second part held at the end of the semester was in targeting your iob 
source for nontraditional fields. * * y J 
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Resources Used: 

1. handouts 

2. videos 

3. labor market information 

4. gender equity information 



Average Cost Per 
Person Served 



Contact Person 

Name: Ms. Linda Caplin 
Title: Equity Counselor 
Agency/Org.: Austin Community College 
Address: Northridge Campus 
City,State,Zip: Austin, TX 78758-3190 
Telephone: 512-832^727 

• please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Rap Contest 



Targeted Audience: (please check) Faculty Students in No"n!rIdiu^aT 

Program Potential Tech/Voc Students 



Counselors Other: 



^ — WJ , » UY1 ^, pciacvciance, ere. Award 1st, 2nd, 3rd plac 

prizes and have winning rap professionally recorded and used in promotions. 




Resources Used: 



Average Cost Per 
Person Served 



1. businesses donate prizes 

2. radio stations donate recordings 

3. state library or resource center loans 



$ 



materials for students to use 



Contact Person 



Name: Ms. Elizabeth A. Dayton 
Title: Building Fairness Consultant 
Agency/Org.: Illinois State Board of 
Education 

Address: 500 Wilshire 
City,State,Zip: Belleville, IL 62223 
Telephone: 618-397-8930 



• please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Vo/Tech Rap Contest (Country/Western for 
Weatherford) 



Targeted Audience: (please check) Faculty X Students in Nontraditional 

Program X Potential Tech/Voc Students 
Counselors Other: 



Description: Students write and record rap song (individuals). J 
Content of song could include sex fair language; nontraditional career fields; 
support or lack of support of parents, peers, instructors, counselors; famous people 
J in nontraditional careers; how the student will meet her/his goals. Awards are 
given for the 1st, 2nd, and 3rd place winners. Professional recording of winning 
songs. Use to promote vo/tech program and/or sex fair programs in the school 
district. 


Resources Used: 

1. Faculty and staff - counselor 

2. Students' family members 

3. Class handouts and notes on 
vo/tech 

4. Speakers in class-notes 

5. Career center info, 

6. Local businesses for prizes 

7. Local radio stations to record 
winning songs professionally for 
marketing/recruiting purposes. 


Average Cost Per 
Person Served 

$ cost of cassette tape 


Contact Person 

Name: Ms, Barbara Schrank 
Title: Special Populations Coordinator 
Agency/Org.: Weatherford College 
Address: 308 E. Park Ave, 
City,State,Zip: Weatherford, TX 76086 
Telephone: 817-594-5471 Ext. 245 

* please indicate appropriate 
title (Dr., Mr., Ms., etc) 
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AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/Activity/Workshop: Awareness of Sexual Harassment Behavior 



Targeted Audience: (please check) Faculty Students in Nontraditional 

Program Potential Tech/Voc Students 

Counselors Other: AH 



Description: 




1. Review sexual harassment, laws, and rights. 1 


2. How you can deal with it in terms of documenting, being assertive. 

3. Role play cases. Act out, solve, and analyze. 


H Resources Used: 

I 1. Overhead, handouts 


Average Cost Per 
Person Served 

$ 

— 




Contact Person 




Name: Ms. Kim Dean 
Title: Vocational Equities Specialist 
Agency/Org.: Region XTV 
Address: 1850 Hwy 351 
City,State,Zip: Abilene,~Texas 79601 
Telephone: 915-675-8646 




* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/Activity/Workshop: Math and Career 



Targeted Audience: (please check) Faculty _JC_ Stude nts in Nontraditional 



Program _JL_ Potential Tech/Voc Students 
Counselors Other: 



Description: Have students generte names of careers that require absolutely no 

math: e.g. - dancer, chef, athelete, oil field worker, interior decorator 
Bring in a professional from that career who can explain how they do 
use math. J 

Dancer - time signatures, counting beats, choreographing steps 
synchopated rythym, etc. F 

Chef - measuring, doubling recipes, estimating amounts for banquets 
charging money per serving, etc. 



Resources Used: 

1. Community Speakers 



Average Cost Per 
Person Served 



Contact Person 

Name: Liz Robinette 
Title: 

Agency/Org.: Midland College 
Address: 

City,State,Zip: Midland, Texas* 
Telephone: 

* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/Activity/Workshop: 

Targeted Audience: (please check) Faculty _x_ Students in Ncntraditional 

Program Potential Tech/Voc Students 

Counselors 

OthenAdults in Nontradi tional Prog rams 



9 



J Description: Discuss role of "looks" in how females are valued. Have women not 
wear makeup one week, then discuss how they felt and how they 
were responded to by other women and by men. Discuss how 
appearance has impaired self-esteem and the difference in how men 
are valued. 


Follow up - Explore women's magazines for underlying m^wj,,, I 


Resources Used: 


Average Cost Per J 
Person Served f 

$ 






Contact Person 




Name: Ms. C. Osborn, M.Ed. 

Title: Special Populations Coordinator 

Agency/Org.: Western Texas College 

Address: 

City,State,Zip: 

Telephone: 




• please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Self Awareness of Gender Bias 



Targeted Audience: (please check) Faculty Students in Nontraditional 

Program _X_ Potential Tech/Voc Students 
Counselors Other: English romp Q asSfiS 



Description: Use nontraditional pictures - i.e. women welders, men nurses female 

"r g ssr - workers - post pictoes ° f nontra " ■>« 

Objective - make people aware of their own gender bias. 

Activity - write a 4 to 5 pages biography and explanation of life situation which 
resulted in job, then compare to real life story. 



Resources Used: 



Average Cost Per 
Person Served 



Contact Person 

Name: Donna Kachlic/Kathy Guerrero 
Title: Outreach Counselors 
Agency/Org.: TJC/Trinity Valley 
Address: P.O. Box 90201 
City,State,Zip: Tyler, Texas 75711 
Telephone: 903-510-2395 

• please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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Figure 1 



AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATION/ L EDUCATION 



Name of Program/ Activity/Workshop: "It's Your Choice" 
(high school assembly and career fair) 



Targeted Audience: (please check) Faculty Students inTf ontraditional 

Program _J£_ Potential Tech/Voc Students 
Counselors Other: 



Description: Panel discussion in a high school setting for awareness of \ 
nontraditional career opportunities. 

1) Give each guest an opportunity to speak about what they do, obstacles they 
overcome, how they chose this field, what challenges they still face, and allow 
and opportunity for questions. 

2) Have representatives from colleges and high school teachers set up booths I 
with information. Get graduates from that high school to speak. 


Resources Used: 

1) Invite representatives from various 
careers in nontraditional roles, 
(male - nurses, elementary 
teacher) 

(female - construction, technical 
trade) 

2) Literature, handouts, pamphlets. 
I 3) Graduates from the high school 

4) Provide lunch for the guests 


Average Cost Per 
Person Served 

$ 


Contact Person 

Name: Ms. Susan Martindale 
Title: Student Services Specialist 
Agency/Org.: McLennan Community 
College 

Address: 1400 College Dr. 
City,State,Zip: Waco, Texas 76708 
Telephone: 817-750-3705 

* pleaso indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/Activity/Workshop: BAFA BAFA 



iargetea Audience: (please check) Faculty _>L_ Students in Nontraditional 

Pr °gram Potential Tech/Voc Students 

Counselors Other: All 



Description: Simulation of different cultures 


Can provide ordering info: 




Simile II 

P.O. Box 910 

Del Mar, CA 92014 




Resources Used: 


Average Cost Per 
Person Served 

$ 80,00 | 




Contact Person 9 




Name: Ms. Laine Horton i 
Title: Sex equity Consultant 1 
Agency/Org.: Region X ESC 
Address: 400 E. Spring Valley 
City,State,Zip: Richardson, TX 75083 
Telephone: 214-231-6401 




* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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APPENDIX C 
GROUP DEVELOPED ACTIVITIES 
1993 WORKSHOPS 
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Figure 1 



AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



wlen ^^/^^/Worbhop: "Career Choices Today - What do I Want to be 



Grow Up 
Targeted Audience: (please check) 



Faculty _X_ Students in Nontraditional 



Program _X_ Potential Tech/Voc Students' 
Counselors Other: 6th. 7th. anri frfr 



^Z™ P Commx l m *y Awareness expanding the awareness of 6th, 7th, and 8th 
graders. This exercise helps students identify the nontraditional reasons why young 
women and men have chosen their careers and what factors influenced them 
Interview a group of people (40-50) about their career choices and ask if they would 
change it if given the chance. y 

I 


Resources Used: 




1. Pen and pencil 




2. Two class periods 

3. Orientation classes 


Average Cost Per 
Person Served 


4. Advisory committee made up of 
| community agencies 


$ 9.00 


1 5. Financial Support 


Contact Person I 


6. Free treats 


Name: Group Plan 1 
Title: j 
Agency/Org.: 
Address: 

City,State,Zip: Tyler, Texas 
Telephone: 

* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 






Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Career Awareness 



Targeted Audience: (please check) 



Faculty Students in Nontraditional 

Pr °gram Potential Tech/Voc Students 

Counselors Other: All 



Description: Provide role playing activities to assist students in defending their 1 
career choices Skits/play for the RTV Department to produce would be a good 

! 


Resources Used: 




1. Imagination of participants 


Average Cost Per | 
Person Served 

$ 




Contact Person 




Name: Group Plan 
Title: 

Agency/Org.: 
Address: 

City,State,Zip: Tyler, Texas 
Telephone: 




* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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Figure 1 

AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Sex Equity in the Community 



Targeted Audience: (please check) Faculty Students in Nontraditional 



Program X Potential Tech/Voc Students 
Counselors Other: 



Description: Choose an equal number of "traditional" mall jobs and "traditional" 

female jobs. Students will have prepared questions about the number 
of men and the number of women on the job - Job hiring criteria, 
etc. They will take this information and prepare a report on whether 
sex equity is practiced in the community. Examples: Salaries, 
number of men, number of women, and job description for each 
gender. 



Resources Used: 

1. Chamber of Community 
Commerce video camera/Tape 

2. Survey Questions 



Average Cost Per 
Person Served 



Contact Person 

Name: Ms. Paige Culwell, Roger Goertz, 
Amanda Dorton, and Genelle 
Felio 

Title: 

Agency/Org.: 
Address: 
City,State,Zip: 
Telephone: 

• please indicate appropriate 
title (Dr., Mr., Ms., etc.) 



9 

ERIC 



vie 



Figure 1 



AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: Math and Career 



Targeted Audience: (please check) Faculty _ Students in Nontraditional 

Program Potential Tech/Voc Students 

Counselors 



Description: Skit - have students interview for: 



1. Supervisor of street repair 
„ 2. Child Care Director 

3. City Accountant 

4. Supervisor of schools 

(Interview questions will be those generally asked.) 

Members will evaluate applicants and let them write down why they would hire one 
person over another. It time allows, have a person in a nontraditional career give a 
brief testimony. This skit could be taped and played to an organization. 



Resources Used: 

1. Evaluation Forms 

2. VCR Player 



Average Cost Per 
Person Served 



$ cost of tape if i is< »ri 



Contact Person 

Name: Caroiyn Osburn, Linda Lips, Jane 
Babe, Claudine Osburn 

Title: 

Agency/Org.: 
Address: 
City,State,Zip: 
Telephone: 



* please indicate appropriate 
title (Dr., Mr., Ms., etc.) 
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AN EFFECTIVE PRACTICE FOR ACHIEVING EQUITY 
IN TECHNICAL/VOCATIONAL EDUCATION 



Name of Program/ Activity/Workshop: M A Braver, Newer World" 



Targeted Audience: (please check) Faculty Students in Nontraditional 



Program Potential Tech/Voc Students 



OthenAdultS in Nnntradj tional Prog rams 



Counselors 



Description: Divide the class in half. Have half of the students prepare a gift list 
for men and the other, gift list for women. List the items on the chalkboard Are 
perfume and beauty items emphasized for women? Are sports items mentioned for 
men? Are other stereotypes perpetuated? Discuss obvious stereotypes. View 
videos. Look through magazines to discuss media stereotypes. Follow up - Ask 
students to brainstorm, then develop their strategies for eliminating sex role 
stereotyping. Optimal activity - Ask students to discuss and report on how 
stereotyping hurts our world. The report may be a tradidonal verbal report, or 
another creative activity such as a song, rap, skit, poster, or other illustration^ 
choices. Objective - Bring awareness and gender bias and stereotyping and impacts 

Of Drmt and elfPtrnmV m»Ai* 6 K 



1 Resources Used: 


■ 

Average Cost Per 


1. "Still Killing Us Softly,"- Film/video 


Person Served 


2. otale Roles-Tight Buns Video 


$ 


3. Current and older magazines 






Contact Person 




Name: Ms. Carolyn North, Ms. Sandy 




Carter, Mr. Ricardo Saldana, Ms. 




Margie Titus 




Title: 




Agency/Org.: 




Address: 




City,State,Zip: 




Telephone: 




• please indicate appropriate 




title (Dr., Mr., Ms., etc.) 



APPENDIX D 

EXAMPLES OF STRATEGIES FIELD TESTED BY 
PANEL OF EXPERTS IN 



JUNE 1988 MANUAL 



Note: We believe that these are still usable activities and many educators today do not 
have copies of them. Therefore, we added as an additional appendix in this 1993 version 
of the manual. 
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NONTRADITIONAL WOMEN'S PERCEPTION OP HOW MORE WOMEN 
CAN BE RECRUITED INTO NONTRADITIONAL PROGRAMS 



More Career Information 
Recruitment Programs 
More Female Role Models 
Advertii ng 
More Counseling 

Need to Increase Women's Self-Esteem 

Must Be a Self -Decis ion 

Career Exploration Programs 

Support Groups 

Attitudes Must Be Changed 

Networking 

Seminars 

Message: Courses MaKe Women Independent 



source: HoUenbacIc K t . -Developing an Equity H^dboo* for 
Community College Personnel", Pinal Report. Pueblo 
Community College. Pueblo. Colorado. June. 198? 
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TRADITIONAL WOMEN ■ S PERCEPTIONS OP HOW MORI 
WOMEN CAN BE RECRUITED INTO NONTRAD I T I ONAL 

PROGRAMS 



Career/ Information 
Advertising 

Change in Society's Attitudes 
Change in Employer's Attitudes 
Information About Better Pay 

More Support for Women in Nontradi tional Classes 

Change in Co-WorKers 1 Attitudes 

More Direction/Help When Enrolling 

Role Models for Young People 

If They Were in Classes in Groups 

Recruit Female Teachers 



Hollenbac*. K. l. "Developing an Equity Handbook for 
Community College Personnel- . Final Report. Pueblo 
Community College. Pueblo. Colorado. June. 1985. 



GOAL SETTING 
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~r~V,GS TO THINK ABOUT 



Are my goals consistent with my oersonal cha-ae-ar" 

and opportunities? * -na-ac.eriscics, aoiiicias, 

What is che relationship betveen my immediate zoa's anH ,„ ^ 



:ngs ro plan in writing 

Long-carm goals: 
1. 



3. 



Immediate goals-things I want to do starting right now: 
1. 

2. 

3. 

llT^fc^ M 13 ™ A « IraC 1 D0 TOMORROW 



WHAT CAN I REALISTICALLY HAVE ACCOMPLISHED BY ONE WEEK FROM TODAY? 



WHAT, SPECIFICALLY, CAN I DO WITHIN ONE MONTH TO IMPLEMENT OR REACH MY GOALS? 
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3 ASIC STEPS FOR PLANNING YOUR FUTURE 



FIRST, you need co have some goals "if you don't 
know where you're going, you will probably* wind up 
somewhere else." 

SECOND , selecting your goals is a matter of choosing 
which direction you want to go, not choosing specific 
places at which you want to end up. Life is in the 
running, not in the arriving, 

THIRD , the possible directions that you can take will 
depend almost entirely on the number of assets you 
have going for you. Consequently, to expand your 
choices you should be continually cultivating your 
assets. You will have to take the initiative. As the 
fellow said, "People who want milk should not seat 
themselves on a stool in the middle cf a field in 
hopes that the cow will back up to them." ' 

FOURTH , with few exceptions your achievements will be 
won gradually, not overnight, and you should proceed 
accordingly. The Persians had a proverb: "Do little 
things not; so shall big things come to thee by and 
by asking to be done." 

FIFTH , more than any other factor, your job — or more 
generally, your career — is going to determine how you 
live. Thus, give it a great deal of attention and 
thought. Those in this world who do not work, either by 
choice or by circumstance, do not amount to much. Usually, 
they don f t even life themselves . 

SIXTH , basic to everything is health. Take care of 
your body; it is your instrument of life. With health, 
you have a chance; without it, nothing. 

FINALLY , have fun. Don't take yourself too seriously. 
One of your first goals should be to develop a healthy 
perspective. Laugh a lot. 

BE GLAD OF LIFE BECAUSE IT GIVES YOU THE CHANCE TO LOVE 
AND TO WORK AND TO PLAY AND TO LOOK AT THE STARS. 

Henry van Dyke 

Taken from If you don't know where vou're going; ; you'll 
probably end up somewhere else by David Campbell, Ph.D. 
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THE MATURE WOMAN'S SUMIAL KIT FOK ACAPEME 



Vivian Zogexs UcCoy 



Thz fixMt timz I came, back to collzgz as an adult was to gain czAtification 
to teach. The faculty advisex I mzt said I would need thixty houxs oi addition- 
al ccuxsz woxk in zducation and a full semzstzx of pnacticz teaching. He also 
said I couldn't pAactU.cz teach in town unlzn I bxokz a Izg ok became pxzgnant. 



So I wznt home. 



The nzxt yeax I dnzw anothzA advisex. Hz said I could be cextifizd with 
only tun couxszs and pnacticz tzach in town even if unpxzgnant and with Izqs in- 
tact. That yeax I znxollzd and gainzd cextification. 

Fivz yzjvu ago J had to pondzx tht decision: was count zling to be mu ca- 
xzzx? It meant scxapping one mcutex's degree and beginning fAom scxatch on thz 
mast ex's dzgxzz in counseling. I zntzxtd pAo ftstional counszling as a coux&z- 
izz. Evexy day that I woxk undexscoxzs tht importance oi that decision-making 
pnuczss. It was woxth all thz timz, znagy t stxugglz and monzy to be suxt. 

All told, I've been back on campu* aftzx leaving compos wUh thz B.A. in 
thz. 1 9404 6ix timz*. Somt xztuxn* wtxt quctz mindlzss—in thosz day* thz wifz 
shifted jobs and fields in tndlzss pxoce**ion to accomodate *ingulaxty unbscobzn 
caxzex goats of husband* . The last fivt yeaxs of studtnting I want to shaxz 
with you bzcausz thty wext thz goldtn yeaxs with focus leading to stimulating 
and Kzwaxding woik with pejoplz. FAom that zxpexizncz I have dtvistd what I 
cAudeJbj call a bakex's dozzn checklist fox suxvival in academe. 



1 • A*k youxsetf: Wh£ axz uou qoin^ back t You oaz tht but judgt of what is a 
valid answtA fox you. Is it to gam new skills and knowlzdgz neaejssaxy to do 
czxtain woaJl? 1* it a way to gxow ptxsonally, to *txetch youA mini, to be in 
touch with a diHtAZnt world fxom tht ont that is not now totally satisfying? 
Maybt othex answex* than tht \ttuxn to collzgt ate in oxdtx. Colltgt is no pana 
cza. Jt way wastt timt bztttx sptnt confronting othex Aealitie* . 

2. How will youx coming back a^ect you? Voux family? Othzn pexson* who ate 

youx significant othex*? Me you stxong enough to stzp out without theix appxov 
at? With theix bltuing how you can fly! How much bzttzA foK youx maxxiagt, 
youx kid*' xelianct if you can putt it off. Also think about tht alternative* 
to not coming back. 

3. Vou*AZ no Suptx-coed! Financial aid, built-in study, libnaxy timt, and dz- 
compxe**ion timt may be needed. OAganizt; set Kzasonahlt pxioxitiz* and managt- 
ablt goats. If ntct**axy buy tht kttp and timt you wilt need to succtzd. Re- 
membex, tht fixst xutt and tht last is human suxvival. 

4. If tht signal* flash GO, get tht vtxy bt*t academic and occupational coun- 
seling availablt. Much of tKu mUt be fxtt. Find out wkext it's at. Spend 
tht timt it take* to sit down #ctt a couns etox to discuss youx plan*, youx am- 
bition*, youx abilities and d*a*badu. Seaxch out tht depaxtmtnt chainman who 
wilt map out stAattgy foK a dtaAtt. T\u to sizt up tht human ctimatz in tht 
dzpaxtmznt a* it Ktlatts to wttcomuig tht oldex student. This may take a seme* - 
tex ox a uzax but how invaluable! 



Know thz snoKtcut* to Wining cxzdit. Thz GznZAal Educational Vzvzlopmznt 
Tuts (6.E.P.) can fae youK load to quick high school completion and K^dinus i 
to zntZK college. Tht Collzgz Izvtl Examination ?Kog*am (CLE?) can tnablt u cu\ 
to zaKn zollzgt CKtdits through a battzxy o{ gznvml zxams ok zxams in spzciUc 
counts. Tht CLE? ha* znablzd somz studznt* to quiz out oi a* many a* two uzoa* 
o{ collzgz woKk at somz institution*. Know about indzpzndznt study In Kansas 
CKZdit* obtainzd by Indzpzndznt Study through thz division o{ ConZ^ulno *duca-' 
tion oi thz Uwzuity oi Kansas apply to alt six statu collzaz* and uwvuijU** 
opZAotuig undzK thz Kansas Kzgznts. EvtAy onz oi thz statz coUzqzs in Kansas 
allows a studznt to win at Izast onz uvlk oi CKzdit through a combination oT 
thz*z means ok by CLE? and indzpzndznt study alonz. Know that how uou ozaIoL 
on thz ACT achievement tzst Kzquoizd ioK collzgz zntKancz may givz uou advanced 
placzmznt <n subjects tdiz English and math. 

don't woKKy about thz n StiH" compeUtXon oi you* junioK*. That i* a muth 
To bza^n with, yowi own standard* oi pzKioKmancz onz highzK than thosz It most 
studznt* who ojiz zighteen to twenty -tvo uzoks old! Thz pe/itfOAmnce Kzcond* ot 
adult* KzXiiArung to collzgz a£tZA an abszncz oi some yzaAS show zupvUoi woKk 
acJu.zvtonznt. In addditlon, thz old myth that I£ tzcline* with agz has bzzn dis- 
counted. Recent longitudinal stucUe* show that an incKzast in I£ Itvzl* is pos- 
siblz wzll into latt middlz agz a* long a* thz adult is opzAating In an intzl- 
Izctually stimulating znviKOnmznt. fven thz zoKlieK KtszoKch was misKzad; it 
showzd a dzaizast in speed not powtK. 

Takz advantage oi tht social sucpcit and invaluable hzlp iKom othzK stu- 
dents-- z.v en thosz young znough to bt youK childKzn. Collzgz yzoK* onz mzant to fae 
humanizing yzaAS, onz* iaciJLLtaJUnq zjnotional and social a* wzll a* cognitive 
gKOwth. Allow ioK gzt-togzXhvu ovtA co^ee, humn Kzlation* g/ioups . Study 
taqzthzA, znjoy thz IzaKnin^ zxcexitnct taqehtzK . 

Constantly Kea**e*s tht situation. Knt you capable o{ cajuiying moKt couasz*' 
Me you oveKloaded? Uaybt sitttK tune ioK study at tht UbnoKy ok decompKz*sion 
time between homt and campus is needed. Vou may nzzd to coot it some szmtslZK* 
entiKzly ii you Kzad tht situation this way. 

?Koizs*oK* can fae good iKiznd*. SiOKch out thziK hzlp whzn ntedzd. Walk a 
dzlicatt balance between tht ovt*ly talkative zldtK passing zntZAnal judgmznt and 
tht thoughtiul and timely contxJMLDK to cla*s discussion. Lzt youK pnoiz*S0K* 
gtt to know you a* a ptKSon a* *xtt a* a namt. Szli-inteKZSt i* at stake hzKt: 
youK pKoiz**oK 1 s KtitKtnczs may *omz day pKovt hzlp\ul whzn you plan to zntZK 
g naduat t study ok tht job mouU. CtKtainly tunt in to tht studznt gKaptvint in 
gaining a "Ktading" oi youK <n*t*uctoK* . In -die iinal analysis, howtvtK, tKust 
uouk personal judgmznt oi tht ptuon'* mtnit. 

Fok thost oi you who aspiKZ to M*u+cng caKttK planning whzn tht childKzn okz 
oldZK, takt advantagt oi thost itauu at homt ioK kttping touch. Ont coua*z 
a szmzstzx ovzk £ouk ytOK* cam tdd up to a complztzd dtgKtt, pKoits*lonal 
training p czKtliication, ok at At lust, pKtKtquisitzs saizly satisfied. 



2 



II. ChaZttnaz /leauUZiont. about degree deAdUnu. xe^id^ KZouMiemzntA ™nt 

<M cEZZSSS^tfce acMuUc jutUiicaUon ioK thut xeguUZiont StSftS- 
UcuiaAly ducAxnaiaXe. agcuju>t uxmui. ^ 

n. I i you. do 2 o back, do to uUh the thought that learning at any aae ii an 
excUcng new adventure. Th&xe uxiU be iu>k and wank bu^T/tcAe 'ZHl^o 
be joy and pvuonaJL gxowth. 

IS. Ez open to cWe-even ^ c/ian^cng ma/044 and changing caxeexi when tuch 

change* vie. Seated by youA iki^Ung inteAut* and broadening oppoAturUUu 
Sack ma.joK de&usM axe made ovex tune; they axe a pxoc<u6 *Lu£^£c£ 
tZMt^q and xejectaig. W^e ate o{ the campm, expedience can SaSHou 
to loxqz. new and exc^Ung dUectiom, (Jo* youn. Ufa. * 
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CURRENT BEHAVIOR PRACTICES QUESTIONNAIRE 

Ss?o1ten^re L ^ r&^rsrir ch - k «»«•.. 

eating how often you engage in the pr a ct i c e PPr ° Prai " C ° lumn ' 



CO, 



u 



and values rather chan on the ?asif ol genSer 3 ' lncerescs ' 
3. Discuss joh salaries with both n ale and female students. 

5. Discuss armed services opportunities U1 ' r „ u fcU 

students. ^P°rcuniti.es with both male and female 

6. Meet with nontraditional students on a result k • 

that m a h rar l lS e theiC Pl ° ne « ln « "^^"JSeS;."^^^ 



9 

10. 



^tS.^-ffir^ -rani hm-iSs? 

pr« a ures di on U n ale°;. 8rOUPS ^ Sp6ak « S ° n -"alization 



13 • ^^ l ^r^^^/^5^ <°* ™ of 



9 



14 

15. 

15. 
17. 
18. 

19. 

20 

21. 
22. 



Find materials which use non-sexisr 

traditional and nontradit?onal j obs . ? UUS and de P ic = bo ^h 
woLVfr^'lo^C^^ 00 the -les of men and 

• Point out when career materials sterot ype males and females 
Encourage both males and females to be leaders. 

-r^Ir^aL^^s/ 0 ^ "° ^ ^bout single parents 

STOlSSSJSS into h c e iIL b L eC o C n a c r ^ ^°™^n tha 

and familylife. classes on changing patterns ■ ? work 

in recruitment and retention 
5SS "Se°^ iC cal^j;hfe nd ho 1^f raPhiC «>« -7 
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SEX-ROLE ATTITUDE INVENTORY 



1. Women with pre-school children 
should not work outside the home. 

2. The woman should be awarded 
custody of the children when a 
couple is divorced. 

3. Divorced men should not have to 
assume support for the children. 

4. Boys are more intelligent than 
girls. 

5. If a working couple buys a house 
the husband should make the house 
payments. 

6. Women are entitled to use their 
sick leave for maternity leave. 

7. If a woman works outside the home 
she should be responsible for the ' 
housework as well. 

8. 'would vote for a woman for Presi- 
dent if she were the best candidate. 

9. Women are less responsible than 
men. 

10. it is important for a man to be 

"masculine" and a woman to be 

feminine." 

11. Men should not cry. 

12. Money spent on athletics should 
be evenly divided between boys 
and girls. 

13. Both men and women can be good 
doctors. 



Strongly 
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14. Wives should make less money at 
their jobs than their husbands. 

15. Boys should have more education 
than girls. 

16. A system should be set up which 
would enable homemakers to accu- 
mulate Social Security benefits of 
their own without relying on those 
accumulated by their spouses. 

1 7. Women should not hold jobs on the 
night shift. 

1 8. Men should not do clerical work 
because they lack the necessary 
manual dexterity. 

1 9. Women can be capable administra- 
tors. 

20. Women should concentrate on 
finding jobs in tht fields of 
nursing, teaching, clerical and 
secretarial work since they already 
possess these types of skills. 



21. 



A wife and husband should take 
turns staying home with a sick 

child. 



22. A single man is not capable of 
taking care of an infant 



Strongly 
Agree 


Agree Undecided Disagree oSjrw 
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Rwumd from Th. moh P.aon Boa*: Towm, S«f-O*o~y 



tnd Lift Options by Uggw, Romtro and Schmtling, 
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WHAT CAN I DO? 



mL to my sk1 „ s wh1ch the partjc(pants airHdy possess 

"* emP " aS,S UP °" «^or, 2in9 „f. experience su „ s . 

fflffiON There are twelve skill categories )n thu 

90nes 1n this exercise. Each 
category takes approximately 15-20 nrtnutes to complete. 

mU&l Participant handout, "Skin, Assessment." 
DIRECTIONS 

Ask participant, to search their memories for positive experiences 
and to write these thoughts down. The group members shoo,d he 
encouraged to he open and honest and not to hold hack satisfying 
moments they rememher for fear of being considered hoastfu, After 
«ch participant has Hsted several positive experiences, direct 
them to share their lists with on, another. This can he a reward, 
experience that helps to promote positive feelings among the group' 
-hers and enhance the self concept of each Individua, in the group 
* over the miction, for the participant handout, ■»„„ Assessnent „ 
and then suggest the exercises he dieted at home, with someone who 
*nows them w„, . perhaps . support(ve ^ or ^ ^ _ ^ 

; S,P "» «m*t that the exercise he completed 

in sections. 



ing 
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After all the sections of th* »snn* * 

th6 Skl1U Ass «sm e nt" have been completed 
help the participants find the patterns of 1»A< •„ . • 
. ... Patterns of individual Interests and 

skill experiences which are uniquely "them tm« * ' * 

Hue,y wem - "his exercise aids them 
to discover what skills they dossp« wmvk 

™ey po Sse ss which are transferable to job- 

-lated areas. The exercise also serves as a confidence-builder * 
~ 2 in 9 which skills one en joys as well as the skills one has^ 

Such an exercise validates an adult" • , 

«ms an adult s involvement in everyday tasks. 

VARIATION 

TMs exercise „ elective w1tb fnd(vfdusIs or ^ gpQup 

logical e« M „,o„ exercise would b, to ask the participants to 
conduct independent research that wou,d deterge the Job categories 
m which their personal skills are applicable. 

EXPECTED nilTrnur 

This exercise provides th, participant wltn a vocabulary which can be 
— " designing a resume or preparing for a job Interview. Partld- 

can be directly epp.Hd to their educational and ^oyrcent goals. 
ABOmm mvmm Resume writing and Mock Interview. 
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WHAT CAN I DO? 



SKILLS ASSESSMENT ' 

M»t ... you offer others: employer, school, volunteer a,ency. f Mlly , 
or community? 

To help you review your experiences, four scales have been provided for 
rating a number of specific skill areas. The scales are: 



How Often? 

5 means "Almost always 1 
4 means "Frequently" 
3 means "Occasionally" 
2 means "Rarely" 
1 means "Never" 



How Recently? 

5 means "Currently" or "recently" 
4 means"Within the past 5 years" 
3 means "Within the past 10 years' 
2 means "Within the past 20 years' 
1 means "More than 20 years ago" 



How Well? 

5 means "Very well" 
4 means "Well" 
3 means "Okay" 
2 means "Just fair" 
1 means "Badly" 



How Much Did You Enjoy It? 

5 means "Very much" 

4 means "Quite a bit" 

3 means "Somewhat" 

2 means "Just a little" 

1 means "Not at all" 



Read each skill and example of the situation where that skill is use d 
and In the adjacent columns write the number that best describes your 
experience, flf a statement refers to something you have never done, 
in the first column enter the "1" that means "never" and skip the 
other column entries for that statement.) 
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SKILLS ASSESSMENT 



Name of Skill 


situation example 


How 
Ofter 


How 
i Well 


How 

Recently 


How "Much 
' Enjoyed 


E. Usinq Numbers contir 


iued | 










keeping financial 
4. records, bookkeeping 


budget 

! 


5. manaqinq money 


checking account 
bank, store 










6. develODinq a budapt 


far rho f*mi]yj 










7. number memory 


<»c i cununc numoers 










rapid number 
8, maoiDulation 


doing arithmetic 

In hoa 










9. other 












F. Using Intuition 
1. showing foresight 


Hi Annind «k^v j 
y laiininy anedO 

predicting 
consequences 








-~ 


sizing up person or 
2. situation 


all details, not 
just one or two 










3. having insight 


why people act the 
way they do 










acting on gut 
4, reactions 


making decisions 
trusting sogtone 










visualizing 
5. third dintencfrm 


drawi«;j f node is 
blueprints 
memftory for faces 










6. other 
























G. Using Analytic Thinki 


ng or io$tc] 


1. researching 
information 
gathering 


finding * certain 
street in i stringe 

city 


dissecting 
2. analyzing r 


tncrwiwu 1n recipe 
naterul 










organizing 
3. classifying 


laurdry 











SKILLS ASSESSMENT 



Name of Skill 


Situation Example 


How 
Ofter 


HOW 

i Well 


LI , 

HOW 

Recently 


How Much 
Enjoyed 


G. Using Analytic Thinkina nr i^r ™ fnrTrf | 








4. problem 
5 o i v i ng 


how to get to a 
place 




separating important 
5. from unimportant 


: complaints 
cleaning attic 










6. diagnosing 


cause and effect 
problem sources 










systematizing 
7. things in order 


laying out tools or 
utensils in order 










comparing 
8. seeing similarities 


different Drands in 
the supermarket 










testing 
9. screening 


cooking, deciding 
what to wear 










reviewing 
lO.evaluatinq 


how to improve 
somethinq you've mad* 










11 -other 
























H. Using Originality or Creativity 


1. imaginative 
imaqininq 


new ways to do things 
make uo stories 


inventing 
2, creating 


processes, products 
figures, words 










designing 
3. developing 


new recipes 
new gadgets 










improving 
4- experiments 


camping wnen you've 
forgotten something 










adapting 
5. improving 


fixing something 
that doesn't work 










6. other 
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SKILLS ASSESSMENT 



Name of Skill 


Situation Example 


How 
ufter 


Hpw 
i Wei 


How 
1 Recenth 


How Much 
t Enjoyed 


I. Using Helpfulness] 

1. helping 

beinci of service 


when somponp 
in need 










sensitivity to 
2. others' feelings 


in heated disrtiQcinn 
or argument 










3. listening 












aeveloping 
4. rapport 


with stranqer 










showing warmth 
5. caring 


Wl th som^nnA uhn i c 
ill or upset 










6. understanding 


when snmponA folic 

rfll^H <j vine v lie LC 115 

how thev feel 










drawing out 
7. people 


whpn CAfnAfina i e 

reluctant to talk 










8. offering support 


SOfTl@On0 Alono farTnn 
^wiucuiic aiuiic 1 aW ) iih 

difficulty 










demonstrating 
9. empathy 


weeoina with thneo 
who weep 










representing others 1 
10. wishes accurately 


wc i i i ny wUilCfr parcnu 

what their child want 


5 








11 motivaMnn 

** '"'ww i v « v lily 


getting people to act 
or past hanq-uos 










sharing credit 
12. appreciation 


when working in 
teams 










raising others' 
13. self-esteem 


make another feel 
better, less quilty 










14. healing, curing 


physical, spiritual , 
emotional ailments 










counseling 

15. guiding 


when someone doesn't 
know what to do 










16. other 
























J. Using Artistic Abilities! 


1. composing music 




playing instrument 
2. sinqing 
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SKILLS ASSESSMENT 




1. using what others 
have develope d 
using plans, 

2. instructions 

3. attending tn details 
" classi Tying, filing 

4. recordi ng, retrieving 



working with a kit 

oicking up children 
on schedule 
embroidering a 
design 

data, materials, idea:; 
letters, informati 




How Much 
Enjoyed 



Adapted from: 



IZtt ? w P ' B * rk9l *»> California Ten Speed— ess, 1077 

Experience CUE, Washington D.C.: Netiontl Association for 
Women Deens, Adminis trator*, end Counselors, 1977 
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MYTH AND REALITY OPINIONNAIRE 



AGREE DISAGREE 

x - A woman's place is in the home. 

— 2 - Women aren't seriously attached to 

the labor force; they work only for 
extra pocket money. 

3 - Women use sick leave more than male 

workers; therefore, they cost the 
company more. 

4 - Women don't work outside the home 

as long or as regularly as men; 
therefore, their training and 
education is often wasted. 

5 - when women work outside the home, 

they deprive men of job 
opportunities . 

6 - Women should stick to "women's 

jobs" and shouldn't compete for 
"men 1 s jobs . " 

7 - Most women don't want on-the-job 

responsibility; they would prefer 
not to have promotions or job 
changes which add to their work 
load. 

8* Children of mothers who work 

outside the home are more likely to 
become juvenile delinquents. 

9 - Men don't like to work for women 

supervisors . 

10 • Median earnings of women working 

full time year-round are about 69% 
of those earned by men. 

11. White women earn more than non 

-white men. 

12. Women have higher turnover rate 

than men because they get married 
and stop working outside the home. 

. 13. A typical American family consists 

of a husband who works outside the 
home, a wife who is a homemaker, 
and two children. 

ERIC 



REALITIES OP WOMEN AND WORK 



Homemaking in itself is no lana^r a f„n t . • . , 
people. Goods and services 'f^erJy'prodSSl M^omT 
now commercially available; labor-saving devices Save 
lightened or eliminated much work amnn^ Z - 
more than half of all wo.en b e ' D n f ^ « s 2** 



"us r L„os th :„os s rf n o e o^s d :: r i'i-riSa^ii?^raiea r . h " 

A recent Public Health Service study shows lii-i-i 0 a*** 
in the absentee rate due to illness o ^ " 1 ^davIT* 
year for women compared with 5 2 for- m «« * £ 5 y a 
difference could bS attributed ' to^nel ac^ thaTif i^f* 11 
wor,an who usually stays home with children who \H ill 

children 1119 ^^ 61 ° f Women leaVe Work for carriage and 
cnnoren. But even among those who do leav P * nJ, 

S t ™i When . thSi . r Child " n are in school? 3 !^ wSTLeak 

SpSiSTS 'a? 6 aVera9e W ° man W ° rker haS a work-life 
expectancy of 26 years as compared with 37 vear«? f nr 

t^ r ilbcr% le WOrker ' The Sin " le woman averSS^S yea^ in 

differences for * m J tUd , ieS ° n lab ° r turnover indicat^ t^t net 
airrerences for men and women are generally small in 

manufacturing industries the 1986 rates of Reparation per 100 
employees were 4.4 for men and 5.2 for women/ £he more 
education a woman has, the more likely she is to"" 

IhUi*n^ rate ' i ^ 1983 there Were 15 « 8 milli ° n married women 

V reSent) ln the labor force ' the number of 
s?avedTl men / aS 4 *? million « " all the married women 
stayed home and unemployed men were placed in their iobs 
there would be 1.2 million unfilled jobs. Moreover^ ^most 

oS v° y f? en d ° 5 0t haVS the ^cation or the skfil tl 
qualify for many of the jobs held by women, such as 
secretaries, teachers and nurses.* 

5 e ? u i rements ' with extremely rare exceptions, are 
S ?:Si?f SSX *- Tradition rather than job content has led 
to labeling certain jobs as "women's" and others as "men's" 
in measuring 22 inherent aptitudes and knowledge areas, a ' 
research laboratory found that there is no sex difference in 
14, women excel in 6, and men excel in 2.* Q1 "erence m 



o r r» 



1 1 •? 



7. It is very difficult for women to obtain positions of 
responsibility. But when ,iven these opportunities °* . 

^ona^ri^Tre^ 

8. Studies show that many factors must be considered wh*n 
seeking the causes of juvenile delinquency ShlJhiJ 

mother is employed outside the home does not appear t 'hf * 
determining factor. These studies indicate that 11 t« 5! * 
quality of a mother's car* rather than %„» %. at xt ls the 
such care which is of major significance Hat consumed in 
in being a "good" mother is whether' hlr kmJlE t - main factor 
derived from working inside the^m/or ES^^ the 

9 - TrLTfoTi SL^fs rss wne-rTa^easTth 1 ^ 

-fourths of both the male and Sale Ves pendant s " 
executives) hade worked with women managers? ?hlir Valuation 
of women in maragement was favorable. On the otner hand 
study showed a traditional/cultural bias among Sose wSo' 
in^ich^rSf^nl t0 aSmana ^ s ' lAnoSer Survey 

unsatisfactory; 50% rated them as adequate? 42% rated th»m * 
^^iTpSELE^™' - " "ted^Jem^fbe^r 35 

10 * L h lira ra mIn W e°ar a Ss: 0 :vL r 3^1^^^^ ^ 
Fully employed women high^SoSr^SStS'cwiffaTSm- 
had loss income on the average than fully employed men who 

of cSneqe^l?o e had 1 ? mentary SCh ° 01 ' W °* en SitTfoS^S?. 
education?* lnC ° me than men with an 8th 9rade 

11. The median annual wages (based on 1986 statistics) 

pa^^rkers? 11 ^ re *" dle " o£ race, art'the lowest 

White Males $23,010 

Minority Males $16,387 

White Females $14,677 

Minority Females $12,819 

12 * we^rmore S re?^L haV %H f ° U ? d th&t tu ™°^r "d absenteeism 

were more related to the level of job rather than sex There 

or theierof U e* P Ioyee"s a ? e U " """^ **" 
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According to Bureau of Labor Statistic* « (m „ 
half of the 61.4 million huabfnS^iJ * f^l^ln^lseT* 
multi-earner" families "Th* r* rt n™«- * J in 1986 were 



* U.S. Department of Labor, Bureau of Labor Statistics, 1907 

* Women's Bureau, U.S. Department of Labor, 1986 
U.S. Department of Labor, 198 5 
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Self Assessment Exercise I 

ATTITUDES TOWARD WORK 



GOAL To examine and identify the atcitudes of participants toward work. 

' i 

DURATION 20-30 minutes. 

MATERIALS Participant handout, "Attitudes Toward Work." 
■ DIRECTIONS 

Initiate a discussion of the meaning of the word, "work." Ask hew many think 
of work in terms of a paid job. Ask for other definitions of "work." The 
reality for many people may be that their important life work involves 
family, community action, leisure time activities, etc., but does not 
provide a financial Income. For the majority of people, their job 1s merely 
what they do to support themselves and others. 

Ask the participants to fill out the "Attitudes Toward Work" handout. This 
can be done individually or In pairs with participants interviewing each 
other. Allow about five minutes for completion. 

Then ask for feed-back of the participants' responses to the questions. 
Encourage discussion about life priorities by asking the following questions: 

Is it necessary to always find a job that satisfies those priorities? 

What trade-offs are there for satisfying those needs outside the work 
structure? 

If you were asked these questions five years ago, would you have responded 
differently? 



o 



EXPECTED OUTCOME 

This exercise offers participants the opportunity to assess realistically 
how they feel about work and leisure time. There wilT.be diverse responses 
to the questions because people differ in their approaches and attitudes 
toward work. What is important for each person is an understanding of 
one's own value system so that decisions one makes can be "customized" 
to the individual need. The attitudes held today may not be the same as 
those held in the past or those accepted in the future. Our priorities 
shift throughout life. This exercise should be related to job goals that 

participants are considering, i.e. the kinds of rewards one seeks 
f - life are not always what, many jobs can offer. 



9 

ERIC 



us 



Self Assessment Exercise 

ATTITUDES TOWARD WORK 

1. How do you feel about the whole idea of work? Check the area 
on the following scale which most closely represents your 
feelings . 



4 5 6 7 8 9 TO U 12 

2. How important will your work be compared to your present or 
future family concerns? Place yourself on the scale below. 



1 2 3 1 5 6 7 8 9 TO Tl 12— 

3. When you go to work, will your primary objective be intrinsic 
(i.e. self-fulfillment, use of abilities, personal 
satisfaction, etc.) or will you be seeking extrinsic 
objectives (i.e. external rewards such as money, security, 
power, recognition)? 
Intrinsic 

Extrinsic 

1 2 1 * 5 6 7 8 9 10 Tl 12~ 



Would you work if you didn't have to ? ( ) Yes ( ) No 

Explain 



1 1 Q 
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Self Assessment Exercise 

ATTITUDES TOWARD WORK 

5. Do you expect to be fulfilled by y OUr career? ( ) Yes ( ) No 
Explain 



6. Do you make a distinction between work and leisure? 
Explain 



7. Were you to decide not to work (that is, if you had the 
choice to make and did not have to work for a living) how 
would you spend your time? 
Explain 



8. What are your chief life priorities outside of work? 



a . 
b. 
c . 
d. 
e. 
f . 



From: The ^venturers: Excu rsions in Life and Career Planning 
Janet Hagberg and Richard Leider, 1978. 
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SECTION I - LANGUAGE 

Step I: Overview 



an 



language is a means of expressing thought. Because lancruaa* 
Plays a F red- nunant role in thinking, language can b 9 * 
controll.ig, even distorting, influence on though? As ^h, 
lEFH* t dpir ^ as P° int « d out, "The fact oftSe matted " 
Sfla^gua^e-^ of £.%£T •J^.V^r 1 "*» 
experienced ry largely „ vTd^ecausTtnf language' haSS^ 
our community predispose certain choices of inte?pretaJion 

In the Englitn language, "man" has come to have two 
adult man or a human being. Reaardless of ChT^k meanin 5 s 
suggested, the effect of using "man^ L^ exa^n^T 111 ? U 
exclude or overlook women. The use f 1 S 'i^ bSen t0 
then, has a similar effect, even'hoSgVti^ ^tent^f "thT"' 
reference might be to allude to both females and ma!es 

Occupational titles, objects, activities and interests ar* of^on 
assigned on a male gender basis through language? for example 
the combined use of female and male primary references? P ' 

or oral ^ termin °l°9y °* communication, whether written 

or oral, has not permitted an equal treatment of the sexes. 

oT^nbLs^ fan^e! samples regarding the use 

Step II: Guides 



GUIDE : Choose an appropriate universal or neutral term rather 



than a sex-linked term such as 



man' 



AVOID THIS 



"Appointments are made only on 
a temporary basis grumbled 
the workers* The men planned 
to take their complaint to 
union officials later next 
week. 



OSE THIS INSTEAD 



The workers planned to take 
their complaint to union 
officials later next week. 



Archeologist have studied 
the paintings of cavemen 
for years. 

The company spokesman 
attributed slow production 
to illness and the city's 
transportation strike. 



Archeologist have studied the 
paintings of cave dwellers 
for years. 

The company spokesperson 
attributed slow production to 
illness and the city's 
transportation strike. 



GUIDE: Vary the use and placement of male and 

references and allusions. AvoTd the^r ^ItEr"" 1 '' 
placement or use the plural form. consistent 



AVOID THIS 



Intermediate level laboratory 
positions are held by both 
males and females. Working 
is one way for young men 
and women to explore the 
the health field with- 
out spending yea; • in 
graduate school. Men and 
women with experience in 
any of the life sciences can 
qualify for a laboratory 
position . 

A student interested in 
engineering and science 
technology should plan 
to take i -jstsecondary courses. 
He or she should consult the 
catalogue references in the 
library for further 
information. 



USE THIS INSTEAD 



Intermediate level laboratory 
positions are held by females 
and males. Working is one way 
tor bouh young men and women 
to explore the health field 
Students with experience ' ' 
any of the life sciences 
qualify for a laboratory 
positions . 



in 
can 



Students interested in., 
they should consult the 
catalogue references. 



GUIDE: 



Use neutral words that reflect no gender reference with 
jobs, objects, roles, activities and inJerJs?" * 



AVOID THIS 



USE THIS INSTEAD 



The film featured Dr. Anna 
Smythe, one of the well- 
known female doctors whose 
studies of blood plasma 
significantly contributed 
to man's understanding of 
microbiology in the 
nineteenth century. 

Amidst rave reviews, the 
sculptress opened her show 
m New York. 



The film featured Dr. Anna 
Smythe, c le of the well-known 
doctors whose studies of blood 
plasma significantly 
contributed to the (our) 
understanding of microbiology 
in the nineteenth century. 



Amidst rave reviews, the 
•culptor opened her show in 
New York. 



r\ —t q 



After several hours of work, 
the engine was finally 
repaired. "She runs like 
a top/ 1 they shouted over 
the noise. 



Marketing analysts are 
trained to interview a 
subject in her home and 
research the products her 
family uses. 

A teacher can encourage her 
students to pursue careers 
in education by sharing 
some of her personal 
experiences . 



After several hours of work, 
tfte engine was finally 
repaired. "it runs like a 
a top," they shouted over 
the noise. 

Marketing analysts are trained 
to interview subjects in their 
homes and research the 
products the family uses 



A teacher can encourage 
students to pursue careers in 
education by sharing some 
personal experiences. 



GUIDE: in s °?LYof 5iE2 l h f ° rm °K r " ^ r °E>""e ns"r a l t 
instead or using she or he. 

AV ° ID THIS USE THIS INSTEAD 



The new course for advanced 
interior design will begin 
in the fall semester. The 
course is also open to men. 



Home economics majors study 
science and the liberal arts. 
Courses in home management 
family relations and 
nutrition, are required 
for women entering this 
field. What skills does a 
housewife have that a home 
economics major would 
study? 

The salary of a copywriter 
is dependent upon his or her 
years of experience. 

If he or she is interested 
in a career in sales, he 
or she should contact the 
sales vice president next 
week for an interview. 



The new course for advanced 
interior design will begin in 
the fall semester. The course 
is open to all interested 
students. 

Home economics majors study 
science and the liberal arts. 
Courses in home management, 
family relations and nutrition 
are required for anyone 
interested in entering this 
field, what skills must a 
parent have that a home 
economics major would study? 



The salary of a copywriter is 
:s dependent upon the years of 
experience. 

If you are interested 



GUIDE: Avoid cliches, innuendoes, modifiers adW- 

statements based on stereotypes "he Hi 2 If^ 
references is unacceptable I? ail times h 



AVOID THIS 



"Aw, take it like a man," he 
grumbled as I rubbed my 
hand in pain. 

Being a crane operator is 
a man-sized job. 

She looked as cute as a 
button for her job 
interview. 

I told her to stop being 
silly by pouting and 
carrying on like a baby. 

"1*11 get the gals in the 
office to have it finished 
by five o'clock this 
afternoon. " 



USE THIS INSTEAD 



"Aw, quit your griping 1 " he 
grumbled as I rubbed my hand 
m pain. 

Being a crane operator is a 
demanding job. 

She was well-groomed for the 
job interview. 



I told her to act more 
responsibly. 



I'll get the office staff to 
have it finished by five 
o'clock this afternoon." 



SECTION I -LANGUAGE EXERCISE WORKSHEETS 
Step Hi: Instructions 

2* £u? C i e ^ hr !! e * WOrdS Which show biased use o^ language. 

I' Put t 5f aC J et ar ° Und the cliche that reflr.ts a stereotype 
fSL* C ?° C ? ln the mar * in wherever occupation or career 
interests have been linked to sex through language 

per?eir!£ee?£esa iL^*/* ^ midS * ° f the crowd kee P s "it* 
^ 1 sweetness the independence of solitude." 



-Ralph Waldo Emerson 



new Jodav wliSi^VTK* -° f knOW th y^" was considered 
and ooelt LSI SS5 U d ° ing your OWn thin 9-" Philosophers 
years * been Urging peo P le to do ^ that for hundreds of 
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class, in a routing cu1-a£d-dried ool Sr'woufd'yc'u Uk^ 
involved in a fob that really interests vou' Hi ke to get 
always enjoyed tinkering with cars or Lking apart an^f *T 
but never had a chance to explore your inheres?* in a ?^ h " dl ? 
training program. interests in a technical 



profession.! Sa'SS^S^fS W. 1 "^^ ^ 

to set up an appoint or you'to E^g 0 ° n£ e °| 0 P««ors 



SECTION I -LANGUAGE EXERCISE WORKSHEET KEY 

Answers 

1. great man; today's young man; she'll 

2. like other fellows 

3. tinkering with car and repairing radio (male) 
computers and cargo plane engines (male) 
telephone operator (female) 

Compare the marked example below with your sheet. 

"The great^an) is he who in the midst of the crowd keeps with 
perfect sweentess the independence of solitude." 

-Ralph Waldo Emerson 

J^S^lk t j5i,J h ! ( , C ? nC#Pt " kn ° W th ^ lf " was considered new. 
ooets EL! L d ° ing yOUr own thing." Philosophers and 

poets have been urging people to do just that for hundreds of 

tSe nexHav^ 11 ? ^ tomo ^. and the next day.... and 

class in a y ;;,',; °° Y ° U S f e y° ursel f dike other fellowsjin your 
' V r ° Ut i ne ' c "t-and-dried job? Or would you like to get 
alwairf i« V? b 5 ha ^ reall y interests you? Maybe you have 
bi? Ev« 3 EE tinkering with cars or taking apart aX old radio 

train!ng r program? hanCe t0 eXPl ° rG y ° U interSStS in * technic ^ 
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yoVve'alwa^wanteo £ xackea'thrski.lHo^n^ V' 

curriculum, with just the right courses taiiorlS I« 
profession*! and career inteLsts of(§a|gff§§||^ the 

oftechnLaf Ind career^alnLV "P 1 ?"-" °««s a new world 
can us toll fSee S e !5o"f"i?! 2 eltP Asi e 2„v S onr i ? ned £ ° r y ° u - 
to set up an appointment fo r t„ talk ?o ,~ f °P er «°" 

specialists at Jeffersnr / ffllT i i V P '? one of the career 
future - wherever ^f^PiS^.* 0 " " tOUCh with a b "9ht 

Step IV: Revision 

Using the marked example as a quide revi^o f ha 

all elements of language bias. 136 the exam Ple to omit 

perfect'sweetneis thelnd^noencelr solrtud*?^ 

-Ralph Waldo Emerson 

11^11^^^%:^ ln!n| l r ?nflo C s°o n on de " d 3~ 
poets have been urging pelpL to do just'that^hutared/or 

i^"ve^in r^fS^SU? -I"-" - " ,et 
training program? "P 10 " y ° Ur int «ests in a technical 

^ve^.™ £ out^cked%ne U sk?l?rto h Iand nd ^ 
cSr??c^L t0 C ^ 9 ° Plan en « ines ' ^fferson offers a wife 

p-f ssms 25. n^-sr^^-sr*- 

future-wherever J" "ant'lt £0 leao?' ln tOUCh With a bri * ht 
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Step V; Comparison 



Compare your revision with the suggested mod^l for- = u- 
presentation of the example in Appendix A * biased " f "< 
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'A Fabulous Child's 
Story" 
By 

Lois Gould 





k „ _ r nce upon a time, a baby named X was born Thic 

baby was named X so that nobody could tell whethe? it was'a El 

JI11 91r K-H Par ' nts "uld tell, of course, but th^ cou Sn- 
tell anybody else. They couldn't even tell Baby X. at first 

. You see. it was all part if a very important Secret 
Scientific Xpenment. known officially as Project Babv x Th« 

menial L q J "h 0 "' baby * eV6 " 3 very im P° r ««t Xperi- ^> < , 
mental baby. But when you remember the prices of things like <Z^~J 

SIXIS 11 !:?,^ T^' P ° PCOrn ^ S- -v B 1« anT^ster 
see now i t aJd°s up ° ' 28 Shl " y qudrterS from the t00th you begin to 

work Sur°;hI°l!L?n 0r V aby X waS b0rn> 311 those scientists had to be paid to 

toe tJ °a ! V a V b ° dy ^; S 4fr3ld " hat a Baby xVuid^be rio f m y ' 

aSlttld hit bSJ 5 «!J I 1, ( 6y WCre Pr0bably right ' the scientists 
admitted, but Baby x needed parents who wouldn't mind the xtra trouble.; 

who didn't t.y5w h f!i! k'k 6 fam i 1l '? s wltn ^andoarents named Milton anc ;-:na, 
Sen f n waf Tx t^' COuldn / tbe namM M ^ ton or Agatha instea: of*I. 
tin! dre »•! J„5 III The !! e * erC fami1l « with aunts who insisted on kn::<n= 
i 1 ?KJt^^f2n!i."K.! n, , ,st, J on send1ng t1ny baseba11 mi "s. wcrs: of 
to keen 5. lltrlt B1, JlV-'f alrea ^ had 0ther children who couldn't be t-ustec 
dollars Inl £ Cer ? 1 ? y not ,f they knew the secret * a * worth 23 bi 11 on 

s'^btStu. c to en kno; a ?? ii'JS".^* jar one H " ,e » b <=> « 

But. finally, the scientists found the Joneses, who reallv warned »-> r»i-« 
5 \ZV^ any .° ther klnd of baby " no ■■ttt? & Such "oible woJ Id Se 
a d edino {Hn^iS ??' V "° Ul<3 < ake « ui1 turns Srtng C" ! 

*Sy baby IStJI:. and T hl 9 " 9 U ,ullabies - A ™ they had to premise never : mr e 
EtT^^ -11 that a oao,- 
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» 




friends 1 ,ir .... 

ft secret Xp.rlment, tho u9 ° So „!% ► of tne * '»«» «- 
- m turn of , Bsb , , . s : s . ' r« t „ |ijS a= 

^ s an X.", nobody kn*w whif * Joneses smiled and m« 
Look at his husky 11 £ JJSf*?-"?- Th <* could ■? a V 

embarrassed about M»1™ J n '?'2-,, 1 ! h 5 re all , 

•Th.r . V S »"«"in9 wrong S »?J„ ,{?. t jLl*!J , J'; " p «ool E », ] - 



X' £XH? r S - WiTSW at - 

And clo h« 1 6n ??" t eS < !; ere . WOrr ^' n 9 a °°ut other problems W , 

"me clothes and toys for my new 1 bab P ' Th ' tofd « ^ "or I°? fi r ^i"^ 

^ a boy or a girl?- "It's aJ^ » 2' / he clerk ™i led and said »Se j L ■ 

wh>; J ^ 5° Mr * Jon « wandered helolesslv „ !L 5 ' 1 m afraid 1 can 't neb 

*nn «ir i". There were "Soys' Pajamas" and "r5r?J ,1 ^ P ln se «.ons marked "Boys 
and Girls' Housekeeping Sets." Mr J on « Jll 1 S Und ^«r" and "Boys'F.-e 

J so bought a storybook about a brave princ! » S Ger, - ,r -« ] Mo-tors." They 



0 



— ne nead scientists of Project Baby x cheeks »n 
and told them to keep up the good work Thev also If. their 3ur ="^ss 

page 4.629 of the Manual where i Sid >Kr iaSe TTil J fell 22? S,S t0 see 
ashamed about what it wants to play with. And if X uu 5lr?! cfXir*"" ° r 
never say "Nice little Xes don't get dirty climbing rocks " 9 r ° CKSl 

^■t L jrt^^L s :: d ;f'^r x se f :^c^^ ,Br r - 

Xes do., » matter.w dirty * Jl^All "ft Z^.^ , 
Whenever tfce Joneses pushed Baby X's stmlUr *k* 

By the time X grew big enough to play with other children ♦»,. i 
troubles had grown bigger, too. Once a little alH 11*1*11 6 ^ oneses 

sandbox, and zonked X on the head w5th i -Jow no2 ??a Cv " JE"? ,Ji i- 
mother began to scold, "little girls mustn't hit llttiJ" ^ <JIV Utle S1r1 5 
X, "Are you a little boy or a little a'H? dear?" * tUrnM t0 as < 

fingers'! JOneS ' ^ Sittl '" g nMr "~ e " n<3box ' held nis breath ana crossed his 

X smiled politely at the lady, even though X's head 
hard in Us life. "I'm a little X." x replied 

mean'" ,Y0U ' re ' " hat? " the Udy e * c1aimed "You're a little b-r-a-t, you 



had never been zonked so 



the 



it ou: 



oo. 



uncrossed nTTTtngVsTa'nd jS-Sd backup" 9 " % ^ ^ let 
Bab, {^"dolSj'flSf S6Cret Pr ° JeCt X me6t,n9 ' thC SCie " tiStS Srinne 

ah Qll r B rh ie the K U t i me , for x t0 start school. The Joneses were really ^n^ 
about this, because school was even r.tore full of rules for bovs and t*lu >Z 

f 1 lit S/!? another line. There would be boys' games and girls' games \nc 
fcr lll r 5 0H » Mdi f books for girls, and a different list of recoEed "~ks 
for boys. There wculd even be a bathroom marked BOYS ecommenaed wwwks 

and another one narked GIRLS. Pretty soon boys and 
girls would hardly talk to each other. What would 
happen to poor 1 Ittle X? 

The Joneses spent weeks consulting their 
instruction Manual (there were 2494 pages of ad- 
vice under "First Oay of School"), and attending 
urgent special conferences with tne smart scien- 
tuts of Project Baby X. 

The scientists had to make sure that X's 
mother had taught X how to throw and catch a ball 
Properly, and that X's father had been sure to teach 
X what to serve at a doll's tea party. X had to 

know how to shoot marbles and how to jump rope -vi T A I U 

rll\TM °I a11 ' Whit t0 "y wnen tne Other Child 
ren asued whether X was a Boy or a Girl. 
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^gp inally, X was ready. The Joneses helped X button on a new pair r.- rer- 
and-white checked overalls, and sharpened six pencils for X's nice new penc:l3CA, 
and marxed X's name clearly on all the books in its nice new bookbag. ) *rwS*»e: 
its teetn and combed its hair, wnich just about covered its ears, and remem^e^s- :: 
put a napkin in its lunchbox. 

The Joneses had asked X's teacner if the class could line up alphabetical", v . 
instead of forming separate lines for boys and girls. And they had askec if x 
could use the principal's bathroom, because it wasn't marked anything except 
BATHROOM. X's teacher promised to take care of all those problems. But nooooy 
could help X with the biggest problem of all— -Other Children. 

Nobody 1n X's class had ever known an X before. What would they think? no* 
would X make friends? 

You couldn't tell what X was by studying its clothes--overal Is don'; even 
button right-to-left, like girls' clothes, or 1 eft- to-right, tike boys' clones. 
And you couldn't guess whether X had a girl's short haircut or a boy's long naircj-. 
And it was very hard to tell by the games X liked to play. Either X played ball 
very well for a girl, or else X played house very well for a boy. 

Some of the children tried to find out by asking X tricky questions, like 
"Who's your favorite sports star?" That was easy. X had two favorite sports sta^s. 
a girl jockey named Robyn Smith and a boy archery champion named Robin Hood, Then 
tney asked, "What's your favorite TV program?" And that was even easier. X's 
favorite TV program was "Lassie," whicn stars a girl dog played by a boy dog. 

When X said that its favorite toy was a doll, everyone decided that x must be 
a girl. But then X said that the doll was really a robot, and that X haa computer- 
ized it, and that it was programmed to bake fudge brownies and then clean uo tne 
kitchen, After X told them that, the other children gave up guessing what X was. 
All they knew was they'd sure like to see X's doll. 

After school, X wanted to play with the other children. "How about snoctinc 
some baskets in the gym?" X asked the girls. But all they did was make faces an^ 
giggle behind X's back. 

That night, Ms. and Mr. Jones asked X how things had gone at school. > tela 
them sadly that the lessons were okay, but otherwise school was a terrible place 
an X. It seemed as if Other Children would never want X for a friend. 

^rjnee more, the Joneses reached for their Instruction Manual. Unoer "3trr~ 
Children, tney found tne following message: "What did you Xpect? Other Children 
have to obey aJl the silly boy-girl rules, because their parents taugnt the* to. 
l*jcky X--you don't havt to st1c* to tne rules at all! All you have to do is be 
yourself. P.S. We're not saying it'll be easy." 

X liked being itself. But * cried a lot that night partly because it felt 
afraid. So X's father held X tignt, and cuddled it, and couldn't nelp crying a !: 
too. And X's mother cheered tne* botn uo by reading an Xciting story aoou: an 
enchanted prince called Sleeping nancsoae, who woke up when Princess Charminc >;isse: 
him. 

The next morning, they all 'eU itucn better, and little X went back to senco* 
with a brave smile and a clean pai' of red-and-whi te checked overalls. 

There was a seven-letter-won spelling bee in class that day. And a seven-'i: 
boys' relay race in the gym. Anc a seven-layer-cake baking contest in the girls 
Mtcnen corner, x won the spel^ng bet. X also won the relay race. And x alncs: 
won tne baking contest, except it forgot to light the oven. Which only proves 
that nobody's perfect. 

One of the Other Children netted something else, too. He said: "Wirnicg 
losing doesn't seem to count to x * seems to nave fun being good at boys' ski"": 
anc girls* skills." 
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carr^ ^ L' , 1 / ut -/»^« -""""S »?• Ilttl. s.st.f, »1| 

exceot for S. hill.. ?J I ' * Put 0n Ws tntlre football unifon- 

now 'to, \>Z l y star oJanerbaa""' """ 9 ' S ° U 0k "' After »»■ >' -» 

Susie's parents were horrified by her behavior an* Hm»e 

•■»«• r wi th Joe s tern f i c 0 !f? ^ "° n < ,erful "olog, e,oer. 

.JHte vyr.Tr:4?r-a, M z ivr?:; ,a s te 

and mentallv ™2 !! 1 !?* "^"r.st must Xamine It physical v 

obey ITl^'gJJls' ""^ " " Pr ° V " 10 bt 4 g1H ' * " 0ul < ^ ~ 

^.n^f^tSTSoSf "n^.r of m, - ed - up mism - ^ * ^< >• 

their cl. „ x JSiidlil '. I 4 ?' 5 Said U ? M a to have < in 

the talent sno« \n2 \IT f Uud,nt COunci1 - * won first p-:s - 

•aient snow, and sec;na pi— e <* »« «p sno „, 4nd n onor iD le me— *. 



the -sciencejair, and six athletic events on field day, including the potat: 

X is a Problem Chile. 



W 



-dee. 



evertheless, insisted the Parents' Association, 

X is the Biggest Problem Child we have ever seen: 

So the principal reluctantly notified X's parents that numerous r ftmn i a ,„» e 
about X s behavior had come to the school's attention And SSTJfJ.5 t e 
psychiatrist's Xamination, the school would decide what to do about X 

Dia . ^%« n nf eS t h I e ?° rted this " cnce t0 the scientists, who referred them * 0 
page 85,759 of the Instruct on Manual. "Sooner or later" it »y vfV 

whether x is mixed up— or whether everyone else is " 

The night before x was to be Xamined, the Joneses tried not to u- -y ™ 
worried they were. "What if..?- Mr. Jones would say And Ms "oJ« would rL? 

s si e ss^sh The ? a i* minutes iater « Ms - j ° nes woui say "wj 1 f • 

and Mr. Jones would reply, "No use worrying " 

X w as X thiiii52 11 SS«J t i5 h *? "J^' !" d 5 U99ed them hard and didn,t "y much ° f •nxtmr: 
X was thinking, What if--? And then X thought: No use worrying. : 

office ?S JhhmS ? Ck f he " ext day> X reported t0 tne school psychiatrist's 
rlllil J? p P nclpa1 ' alon 9 with a committee from the Parent's Association X's 

SJJd !2I M teS ? S X was t0 be given ' but embody knew they'd be very 
afraid to 2k? ' y 6Very ° ne " med t0 ""^ about x > b " " tr * 

^ ,Jl waS terrib1 * 1 u 1 et in tn e hall. Almost spooky. Once in a »hi le. tnev 

C d a h ", r i a K S ^ an9e . n0iSe in the room - There " ere bu«es. And a be' or ^ 
And several bells. An occasional light would flash under the door. The Joneses 
thought it was a white light, but the principal thought it was blue. Two or 

Sm^{ 1 25iS5. u was either ye11 °" or 9reen - And the Parent5 ' c «'«« 

of ouIsnS 1 I„5 1 Ju y M„S; uld J"' the low voice, asking hundreds 

or questions, and X s higher voice, answering hundreds of answers 

J th1 w 9 t00k so long that everyone knew it must be the most complete 

rftht Z $T™r T h4d t0 t3ke - P0Or X « th « Jones « thought. Serve X 

n^^'ch^ th ° U9ht ' 1 like t0 be in X ' S 

)Cdidn't^fM! S i;^ ht d ° 0r 4 0 P« ned - Everyone crowded around to hear the results. 
teJJlhli to iS fc JI , T5 t : 1 " fiCti X WiS Sm1lin9> 8ut the Psychiatrist looked 
SIS J Jl;. ed i! 1f h V aS , crying: " What na PP^?" everyone began snoutmc 

aJd X fl ?! , n -iS2 ,nfl .J K a S? ful? MI W °^ 1dn,t be a b1t surprised" mutterec Pegcy ' 
and doe s partnts. "Did X flunk the whole test?" cried Susie's parents. "Or Jus- 
the most important part?" yelled Jim's parents. 

"Oh, dear," sighed Mr. Jones. 

"Oh, dear," sighed Ms. Jones. 

"Sssh," ssshed the principal. "The psychiatrist 
is trying to speak." 

Wiping his eyes and clearing his throat, the 
psychiatrist oegan in a hoarse whisper. "In my 
opinion,- he .whispered.-you could tell he must 
be very upset— "in my opinion, young X here—" 

"Yes? Yes?" shouted a parent impatiently. 
Sssh:" ssshed the principal. 

"Young Sssh here. I mean young X," 
said Me doctor, frowning '"1 S just about-- 




iff, 



, _ ust about what? Let's have it.'" shouted annchar „> 

The fcrJ;;? , 5 th - princ1 P a l. but nobody did. 

kn ° W ai!?^ hi d ? « tS'S^StS^S? — " -^'t even 
"Don'? y u hi ?a ?d "J w " sm1l1 "9 po11 ^ through his -ears 

ridiculous.' X knows perfectly win \T1 ?S P ". £ S f0r bein S a "Wit- 
winked. X winked back 1 y W ' 1 " h " 1t ,s: Don,t * 0u ' * ? " The doctor 

know 2\ Tit' X? " ShMeked Pe99y and Joe ' s pa ™"- "we still want to 

x's sex us ;: t a t^:Ktt j^srss »• " He means tha < » 

Parents, "^o^o'''^ f^SE!! !° P^I/hrough the crowd toward X 
to hug them both 'Vl'evI? have'a 5?!! L« y i ^ then he reachec ^ 
you'll lend me your insUction manual » * whlspered ' "I sure nope 

scienJists'wIre^rtJIer^Uased^'Lo'^Nr^ T y : Jh f Pr0Ject ^ * 
the Other Children Th! pJj£j,?°Ai SO c?a«^ ^ ^ Pe " y ' J ° 6 ' and aiI 
to accept the psychiatrist' reporJ !SJ II? «!" ' but th6y had promisecI 
even invited Ms. and Mr Jones ?n ^rnmf Si«"" ke a " y m0re trouble - 

Later tnat dav 7u »?? 5 , 5 ecome honorar y niembers, which they did 
overa 1 1 s and went over to see I '"tk P ^ °VD eir red - a "<-*ni te checked 
a very tiny baby ^5 SeTs enVtl"-^ PT """»-^ 
Thirty was wearing very tiny red-and-whi te checked 

^ildren W p?o°udi;. l1kt W bat5y? " < asked ^ ^ 
"It's got cute dimples," said Jim. 

»IIA l^ hu l k l b1ctps « t0CK " sai <l Susie. 
What k!nd of baby is it?" asked Joe and Peggy. 

broke ilrnTS " 'J*"' " Can ' ^ you tel 1 ?" Then X 
orone into a big, mischievous grin. "It's a Y!" 



Source : 

Lois Gould has written two novels, "Such 
Good fiends" and "Necessary Objects" 
(Random House). ejects 
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WOMEN AND SOCIETY 



Some things to consider: 

Only 4% of the Nation's families are made up of an employed 
father, housekeeper mother and 2 children . 

More than 1/3 of all families maintained by women have 
incomes below the poverty level. 

If the rate of poverty increases as it has, the American 
•poverty" population would be composed solely of women and 
their children by about the year 2000. (National Advisory 
Council on Economic Opportunity) 

Of the 61,400,000 million families in the Nation 1 out of 6 
is maintained by a single female. 

The number of women maintaining families on their own has 
more than doubled over the past two decades; it is presently 
10,211,000 v;omen. 2 

The number of mothers whose children under age 21 had absent 
fathers grew more than 84% between 1970 and 1984. 

Only 60% of absent fathers in 1985 were required to pay 
child support; only about 1/3 paid the full amount. 



Hollenback, PH.D., Kathryn: Education and Employment, A Handbook 
to Promote Sex Equity , 1985. 
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Check those occupations for which your college offers coursewcrk 
(See back for nontraditional occupations for males) 

SELECTED LIST OF NON TRADITIONAL OCCUPATIONS FOR MALES 

Accounting, Bookkeeping and Related Programs, General 
Business Computer and Console Operation 
Secretarial and Related Programs, General 
Word Processing 

Typing, General Office and Related Programs, General 

Clerk-Typist 

General Office Clerk 

Fashion Merchandising 

Passenger Transportation Marketing 

Data Proce . sing 

Cosmetc log;* 

Electrolysis 

Dental Assisting 

Dental Hygiene 

Dental Laboratory Technology 
Electroencephalograph Technology 
Radiography Medical Technology 
Surgical Technology 
Histolo^.c Technology 
Conununi-y Health Work 

Mental Health/Human Service Technology 

Medical Assisting 

Physician Assisting Primary Care 

Ward Clerk 

Nursing Assisting 

Practical Nursing 

Occupational Therapy Assisting 

Physical Therapy Assisting 

Rehabilitation Services, Other 

Allied Health, other 

Nursing, General 

Comprehensive Consumer and Homemaki^g Home Economics 
Child Development, Care and Guidance 
Teacher Aide 

Child Care and Guidance Management and Services, Other 

Commercial Garment and Apparel Construction 

Fashion/Fabric Coordination 

Dietetic Aide/Assisting 

School Food Service 

Floral Design 

Legal Assisting 

Library Assisting 

Others 



0,0 
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SELECTED LIST OF NON TRADITIONAL OCCUPATIONS FOR FEMA LES 

Agricultural Business and Management, General 
Farm and Ranch Management 
Agricultural Mechanics , General 
Animal Production 

Agricultural Products and Processing, General 
Agricultural Services and Supplies, General 
Agricultural Supplies Marketing 
Fishing and Fisheries, General 
Forestry Production and Processing, General 
Financial Services Marketing, General 
Automotive Vehicles and Accessories Marketing 
Funeral Services 

Architectural Design and Construction Technology 

Drafting and Design Technology 

Electrical Technology 

Electronic Technology 

Laser-Optic 

Computer Servicing Technology 
Electromechanical Technology 

Air Conditioning, Heating, and Refrigeration Technology 

Solar Heating and Cooling Technology 

Water and Wastewater Technology 

Industrial Technology 

Manufacturing Technology 

Welding Technology 

Industrial Production Technologies, Other 
Aeronautical Technology 
Agricultural Equipment Technology 
Automotive Technology 
Petroleum Technology 
Chemical Technology 

Oceanographic ( Physical ) Technology 
Law Enforcement 
Firef ighting 

Brick, Block and Stonemasonry 
Carpentry 

Electrical and Power Transmission installation. General 
Electrician 

Miscellaneous Construction Trades, Other 

Plumbing, Pipefitting and Steamf itting, General 

Elecrrical and Electronics Equipment Repair, General 

Communications Electronics 

Heating and Air Conditioning 

Shoe and Boot Repair 

Watch Repair 

Automotive Body Repair 

Automotive Mechanics 

Machine Tool Operation/Machine Shop 

Welding, Brazing, and Soldering 

Aviation Management 

Airplane Piloting and Navigation 

Others 
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A LOOK AT EQUITY 



CLASSROOMS: When You Are che Message 



Your appearance, poscure, cone of voice and eye contact communicate as mu-h 
as your carefully prepared lecture or slide presentation. Making eye contact 
with and eliciting comments from both females and males in the back of che rooa 
as well as the front row draws in your audience. 

To make sure your classroom is free from sexist language and behavior 

Can anSWer y " Co Chese scions °ased on issues identified by - 
che PROJECT on che Scacus and Educacion of WOMEN , Washington, DC in The 
Females Classroom Climace. A Chilly One for Women ? ' 

Do I acknowledge boch females and males when I address che class' 

(Note: If you use "generic" male nouns and pronouns or ask your ' students 
whac they did when chey were boys or what their wives do, yoi^st answer • 
no to this question.) 

Do I present females and males in a variety of social and professional 

roles and avoid stereotypes in classroom examples or visuals? 

. Do I call on females as directly as I call on males? 

Do I invite comments from females as often as I do from males? 

Do I allow both females and males the same amount" of time to respond bef 

calling on the next student? 

Do I respond equally co females' and males' commencs? 

Do I call on boch females and males by name? 

Do I credit both females and males by name for their accomplishments? 

Do I use the same tone of voice when addressing males and females' 



:0 



Do I ask females and males the same kinds (e.g., analytical, factual) 
of questions? 

Do I make eye contact equally with females and males when they ask 
questions? 

Do I assume an equally attentive posture, such as leaning forward, when 
females and males speak? 

Do I encourage both females and males to think for themselves? 
(Note: If you ask females questions chat require factual answers but 
ask males questions that demand personal evaluation and critique, you 
must answer no to this question.) 

Do I group both females and males in discussion or lab sections or on 
field-work teams? 

Are females and males interrupted about the same during class discussions? 
(Note: Neither should be interrupted by you or their peers.) 



Do I give males .and females che same ins cruet: ions and encouraee 

iniciaeives? 6 

Do I allow females and males equally co view laboratory -assignments or 

class demonstrations? 

Do I offer females the same informal feedback, encouragement or praise -'or 

academic etrorts as I offer males? praise .or 

Do I choose females and males co assist me equally and assign females the 

same responsibilities as males? a * es " e 

Do I encourage males and females equally co enroll in "harder" subjeccs? 

?ieL i tfips? b0th maleS femalCS ^ C0Urse -" laC ^ activities, such as 

Do I inform both females and males equally about publication, research 

and processional opporcunic ies ? searun 

Do I probe boch females and male, to provide fuller answers or elaborate? 

We all need to laugh at ourselves sometimes. A good joke lightens up your 
audience and helps hold their attention. But remember that jokes deaeanL^ne 
sex or certain group of people embarrass and alienate rather than entertain. 

Avoid comments or actions that ridicule or disparage any student's 
scnolarstup, intellectual ability, potential, competency, seriousness skill or 
academic commitment. Treat both male and female students as capabll of 
scnolastic and proressional achievements . 

P,rpi° r ' XamP u e ' USlng maleS ' U " naa " buC fem *l«' fi"C names erodes fenales' 
esteem Remember to address students consistently. And keep students work 
and colleagues professional accomplishments separate from their physical 
attributes or appearance* 4/ j. 
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ISSUES IN EQUITY 



Word Exchange 



Biased 


Nonbiased 


businessman 


business manager or 




executive 


chairman 


chairperson, leader 


cleaning lady 


housekeeper, custodian 


colored oeooie 


Blacks 


congressman 


member of congress, 




congressional representative 


^< ai lot ' <dH 


craft worker 


rraftcmanchm 

CLHOl 1 'ul lol 1IU 


anisansnip 




QISdDieO 


ucai aML< uuiiiu 


□ear 


■ no 


Seizures 


fireman 


mcnyruer 


fn tp man 


oup^rvisor, manager 


frp^hman 

■ 1 CJI M 1 IQI 1 


Nioi-year siuueni 






harrt of hparmn 


i leal H iy-M I lydlicG 


hn, iQPWlfp 


i lUiilci llaKSi 


ladvhke 




mtddlpman 


iiiiuuie person, fniermeuiary 


mailman 


Ipttpr f^arrtPr 

'CUCI Lrdl 1 ICI 


man-Hours 


oLaii i iuui o, worKiny nours 


mankind 


i 'Uindf illy 


man-made 


oynuicuu, aruncial 


man cower 


skilled labor labor forrp 


man-sized job 


big or enormous job 


mongoloid 


Down's Syndrome 


DOliceman 


police officer 


r eoairman 


repairer 


spokesman 


spokesperson, speaker 


sDortsmanship 


sense of fair play 


stewardess 


flight attendant 


workman 


worker 


workman's compensation 


worker's compensation 



'Gaaai. ethnic color, sex or handcaooing, condition of a oerson snouid be 
avoiato jniec ft is oertinent tcrmt context of your message. 



Sentence Exchange 



Biased Nonbiased"" 

The lacor force neeas skilled The laoor force neeas sK>;.e- 

men - men and women. 

John Doe is a competent John ana Ann make an 

executive, and his wife is a attractive couple. He's 
charming blonde. a competent executive. ? *c 

she's an excellent reoor er 

Ask the girls to type the report Ask the secretaries to ryce 

the report 

She's a career woman. She's a biologist. ~ 

Welcome, ladies and men. Welcome, ladies and 

gentlemen. Welcome, wome- 
. and men. 

The executives* wives will The executives spouses *m 
assemble. assemble. 

A good mechanic knows his A good mechanic knows r:s 
customers. or her customers. Good 

mechanics know their 
customers. 

It's a pleasure to meet a It's a pleasure to meet you. 

cetty girl such as you. 

This is Mrs. John Brcwa This is Mrs. Ann Brown. Th?s 

is Ms. Ann 8rown. 

John and his wife are John and Ann are 
homeowners. homeovners. 

Today's young men want Today's young women ana 

opportunities. men want opportunities. 

Their son is retarded.* Their son is a slow learner/ 

has a learning disaoility/is 
sligntly mentally retardea/is 

severely mentally retarded. 

infants need a mother's care. infants need parental care. 

She's a tomboy. She's an energetic and 

curious person. 

He heios nis wife at home. He and nis wife snare hCLse- 
hold duties. 

Epileptics' are dependaole Rsople who nave eoiiepsy are 
workers. dependable workers. 

The handicapped people Several persons, eacn witn 
formed an organization. some nandicap, lormeo an 
organization. 

iviaiy is d BidCK" (f;bnu oi Mary ib a inenc oi mme. 

mine. 
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Employment by Broad Occupational Group and Selected Occupations^^ 

1986 and Projected to 2000 * 

(Numbers in thousands) 



Occupations 


1986 


Projected 2000 


Percent C! 


Total emplc mer.t 


111,623 


133,030 


— — 

19 2 


Executive , administrative , 






and Managerial 








Workers 


10,583 


13,616 


28.7 


Education Adninstrators 


288 


325 


12 . 9 
24 .1 


Financial Ma .agers 


638 


792 


Gen. Magr. & Top Exc. 


2,383 


2,965 


2.4 


Mrktg. , ' dvt .g . , & 








P.R. Mar >rs 


323 


427 


3 .5 


Accts. & Auditors 


945 


1,322 


3,- .8 


Personnel Training & 








Laoor Rel. Specialist 


230 


278 


21.2 


Prr ■" issional Workers 


13,538 


17,192 


27.0 


Ziectrical Engineers 


401 


592 


47.8 


Computers Sys. Analy. 


331 


582 


75.6 


Lawyers 


527 


718 


36.3 


Teachers , Preschool 


176 


240 


36.3 


Teachers, Kindergarten & 








Elementary 
Teachers , Secondary 


1,527 


1,826 


19V 


1,128 


1,280 


13.4 


College Faculty 


754 


722 


4.2 


Dentists 


151 


196 


29.6 


Physicians & Surgeons 


491 


679 


38.2 


Registered Nurses 


1,406 


2,018 


43.6 


Technicians & Related 






Support Workers 


3,726 


5,151 


38.2 


Licensed Practical Nurses 


631 


869 


37.7 


Drafters 


348 


354 


1.6 


Computer Programmers 


479 


813 


69.9 


Sales Workers 


12,606 


16,334 


29 .6 


Cashiers 


2,165 


2,740 


26.5 


Sales Agents k 








Keai Estate 


313 


451 


43 .9 


Salespersons, Retail 


3,579 


4,780 


33.5 


Administrative Support 








Workers, including Clerical 


19,851 


22,109 


11.4 


Switchboard Operators 


279 


330 


18.3 


Computer Operators, except 








Peripheral Operators 


263 


387 


47.2 


Bookkeeping, Accounting, & 








Auditing Clerks 


2,116 


2,208 


4.3 


Payroll & Timekoeping 








Clerks 


204 


180 


-12.0 


General Office Clerks 


2,361 


2,824 


19. 
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1 so 



Receptionists & Info. 

Clerks 682 

Secretaries 3,234 

Typists & Word Proces. 1,002 

Private Household Workers 981 

Service Workers, except 

Private Household Workers 16,555 

Janitors and Maids 2,676 

Waitors and Waitresses 1^702 
Nursing aifts & Attendants 1,^224 
Hairdressers & 

Cosmetologists 5 62 

Police Patrol Officers 349 

Guards 794 
Precision production, 

Craft, and Repair Workers 13,923 

Carpenters 1,010 

Electricians 556 
Painters & Construction 

Maintenance 412 

Plumbers, & Pipefitters 402 
Aircraft mechanics, & 

Engine specialists 107 

Automotive mechancis 748 

Machinists 379 

Operators, Fabricators, & 

laborers 16,300 

Sewing machine operators 6 33 

Electrical Assemblers 249 

Welders and Cutters 287 

Bus Drivers 473 

Truck Drivers 2,463 
Industrial Truck & 

Tractor Operators 426 
Farming, Forestry, & Fishing 

Workers 3/556 

Gardeners 767 

Farm Workers 940 

Farm Managers 1,336 



964 


41.4 


3,658 


13.1 


ftfi 0 


-i3 . 9 


955 


-2.6 


21,962 


32.7 


"? 10(1 

J , lioU 


22.6 


2,454 




1,658 


35 4 




17.7 


409 


17 4 
«*■ / • *t 


1,177 


48 . 3 


15,590 


12.0 


1,192 


18.1 


644 


15.9 


502 


21.9 


471 


17.2 


129 


20 . 1 


808 


8.0 


373 


-1.5 


16,724 


2.6 


O *i i. 


-14.5 


116 


-53 . 7 


307 


6 . 7 


555 


16.2 


2,968 


20.5 


283 


-33.6 


3,393 


-4.6 


1,005 


31.1 


750 


-20.3 


1,051 


-21.3 
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EXPANDING AW2 i'ENESS OP SEX EQUITY 
What Does the World Out There Really Look Like? 

Directions, Pleach of the following qusstions and circle ^ 

'"n'Selabo'r £rc\ a ? d/Wife hOUSehOWS ""» " l -« two 



persons 



A. 60 c> 41 

B. 85 D< 21 



The average number of vears fhs "^r^^^^^x 

outside the home for pay is: avera <?e' married woman will work 

n' J C * 21 - 8 

fl * 15 D. 27.6 

Most women work in order to: 

- ^ ^'neea o! ^rsueTcareer^ ™' 
SS'pSuuSo^fSS; " hi9h SCh ° 01 t0d3y "» «WC» <» ^ part of 

A - 70 C. 60 

B - 90 D . 50 

S.^lTSrf & c 2f bef ° re ' W ° men WlU — titute what percent of 

A * J2 C. 70 

B. 6a.7 D< 3Q 

For every $1.00 that men earn, women earn: 

A. 59* c . 95* 

B. 69* D< 39C 

yeLrof a couSae e is f ^^'^ ^ (year ^und/full-time) with four 
have completed one t o three years of high sch ool? ° f ™ a ^ 

A. greater than c. the same as 
b. less than 

werr^f 6 U ? 44% ° f th6 USA WOrk force in 1985. percent 

were employed xn clerical jobs and percenTTi-engineSrs . 

A - 35 ' 11 C. 80, 7 

B - 28 ' 2 D . 60, 10 



3 7 



9. 



In 1986, 
poverty, 
force. 



million American women were living in 

Of these women, million were in the work 



A. 10.2 - 2.2 C. 12.4 - 4.4 

B. 16.8 - 6.4 D. 20.2 - 8.9 

10. million working women in poverty, more than half, are 

mothers of children under 18. 

A. 2.3 C. 1.2 

B. 4.5 D. 5.0 

11. The median income for a woman in poverty who was maintaining a 

family alone and working full time, year 'round was 

in 1986. 

A. $10,033 C. $12,500 

B. $ 7,056 D. $ 8,032 

12. Four (4) our of five (5) working women earn less than 

a year. 

A. $25,000 C. $11,000 

B. $17,050 D. $19,000 
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ERIC 



ANSWER SHEET FOR: "what Does the World Out There Really L oo* lik . ? . 

A - 60 percent. Bureau of the Census, O.S. Department o£ Commerce! 

^enty^on Wc^en^^ »«».«. 
December, 1980). iwasrungton, D.C.: Women's Bureau, 

" Burea h u a : e .. T ^ n ^"?LS e L n Sen Sor^ers^snrn^TT 8 ' "~ n " 
Bureau, December, 1980). ""orders (Washington, D.C.: Women's 

4 * Lnw^^'u U * S - De P ar tment of Commerce, Women's Bureau 
Twenty Facts About Women Workers" ( Wat . h in^nn « £ reau ' 
Bureau, U.S. Department of cSSSro.,' June? 9 ^?5) = W ° m6n ' S 

StatisMcfr^ifiod^lulust'Tn^lSf? 5 ma?aZine ' BUIe - ° £ 
6 ' UsI Tod; y , U Ap;i?i:"?|^.° £ CO,M " er «- BU "- ° £ W»r Stat.st.cs, 

Bureau of the Census, (WDC, 1985). ' 1983 ' 

Stlt.sUcs^^lfToaayf-^nuarv^'^sS? 0 ™""- B «"» ° £ Labor 

bS^V^ m -ionai &^T«~'' 

Opportunities for Women, 13 25 G. Street N W T Zr i 
Washington, D.C. 20005, (202) 737-5746 eVel ' 

12 ' Ap^il 1 l6?°ii87!' tomen StU1 Behind ^ Pay "' USA T ° da ^' 
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